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Abstract: Young learners in a foreign language setting learn vocabulary in a variety of ways.
They rely on memory, cognitive, social, and metacognitive strategies to learn vocabulary.
Metacognitive strategies are used to evaluate and monitor vocabulary learning, to set up the
constituents of vocabulary knowledge, and to search opportunities for learning vocabulary.
Accordingly, metacognitive strategies can operate in and out of school activities to facilitate
vocabulary learning. In this paper, | intend to provide an overview of young learners’
metacognitive strategies by summarizing the use of evaluating and monitoring strategies,
discussing young learners’ understanding of their vocabulary knowledge, and identifying
strategies directed to seek practice opportunities out of school. In the foreign language setting
in Hungary out-of-school opportunities highly contribute to the success of vocabulary
learning.
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1 Introduction

Hungarian primary school learners’ self-regulated vocabulary learning consists of a variety of
components, such as motivation, self-motivation, self-regulating capacity, vocabulary
learning strategies, and metacognitive strategies. Among these components the use of
metacognitive strategies plays a significant role in making vocabulary learning successful by
raising learners’ awareness of the importance of utilising practice opportunities, getting
knowledge about the language, and helping learners define their actual stage in the learning
process. Metacognitive strategies, as well as metacognitive thinking and understanding seem
to be essential to succeed in language learning, and, thus, in vocabulary learning, too.

In this paper | provide an overview of young learners’ (YLs) metacognitive strategies
used for learning vocabulary in English as a Foreign Language (EFL). In a foreign language
setting learners should look for opportunities to improve their vocabulary. Therefore, the use
of learning strategies seems to be especially important, since the opportunities for practising
English out-of-school are fairly limited. Metacognitive strategies directed to find practise
opportunities out-of-school embrace activities, such as speaking, reading books, listening to
music, watching films in English, and also visiting English internet pages, and playing
computer games in the target language. Besides seeking out-of-school opportunities,
metacognitive vocabulary learning is discussed in terms of using evaluating and monitoring
strategies, and young learners’ understanding of their vocabulary knowledge.

In the large-scale research, which provides data for this study based on young
learners’ self-report, strategies were elicited and investigated in the framework of self-
regulated vocabulary learning. Although metacognitive strategies are often discussed as one
component of vocabulary learning besides cognitive, memory, and social strategies, in order
to underlie the importance of metacognition they have been analysed and discussed as an
individual category in the basic research, and are examined individually here, as well. In the

46



Gradus Vol 2, No 1 (2015) 46 - 60 W GRADUS

ISSN 2064-8014 CEABUT.EEFOD.HU

following, after a short review of what is meant by metacognitive strategies, the research
methodology and results will be discussed in terms of young learners’ in and out-of-school
vocabulary learning.

2 Metacognition and metacognitive strategies

Metacognition is a cognitive ability which highly determines the development of
metamemory and metacognitive knowledge, and its development is life-long (Gyo6ri, Varnai,
& Stefanik, 2004). Since the awareness of metacognition begins quite early, researchers seem
to agree that children, irrespective of their proficiency level, are capable of describing their
learning and thinking processes in depth. This fact ensures the success of research among YLs
because it implies that they are able to report what they are doing when learning a foreign
language.

The most important feature of strategic learning is not the specific strategies students
employ when they learn a foreign language but rather the fact that they exert creative effort to
make their own learning more efficient and successful (Tseng et al. 2006). A group of
international strategy experts strongly agree that “overall metacognitive control must be
present for a mental action to be ‘strategic’ and metacognitive strategies are the overarching
strategies determining the cognitive strategies the learner will deploy” (Cohen, 2007, p. 32).

Metacognitive strategies are responsible for overviewing the processes of language
use and language learning, and for planning and regulating these processes efficiently
(O’Malley & Chamot, 1990). Metacognitive strategies seem to determine the quality of
language learning. Nyikos and Fan when listing pedagogical implications of strategy use
claim that “the combination of metacognitive and specific vocabulary learning strategies
seems to work better than either in isolation” (2007, p. 273). This suggests that the use of any
strategy must be complemented by a certain degree of metacognitive awareness, especially in
the case of YLs, or else language learning becomes much less effective. Metacognition
embraces strategies that only indirectly contribute to language learning, but their absence may
result in lower level of effectiveness. Metacognition functions as a constituent of self-
regulated behaviour whose importance in language learning has been highlighted in recent
literature (DOrnyei, 2005; Tseng et al., 2006). According to Doérnyei, metacognitive strategies
involve higher-order strategies aimed at analyzing, monitoring, evaluating, planning, and
organizing one’s own learning process (Dornyei, 2005, p. 169). Metacognitive strategies in
Oxford’s (1990) taxonomy involve centering, arranging, planning, and evaluating learning.
Further constituents of metacognitive learning are analysing, organizing, and monitoring.

In Oxford’s classification (1990) seeking practice opportunities represents a group of
metacognitive strategies within the subgroup of arranging and planning language learning.
Metacognitve strategies which involve seeking practice opportunities out-of-school are
especially useful in a foreign language setting, since from informal and enjoyable activities
learners are able to learn considerable amounts of vocabulary (Milton, 2009; J6zsa & Imre,
2013). However, learners are able to exploit opportunities for learning if they are autonomous
and self-regulated language learners (Csizer & Kormos, 2012). Since the components of
metacognition are closely related to self-regulated language learning, metacognition seems to
override the vague boundaries of learning strategies (Tseng & Schmitt, 2008) and can be
handled as an individual entity chiefly assisting the process of language learning. Learners
who are metacognitively aware can have some knowledge about when and how to use
particular strategies for learning or for problem solving. Therefore, YLS’ metacognitive
strategic thinking is examined as a single category of self-regulated vocabulary learning.

In the present paper metacognitive strategies are discussed from two perspectives.
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First, evaluation and monitoring strategies are analysed, and then the strategy of seeking
practice opportunities is discussed in detail. The reason for differentiating is that while
evaluation and monitoring strategies infiltrate the whole process, the strategy of seeking
practice opportunities refers mainly to out-of-school activities in learning EFL.

3 Methodology
3.1 Participants and settings

Hungarian primary school learners from grades 3 to 8' took part in the large-scale research
from where metacognitive strategies have been taken on. Participation was voluntary
throughout the research; learners who were willing to participate were chosen at random by
their language teachers. All of the participants were learning English as a foreign language in
a school setting. Since metacognitive abilities appear at the age of 8-10 and they develop with
age (Gosy, 1999), the youngest participants who took part in the investigation were third
graders, i.e. 8 or 9 year-old pupils. They started learning EFL in grade 3, and it was supposed
that they had developed a certain level of metacognitive thinking and understanding (Chamot,
& El-Dinary, 1999) that allowed them to intelligently verbalize their learning process.
Throughout the research, the participants were informed about the primary purpose of data
collecting, and anonymity was guaranteed.

The whole research was conducted in six elementary schools in Kecskemét, Hungary.
Five of them were state schools situated in residential areas, and one was a religious primary
school situated in the middle of the town centre. Children in all these schools were learning
English as a foreign language and had different number of classes a week depending on
whether they were specialised in learning English or not. Those who were specialised had 4 or
5 lessons, and who were not had 2 or 3 lessons a week. Since my intention was to include a
wide range of children in the investigation, the differences in the schools, in the number of
lessons, and the different level of specialisation supported the diversity of data and helped to
create a comprehensive picture of young learners’ self-regulated vocabulary learning.

3.2 The instrument

The instrument used for the investigation was a four-point Likert-type rating scale which was
developed in the large-scale research, and in which 1 meant ‘I don’t agree’, 2 ‘I partly agree’,
3 ‘I agree’, and 4 meant ‘I strongly agree’. Offering a four-point scale was supposed to result
in more refined answers than using three options, since participants were not offered to take a
middle position, but ‘forced” to choose between the options. The metacognitive strategies
overviewed in this paper are based on the data of a large-scale research which investigated the
self-regulated and strategic vocabulary learning of YLs. Since metacognition was investigated
as a primary component of self-regulated vocabulary learning and represented one category, it
can be analysed independently from the other components. Data processing was done by
SPSS (Statistical Package for the Social Sciences) version 20.

3.3 Results and discussion

The metacognitive strategies which were elicited in the large-scale research based on YLs’

! Children in Hungary start primary school studies at the age of 6 or 7, thus in the third grade they are 8 or 9
years old, and in grade 8 (when they finish primary school studies) they are around 14 or 15.
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self-report are discussed along two lines. First, evaluating and monitoring strategies and then
metacognitive strategies involving out-of-school practice opportunities for vocabulary
learning are presented and discussed.

3.3.1 Metacognitive strategies of evaluating and monitoring

The analysis of evaluating and monitoring strategies can also be found in the proceedings of
the 6™ international scientific and expert conference of the international TEAM society
(Hardi, 2014b). Table 1 shows evaluating and monitoring strategies. Three strategies belong
to self-evaluation, five to knowing about language and two to self-monitoring.

Metacognition Evaluation — Self-evaluation

1. I can express* myself in English.

2. | can make myself understood in English.

10. I have to learn a lot of words to succeed in English.
Metacognition Monitoring — Knowing about language

3. I know a word if I can use it in a sentence.

4. 1 know a word if | can say it correctly.

5. 1 know a word if | can write it correctly.

6. 1 know a word if | can always recall it when | have to use it.
7. 1 know a word if I know its meaning.

Metacognition Monitoring — Self-monitoring

8. | often review the English words in order not to forget them.

9. | am able to form more and more sentences, because | know more and more words.
* The keywords of each strategy are put in italics and in the following noted under the tables in which they occur in
order to make interpreting the results easier.

Table 1: Metacognitive strategies in YLS’ self-report

First, inferential statistical results are presented to provide a general view and then the
results of descriptive statistics will be illustrated for specific information. The correlation
matrix (Table 2) shows that almost all the items of metacognitive strategies significantly
correlate with one another meaning that there is a strong connection between the uses of these
strategies in young learners’ self-report. The only exception is strategy 1 in the case of which
the correlation is not significant with many other strategies.

1 2 3 4 5 6 7 8 9
2 0.56**
3 0.00 0.03
4 0.12* 0.12*  0.28**
5 0.08 0.08 0.31** 0.40**
6 0.10 0.18** 0.30** 0.20** 0.29**
7 0.09 0.12*  0.14** 0.18** 0.27** 0.23**
8 0.13* 0.12* 0.21** 0.23** 0.25** 0.17** 0.20**
9 0.29** 0.30** 0.20** 0.15** 0.12* 0.21** 0.21** 0.29**

10 -0.14*> -0.10 0.24*> 0.11* 0.18** 0.27** 0.23** 0.19** 0.16**

* Correlation is significant at the 0.05 level

** Correlation is significant at the 0.01 level

1.express, 2 make oneself understood, 3 use in sentences, 4 say correctly,

5 write correctly, 6 recall, 7 know meaning, 8 review, 9 form sentences, 10 have to learn a lot

Table 2: Inter-item correlation matrix of metacognitive strategies
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Moreover, there is a strong negative correlation between strategies 1 and 10, which suggests
that those children who think they can express themselves in English do not think they have to
learn a lot of words to succeed. The correlation is also negative between items 2 and 10,
which can mean that those who can make themselves understood in English do not think that
they should learn a lot of words to be able to do it. The negative correlations between these
items imply that the YLs who took part in the investigation think if they reach a certain level
of vocabulary that makes it possible to succeed they do not have to learn a lot more words, or
they can succeed with a relatively low level of vocabulary.

The correlations with the exception of strategy 4 are not significant between strategy 1
and the strategies of ‘finding out about language learning’ (strategies 5, 6, and 7) implying
that those who think they can express themselves in the target language do not consider most
of the aspects of knowing a word important. It implies that YLs who think they are be able to
express themselves are aware that they have to say words correctly, but they do not think that
using a word in a sentence or knowing how to write it, and recall it whenever it is needed or
knowing its meaning are essential for being able to express themselves. In the case of strategy
2 | found the same only between strategies 3 and 5 implying that YLs think they can make
themselves understood without being able to use words in a sentence or writing them
correctly. The correlations let us conclude that the perspective of vocabulary learning should
change, since children’s opinion on the importance of knowing a particular aspect of a word
may rely on the false belief that knowing word meaning is enough for being able to express
themselves or make themselves understood. The reason for this false view may come from
teaching and testing techniques, which facilitate word meaning without concentrating on
contextual issues.

All in all, the significant correlations between these items show the importance of
metacognition in learning foreign language vocabulary. Based on the database, the reliability
coefficient of metacognitive strategies was relatively high (Cronbach’s Alpha 0.70) and the
item-total statistics proved that the investigated items reliably constitute the metacognitive
strategy use of YLs. This finding means that the learners who took part in the research
recalled metacognitive strategies that facilitate vocabulary learning.

Factor analysis reinforces the categories of metacognition. The KMO index of
sampling adequacy was 0.74 which indicates that the data factors well. Three components
were extracted in the analysis (Table 3), which clearly represent the main types of
metacognitive strategies YLs reported to use in the sample. These are the strategies of self-
evaluation, self-monitoring, and knowing about language. The strategies that chiefly represent
each factor are in bold.
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Component
1 2 3
0.37 0.76 -0.05
0.41 0.73 0.00
0.55 -0.31 -0.13
0.56 -0.10 -0.56
0.61 -0.23 -0.44
0.59 -0.13 0.11
0.52 -0.10 0.22
0.55 -0.03 0.12
0.56 0.27 0.42
10 0.40 -0.52 0.47

Extraction Method: Principal Component Analysis.
3 components extracted.

© 0O N O Ol WN B

Table 3: Factor analysis: Component matrix

In factor 1 the items from 3 to 7 represent the coherence of the strategies of knowing
about language. The components belonging to the strategy of self-evaluation formulate factor
2. Whereas items 1 and 2 strongly represent the strategy of self-evaluation, item 10 negatively
signifies this strategy group. This finding confirms the finding of correlation analysis in which
strategy 10 had a negative correlation with strategies 1 and 2. In factor 3 there are items 8 and
9 with relatively high values which signify the strategies of self-monitoring. The finding that
the three factors clearly represent the evaluation and monitoring strategies of metacognition
supports the structure of YLs’ metacognitive strategies.

The tables below (Tables 4, 5, 6 and 7) show the descriptive statistics of metacognitive
strategies. Table 4 shows the means and standard deviation of the strategy items. The total
mean value (M=3.07) indicates that YLs normally agreed on using these strategies of
metacognition for learning vocabulary. The lowest mean is in the case of strategy 1 (M=2.87)
‘I can express myself in English.’, and the highest is in strategy 7 (M=3.49) ‘I know a word if
I know its meaning‘. It means that most of the children who took part in the investigation
agreed that they could not express themselves in English. This result is supported by the
lowest value of standard deviation belonging to strategy 1. However, most of the children
agreed that they know a word if they know its meaning. This finding implies that YLs think
the most important aspect of word knowledge is meaning, and they also agreed that the ability
of recalling meaning (strategy 6, M=3.19) is important. Children also agreed on strategies 9
and 10 (M=3.38), i.e. that they are able to form more and more sentences, because they know
more and more words, and that they have to learn a lot of words to succeed in English.

1 2 3 4 5 6 7 8 9 10 Total
Mean 287 293 279 288 290 319 349 298 3.38 3.38 3.07

Std.Dev. 0.60 0.64 099 091 0.89 085 065 085 0.68 073 041
N=331

1.express, 2 make oneself understood, 3 use in sentences, 4 say correctly,

5 write correctly, 6 recall, 7 know meaning, 8 review, 9 form sentences, 10 have to learn a lot

Table 4. Means of metacognitive strategies

Table 5 presents the mean values of age-related differences in YLs’ answers of using
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the strategies of metacognition. The highest and lowest means are in boldface type in the table
in order to illustrate the differences in strategy use between the classes. Children in classes 3
and 5 gave the lowest scores to strategy 1 implying that they cannot really express themselves
in English. Fourth graders, however, gave a higher score to this strategy. They gave the
lowest score to strategy 5 (M=2.61) ‘I know a word if | can write it correctly’, which means
that they do not agree with this statement. Forth and fifth graders gave the highest scores to
strategy 9 (M=3.57, M=3.53) ‘I am able to form more and more sentences, because | know
more and more words’, which implies that they are aware of the importance of vocabulary
knowledge both at word and sentence level. YLs in grades 6 and 7 gave the lowest scores to
strategy 4 (M=2.56, M=2.69) ‘I know a word if | can say it correctly’ and the highest to
strategy 7 (M=3.52) ‘I know a word if | know its meaning’ implying that children in these
classes think that word meaning is more important than correct pronunciation. Strategy 7
scored the highest by children in classes 8 (M=3.35), as well. Although eighth graders scored
the lowest in strategy 3 (M=2.46) ‘I know a word if | can use it in a sentence’ implying that
they do not think that they need to know how to use words in a sentence, they agreed with the
statement ‘I am able to form more and more sentences, because | know more and more
words’ (strategy 9, M=3.09). All in all, considering age-related differences, strategies 7 and 9
got the highest scores, which suggests that meaning is the most important aspect of word
knowledge among YLs in each class and that YLs are aware that knowing more and more
words can result in being able to form more sentences.

Class/N 1 2 3 4 5 6 7 8 9 10

3N=45 291 309 311 364 342 351 380 322 360 3.60
4N=28 325 329 289 300 261 336 336 346 357 3.29
5N=60 283 292 292 303 295 322 340 305 353 350
6N=71 270 282 270 256 275 297 352 307 325 3.30
7N=58 290 291 288 269 3.00 334 352 295 347 341
8N=69 287 284 246 267 270 299 335 249 3.09 3.25

1.express, 2 make oneself understood, 3 use in sentences, 4 say correctly,
5 write correctly, 6 recall, 7 know meaning, 8 review, 9 form sentences, 10 have to learn a lot

Table 5: The means of metacognitive strategies in the classes

Table 6 shows the means of YLs” metacognitive strategy use in the framework of their
marks in English. Based on the marks strategy 3 (M=2.80) ‘I know a word if | can use it in a
sentence’ got the lowest and strategy 7 (M=3.47) ‘I know a word if | know its meaning’ the
highest scores. Children whose marks were 2 seemed not to agree on strategy 8 (M=2.19) ‘I
often review the English words in order not to forget them’, but agreed on strategy 10
(M=3.31) ‘I have to learn a lot of words to succeed in English’. This finding implies that
although the learners with the worst mark are aware that they have to learn a lot of words to
succeed, they do not review vocabulary. The reason for this can either be their low level of
motivation or the inadequate testing practices, which reinforce immediate word knowledge
without taking vocabulary retention as a focal point.

Those learners whose mark was 5 gave relatively high scores to each strategy.
Interestingly, strategy 4 (M=2.93) ‘I know a word if | can say it correctly’ was scored the
lowest by learners with mark 5 in English, which finding reinforces that learners do not think
that correct pronunciation is too much important. The reason for this, as | have mentioned
before, can be the lack of oral communication in the English lesson, and inadequate testing
practices which besides concentrating on meaning facilitate orthographical knowledge of
words. Strategy 9 ‘I am able to form more and more sentences, because | know more and
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more words’ got the highest scores (M=3.61) from learners with mark 5, which can be an
indicative of their vocabulary knowledge and their motivation.

Mark/N 1 2 3 4 5 6 7 8 9 10

2 N=16 231 250 244 237 269 294 313 219 269 331
3 N=26 272 275 278 283 292 308 344 308 319 3.39
4 N=140 284 283 274 278 281 316 346 299 329 344
5N=111 308 321 294 293 297 325 353 301 361 326

Total N=303 288 294 280 282 287 317 347 297 337 3.36

1.express, 2 make oneself understood, 3 use in sentences, 4 say correctly,
5 write correctly, 6 recall, 7 know meaning, 8 review, 9 form sentences, 10 have to learn a lot

Table 6: The means of metacognitive strategies and YLs’ marks in EFL

Another important signifier of metacognitive strategy use is the liking of English. YLs
who took part in the investigation were asked to score their liking of English on a scale where
1 meant ‘I hate it’, 2 I don’t like it’, 3 “so-so0’, 4 ‘I like it’, and 5 ‘I like it very much’. Table 7
shows the results of metacognitive strategy use relating to YLs’ liking of English. Learners
who hate English scored the strategies of metacognition very low. Strategy 8 ‘I often review
the English words in order not to forget them’ got the lowest score (M=1.86) among all. This
finding resembles the results of children with mark 2. It seems that those who hate English or
get bad marks do not review words. Strategies 9 ‘I am able to form more and more sentences,
because |1 know more and more words’ and 10 ‘I have to learn a lot of words to succeed in
English’ got quite high scores (M=3.29) from children who hate English. These results imply
that children are aware that they have to learn more to be able to form sentences and, thus, to
communicate.

It is interesting that children who like English very much also gave strategy 9
(M=3.74) the highest scores, which can be the indication of their success and not only their
expectation. Strategy 7 ‘I know a word if 1 know its meaning’ got the highest scores among
most of the children who do not like English (M=3.33), quite like it (M=3.50), or like it
(M=3.45), which can also be a sign of meaning-centeredness in vocabulary learning. Strategy
3 ‘I know a word if I can use it in a sentence’ is worth mentioning in respect of liking English.
This strategy got the lowest scores among those who do not like English (M=2.40) and those
who like it (M=2.69), which means that children irrespective of their liking of English do not
think that being able to use words in a sentence is an important aspect of vocabulary
knowledge. This finding may also be the outcome of traditional teaching and testing practices
which rely on word-level meaning and do not care for contextual communication.

Liking/N 1 2 3 4 5 6 7 8 9 10

1 N=7 200 243 271 200 200 271 3.00 18 329 329
2 N=15 233 280 240 267 287 280 333 227 253 3.27
3 N=82 271 267 277 279 285 3.07 350 276 310 3.44
4N=131 286 290 269 288 28 324 345 305 340 335

5 N=96 317 326 303 304 307 332 358 327 374 341
Liking: 1. I hate it, 2. 1 don’t like it, 3. so-so, 4. I like it, 5. I like it very much

1.express, 2 make oneself understood, 3 use in sentences, 4 say correctly,

5 write correctly, 6 recall, 7 know meaning, 8 review, 9 form sentences, 10 have to learn a lot

Table 7: The means of metacognitive strategies and YLs’ liking of English

3.3.2 Metacognitive strategies of seeking practise opportunities
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In the following metacognitive strategies are discussed in terms of seeking practice
opportunities out-of-school. The reason for investigating these strategies separately from the
metacognitive strategies of evaluating and monitoring is that they mainly involve learning
activities out of school, and, thus, are supposed to highly facilitate language learning in a
foreign language context. Out-of-school language learning was also discussed in Hardi
(2014a). Table 8 presents YLs’ out-of-school vocabulary learning strategies (VLS).

Strategy N Min. Max. Mean SD Median
Speaking 331 1 4 312 0.70 3.00
Listeningtomusic 331 1 4 312 091 3.00
Watching films 331 1 4 263 1.02 3.00
Reading 331 1 4 244  0.89 2.00
Computer games 331 1 4 238 111 2.00
Internet use 331 1 4 231 1.03 2.00

Table 8: Out-of-school vocabulary learning strategies

The importance of speaking with the highest mean values is at the first place in children’s
answer, while internet use is the strategy least used by YLs. This result may reflect a kind of
order of importance or whishing list set by pupils and not the actual order of strategy use. This
supposition can be supported by the finding that the self-evaluation strategy no. 1 ‘I can
express myself in English.” got the lowest mean (M=2.87).

Table 9 presents the connection between out-of-school vocabulary learning strategies.
The relation is the strongest between speaking and reading which suggest that YLs who think
that speaking is important to learn vocabulary out-of-school also think that reading is
important. The connection is the weakest, though not significant, between reading and playing
computer games suggesting that those who think reading is important do not think that
vocabulary can be improved by playing computer games. However, the correlation is very
high between internet use and computer games, which can imply that those who use computer
think that games can be useful for vocabulary learning.

Speaking  Reading Music Internet Film C. games
Speaking 1
Reading 0.44™ 1
Music 0.177 0.20” 1
Internet 0.13" 0.22" 0.09 1
Film 0.29” 0.317 0.19” 0.18" 1
Computer games  -0.01 -0.03 -0.01 0.26~ 0.03 1

Pearson Correlation Sig. (2-tailed)
**_Correlation is significant at the 0.01 level (2-tailed).
*, Correlation is significant at the 0.05 level (2-tailed).

Table 9: Out-of-school vocabulary learning strategies (Correlation matrix)

Age-related differences in out-of-school vocabulary learning

Since it has been supposed that primary school learners’ out-of-school vocabulary learning
varies with the age, strategies are examined in relation to the ages. Three age groups have
been formulated in order to deal with a grater number of learners in each age group. Age-
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related investigation can provide a deeper understanding of certain trends in out-of-school
vocabulary learning. Table 10 presents the order of out-of-school activities used for
vocabulary learning. In each age group the most important strategies are speaking and
listening to music. In case of the first two age groups speaking is at the first place which is
preceded by music in age group 3. While reading and watching films are the next activities
for the youngest learners, students in the upper section of the primary school seem to be in
favour of computer games and the internet.

Age group 1. 2. 3. 4. 5. 6.

1.grades3and 4 | Speaking Music Reading Film Internet C. game
2.grades5and 6 | Speaking Music Film C. game Reading Internet
3. grades 7and 8 | Music Speaking  Film C. game Reading Internet

Table 10: The order of out-of-school vocabulary learning strategies

The distribution of out-of-school activities used for vocabulary learning is illustrated in Figure
1. The highest means were produced by the first age group, 3 and 4™ graders (M=2.81),
followed by age groups 3 (M=2.70) and 2 (M=2.55).

2,9
2,8 *
2,7 og
2.6 \//
2,5
2,4

1 2 3

Figure 1: The distribution of out-of-school VLS in the age groups

This result reflects the high motivation level of the youngest language learners, and illustrates
age-related differences, as well. The reason for the change can be the high level of initial
motivation that decreases in the language learning process until it has reached an optimal
level. Initial motivation can easily be facilitated and maintained by good practices and lower
requirements at the beginning of language teaching. However, the change in teaching
practices and the incremental nature of vocabulary can result in lower motivation in the upper
section. Later, the higher level of language knowledge, the success attached to it, and the
recognition of the importance of language knowledge can raise motivation. All in all, the
mean of out-of-school vocabulary learning strategies is quite low (M=2.66), which is an
important issue in teaching EFL.

Age group 1

Table 11 presents the out-of-school vocabulary learning strategies of 3 and 4™ graders.
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Strategy N Min. Max. Mean SD
Speaking 73 2 4 341 0.72
Music 73 1 4 3.11 0.98
Reading 73 1 4 2.93 0.96
Film 73 1 4 2.78 1.08
Internet 73 1 4 249 1.15
Computer game 73 1 4 2.18 1.12

Table 11: Out-of-school vocabulary learning strategies: grades 3 and 4

Age-related differences can be best seen in the internet use of YLs (SD=1.15). There are
children in the first age group who use internet and are aware of its usefulness in vocabulary
learning, while others seem not to use this form of out-of-school vocabulary learning at all.

In table 12 the correlations of the out-of-school vocabulary learning strategies of age
group 1 is presented. The strongest the connection is between speaking and reading, while
there is a negative correlation between listening to music and playing computer games, or
using the internet and watching films. This finding suggests the youngest language learners
either listen to music or watch films, or use the internet or play computer games, but may not
do both activities to learn vocabulary.

Speaking Reading  Music Internet  Film C. game
Speaking 1
Reading 0.60~ 1
Music 0.327 0.337 1

Internet  0.18 0.30° 0.22 1
Film 0.32" 0.27 0.08 -0.05 1
C.game 0.02 0.05 -0.05 0.38" 0.23 1

Pearson Correlation Sig. (2-tailed
**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Table 12: Out-of-school vocabulary learning strategies: grades 3 and 4 (correlation matrix)

Age group 2

Table 13 presents the out-of-school vocabulary learning strategies of 5™ and 6™ graders. The
most important finding in this age group is that computer games divide this age group
(SD=1.11) followed by using the internet for learning vocabulary (SD=0.96). The high
standard deviation and the low means of internet use suggest that students’ opinion and actual
internet use is quite different.

Strategy N Min. Max. Mean SD
Speaking 131 1 4 3.08 0.66
Music 131 1 4 3.05 0.92
Film 131 1 4 2.50 1.01
Computer game 131 1 4 2.37 1.11
Reading 131 1 4 2.19 0.84
Internet 131 1 4 211 0.96

Table 13: Out-of-school vocabulary learning strategies: grades 5 and 6

56



Gradus Vol 2, No 1 (2015) 46 - 60 W GRADUS

ISSN 2064-8014 CEABUT.EEFOD.HU

Table 14 presents correlations between the out-of-school vocabulary learning strategies of 5™
and 6™ graders. The correlation is the highest between speaking and reading in this age group,
and there is a negative connection between reading and playing computer gamers, which
draws the attention to the different use of these strategies.

Speaking Reading  Music Internet  Film C. game
Speaking 1
Reading 0.36" 1
Music 0.09 0.15 1
Internet  0.08 0.23" 0.02 1
Film 0.32" 0.33" 0.09 0.26" 1
C.game 0.07 -0.02 0.06 0.29” 0.13 1

Pearson Correlation Sig. (2-tailed
**_Correlation is significant at the 0.01 level (2-tailed).
*, Correlation is significant at the 0.05 level (2-tailed).

Table 14: Out-of-school vocabulary learning strategies: grades 5 and 6 (correlation matrix)
Age group 3

The out-of-school vocabulary learning strategies of 5™ and 6™ graders can be seen in Table
13. The first vocabulary learning strategy used out-of-school in this age group is listening to
music, which suggests that the oldest primary school learners keep this activity more
important than speaking. This can be explained with the change in the behaviour in
adolescents and the interest towards the language or slang appearing in the lyrics of music.
The opinion of this age group is also rather divided in the use of playing computer games for
vocabulary learning (SD=1.09).

Strategy N Min. Max. Mean SD
Music 127 1 4 3.20 0.85
Speaking 127 1 4 3.00 0.70
Film 127 1 4 2.68 0.98
Computer game 127 1 4 2.50 1.09
Reading 127 1 4 2.42 0.80
Internet 127 1 4 2.40 0.99

Table 15: Out-of-school vocabulary learning strategies: grades 7 and 8

The correlations between the out-of-school vocabulary learning strategies of 5 and 6"
graders are presented in Table 16. Just like in the other two age groups, the connection is the
strongest between speaking and reading, meaning that those who think one of these activities
is important are also aware of the importance of the other activity. The only significant
negative correlation can be found in this age group between watching films and playing
computer games, which reinforces the idea that the usefulness of the two activities is rarely
considered to be equally important for vocabulary learning.
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Speaking Reading  Music Internet  Film C. game
Speaking 1
Reading  0.33" 1
Music 0.17 0.18" 1
Internet  0.13 0.05 0.06 1
Film 0.21" 0.28™ 0.38™ 0.08 1
C.game -0.06 -0.03 -0.08 0.17 -0.18" 1

Pearson Correlation Sig. (2-tailed
**_Correlation is significant at the 0.01 level (2-tailed).
*, Correlation is significant at the 0.05 level (2-tailed).

Table 16: Out-of-school vocabulary learning strategies: grades 7 and 8 (correlation matrix)

4 Conclusions

The overview of metacognitive strategies provided a deeper understanding of YLs vocabulary
learning. Based on the findings a number of serious issues have been raised. First of all, YLs
are aware of their language learning, and their self-reflective thinking on metacognitive
strategies reflects teaching and learning practices. One of the most important issues is that
YLs need to learn more to be able to express themselves and communicate. Although
knowing word meaning is a principal aspect of word knowledge, it is not the only one.
Besides knowing what a particular word mean learners should know about the orthographical,
phonetic, phonological, morphological, syntactical, and pragmatic features of vocabulary to
be able to use words creatively in written and oral communication.

The ability to recall words should be improved in order to fulfil the needs of
satisfactory communication. This ability can develop by reviewing words and using them in
evocative situations. The class differences in metacognitive strategies pointed at the fact that
the participants thought that word meaning is more important than correct pronunciation.
Although meaning-centred education is welcome in teaching English as a foreign language,
this finding draws attention to the issue of testing practices. The traditional methods of
writing word tests require knowing word meaning and orthography, but do not facilitate real
life-like communication, which seem to be lost in foreign language education. English lessons
do not seem to provide enough opportunities for oral and written communication, and do not
facilitate reviewing vocabulary in a creative way.

YLs’ opinion on metacognitive strategies reflecting their marks and liking English
indicates that learners should be motivated to learn and review vocabulary. It is a serious issue
that those who get bad marks or do not like English seem not to review words. Besides
motivating these learners, alternative methods for vocabulary testing should be introduced
instead of the traditional method of writing word tests based on listwise memorising. Viable
methods, which facilitate real life-like communication that should be the outmost goal of
language learning and language teaching, should rely on contextual options, such as
comprehensive memorisation, associated repetition, and sensible revision.

Out-of-school opportunities provide a fertile ground for learning EFL. A number of
activities can improve vocabulary if learners are actively involved. Although YLs seem to be
aware of the importance of vocabulary learning besides school setting, the means of strategies
participants reported to use for vocabulary learning are quite low. This suggests that learners
should be motivated to seek these opportunities and out-of-school learning should be
facilitated. Out-of-school activities do not only improve learners’ vocabulary, but make
teachers’ work easier and language learning more efficient. Researchers suggest that by the
involvement of a favourite out-of-school activity in the learning process learners get closer to
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the language and its speakers’ culture, and the positive attitudes help to become more
successful language learners (J6zsa and Imre, 2013). An important implication of the present
study is that learners should be promoted to employ out-of-school practice opportunities.

The significance of self-initiative vocabulary learning is inevitable both in and out-of-
school context, since together with spontaneous vocabulary learning it seems that it
constitutes the basis of the whole learning process (Livingston, 1997 p. 100). Therefore
learning vocabulary should override the boundaries of formal instruction and it should be seen
from a broader perspective. One possible way of doing this is to integrate out-of-school
learning in formal education, and the responsibility of language teachers should exceed
formal school tasks. Integrating out-of-school vocabulary learning opportunities in the school
practice would move language learning out of the narrow formal boundaries by giving way of
a more comprehensive and natural learning form, the goal of which is not only getting
knowledge but actually using the language.
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