
Encyclopædia
of

Religion and Ethics
BDITBD BT

JAMES HASTINGS

WITH THE ASSISTAWOB O f

JOHN A. SELBIE, M.A., D.D
FHOFRSSuB or OLD TB3TAMBNT LANOUAQB AMD LITRBATOBB IU THE 

U N m tD  raum c h u b o h  c o l l b q b ,  a b b r d b b n

AND

LOUIS H. GRAY, M.A., Ph.D.
SO M B T im  FELLOW EH INDO-IBAMIAM LANOOAOBS IB COLOMBIA ONIVUBSITY, NSW TOBK

V O L U M E  V  

D R A V I D I A N S — F I C H T E

E d i n b u r g h :  T.  & T.  C L A R K ,  38 G e o r g e  S t r  E E T

N e w  Y o r k :  C H A R L E S S C R IB N E R ’S S O N S , 597  F i f t h  A v e w u *



198 EDUCATIO N (Muslim)

spring up. Since th a t  tim e Jew ish  educational 
ideas have g radually  widened in all countries 
where civilization co-exists w ith  religious liberty . 
In  R ussia and R oum ania and T urkey , those ideas, 
except where they  are  leavened by sa lu ta ry  in 
fluences from w ith o u t—by those, for exam ple, of 
the  A nglo-Jew ish A ssociation in England and the  
A lliance Israélite  in  F rance—are still an tiq u a ted  ; 
b u t elsewhere there  is no th ing  to  d ifferentiate 
Jew ish  educational aim s and m ethods from those 
of o ther religious bodies. Even Palestine, h itherto  
th e  home of reactionary  tendencies, gives evidence 
of an educational aw akening. E nligh tened  con
ceptions of teaching and a  liberal curriculum  are 
becoming the order of the  day ; secondary schools 
are  springing up, and, in  Jerusalem , there  are to 
be found an a rts  and crafts school and a norm al 
school for teachers. In Europe the  la te s t tendency 
is to  e n tru s t the  secular teaching of Jew ish  children 
to  th e  S ta te  or to  the  m unicipality , and to restric t 
vo lun tary  education to  instruction  in Hebrew 
and religion and cognate subjects. T he Jew s, 
taxed as citizens for th e  m aintenance of general 
e lem entary  and secondary teaching, deem them 
selves discharged from the  d u ty  of m aking special 
provision for the  secular instruction of the children 
of th e ir poor. T hey are  concentrating  their efforts 
in  an increased degree upon the  provision of re 
ligious train ing . T his tendency is especially 
m arked in England, where th e  first Jew ish  school 
was founded in London about the m iddle of the 
17th cent., though nearly  a  hundred years had to 
elapse before any a ttem p t was made to add some 
rud im entary  secular teaching to  the  ordinary  
elem ents of Jew ish  instruction . A t th e  present 
tim e there  are  e igh t Jew ish  denom inational 
schools, including the  g rea t ‘ F ree School’ in Bell 
Lane, Snitalfields, w ith  its  3000 scholars, in the  
m etropolis. S tate-aided, they  provide secular as 
well as religious instruction  ; bu t, while they  are 
supported w ith  hard ly  relaxed generosity by the  
Jew ish  com m unity, no disposition is m anifested to  
increase th e ir num ber. T he religious education of 
th e  m any thousands of Jew ish  children who now 
a tten d  the  public e lem entary  schools is under
tak en  by th e  Synagogue, w ith  its  religious classes 
connected w ith  th e  various places of worship, 
and, in London, in addition, by th e  Jew ish 
Religious Education Board, which m ain tains an 
organized system  of religious teaching a t  certain  
C ounty Council schools, m ainly in th e  E ast End, 
where Jew ish  children form th e  g rea t m ajority  of 
th e  scholars.

L i t r r a tu rk .—I. A b rah am s, Jew ish  L ife  in  the Middle Ages, 
London, 1896; M. G iidem ann , Gesch. des Erziehungswesens 
der abendland. J u d e n , 4 vols., Vienna, 1873-88; H am b u rg e r, 
a r t t .  ‘ Erziehung,’ ‘ L ehrer,’ * Lehrhaus,’ ‘ U n te rrich t,’ ‘ Schule,’ 
1 Schiiler ’ ; J E ,  a r t t .  ‘ E ducation,' ‘ fleder,’ * Pedagogics ’ ; 
JQ R  ix. [1896-97] 631 ff. ; S . M ay b au m , Methodik des jü d . 
Religionsunterrichts, Breslau, 1896 ; J .  P icc io tto , Anglo-Jew ish  
H istory, London, 1875; S . S c h e c h te r , Studies in  Ju d a ism , 
London, 1896 ; B. S tra s s b u rg e r ,  Gesch. der Erziehung bei den  
Israeliten , S tu ttg a rt, 1885. M O R R IS  JO S E P H .

E D U C A T IO N  (M uslim).—i. E ducation  in the 
early  h isto ry  of Islam .—T he value se t upon edu
cation in Islam is indicated by certain  hadith  
sayings which, though they  m ay nave no claim to 
ran k  as au then tic , y e t undoubtedly reflect the 
educational ideals of Islâm  in its  early  days, and 
m ay be taken  as representing th e  prevailing views 
of th e  first generations. Thus i t  is handed down 
as a  saying of the  P rophet himself, th a t  ‘ A fa ther 
can confer upon his child no more valuable g ift 
th an  a  good education ’ ; and, again, * I t  is b e tte r 
th a t  a  m an should secure an education for his 
child than  th a t  he bestow a sa  in c h arity .’ 1 The 
boon thus commended extends also to slaves. I t  
is regarded as a  w ork of specially m eritorious

1 Tirm idhi, Sahih , Cairo, A.H. 1292, i. 854.

character ‘ to  educate a  slave-girl well, th en  set 
her free, and give her to  a  husband .’ 1

I t  m ay be safely said th a t  Islam  raised the 
A rabs to  a h igher level of civilization, and a t  the 
same tim e introduced am ongst them  th e  elem ents 
of education, in which they  had h ith e rto  been 
ra th e r  deficient.2 T h a t M uham m ad him self— 
partly , i t  m ay be, on u tilita rian  grounds—attached  
considerable im portance to the  acquisition of the  
m ost indispensable elem ents of knowledge, m ay be 
inferred from th e  conditions on which he released 
prisoners of w ar a fte r his victory a t  Badr. He 
employed several Q uraish captives to teach  the 
boys of M edina to  w rite, and th is  service counted 
as their ransom. Twelve boys were assigned to 
each of th e  Meccan prisoners who were capable of 
giving th e  required instruction , and, as soon as 
the pupils had a tta in ed  th e  stipu la ted  degree of 
progress, th e ir teachers were set a t  lib e rty .3 The 
Quraish, as a  people largely  engaged in commerce, 
had n a tu ra lly  more occasion to practise w riting  
th an  the  da te-p lan ters and husbandm en of M e
d in a ,4 and i t  was, therefore, easier to  find penmen 
among them  th an  in Y a th rib —a  consideration 
which m ay perhaps also dispose us to  accept the  
view held by certain  M uslim  theologians,8 though 
condemned as heresy by the  orthodox school, viz. 
th a t  M uham m ad was no t th e  ‘ i l l i te ra te ’ th a t 
M uslim  orthodoxy, w ith  its  m istaken  in te rp re ta 
tion of th e  ep ith e t ummi, tries to m ake out.® 
M ention is even m ade of a  lis t of contem porary 
Meccan women who were fam iliar w ith the  a r t  of 
w riting  ; b u t th is group did not include th e  y o u th 
ful ' À isha, who, though she had the advantage 
over her companions in Deing able to  read, y e t had 
never learned w riting .7 W e m ay, therefore, infer 
th a t  am ong th e  men of Mecca the  ab ility  to  w rite 
was no th ing  o u t of the  common.8 Mu'&wiya 
distinguished him self as th e  P rophet’s secretary. 
Penm anship was not qu ite  so common among the  
A rabs of M edina. To the  K hazray ite  U baiy b. 
K a 'b , who m ade a  nam e for himself by recording 
the  revelations of th e  P rophet, is ascribed the 
exceptional d istinction  of having been skilled in 
penm anship before the  rise of M uham m ad .9 In  
M edina, those who, in addition  to  certain  o ther 
accomplishm ents, possessed also the  a r t  of w riting  
—acquired perhaps from the  Jew s residen t th e re 1® 
—were deemed w orthy of the  title  of kâm il 
(‘ p e rfec t ’ ).11

I t  would also appear th a t, once th e  young 
Muslim com m unity had been constitu ted , a  prim i
tive system  of education, em bracing a t least the 
bare elem ents of knowledge, was se t on foot. In  
no long tim e we begin to m eet w ith references to  
th e  kuttab  (‘ elem entary school ’). W e would cer-

1 Bukhâri, K itab  al-'atq, no. 16 ; Jâlji?, K itdb  al-hayaw dn, 
Cairo, a . ii. 1323, i. 28, m entions a  slave-girl who was conversant 
w ith Euclid.

2 Cf. the present w rite r’s Muh. S tud ien , i. (Halle, 1889) 112.
3 Sprenger, M oham m ad, Berlin, 1861-9, iii. 131 ; D. S. Mar- 

goliouth, M oham med and the R ise o f  Is la m , London, 1905, p. 
270, a t  foot.

4 Cf. Caetani, A n n a li dell’ Is lam , Milan, 1907, ii. 702 £f.
6 e.g. the Andalusian Abu-1-Walïd al-Bàji (f a .h .  474 =  a .d . 

1081), who incurred g rea t hostility  in consequence ; cf. the
Ê resent w rite r’s %dhiriten, Leipzig, 1884, p. 171, note 1 ; 

•hahabi, M izdn a l-i'tiddl, Lucknow, a .h .  1301, ii. 41, s.v. 
' 'Abdallah b. Sahl of M urcia’ ( t a .h . 480 = a . d. 1087) ; ‘ Between 
him and Abu-l-Walïd al-Bâjï the re  w ere g rea t disputes over the 
w riting question .’

8 On th is question, see Nôldeke-Schwally, Gesch. d. Qôrans ®, i. 
(Leipzig, 1909) 12.

I  Balàdhorï, ed. de Goeje, Leyden, 1870, p. 472.
8 Cf. Lammens, ‘ La République m archande de la Mècque,* p. 

24 (Bull, de l’inst. égyp., 1910, p. 46, note 7).
9 Ibn Sa'd, n i. ii. 59 ; Caetam , op. cit. iv. 201.

10 Balâdhori, 473. ,
II Cf. the passages quoted by Lammens, Etudes  «itr le rigne  

d u  Calife M o'âwiya, Beirüt, 1906, p. 630 ; also Aphdnï, ii. 169, 
a t  fo o t; Tabarî, Annale*  (ed. Leyden, 1879ff.), 1. 1207, where 
th e  reference is no t to  A rabs in  general, b u t to  natives of 
Medina. For the  full connotation of kdm il, see Ibo Sa'd, ▼, 
309, line 7 ff.
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ta in ly  n o t lay much stress upon the m ention of 
a  ‘ companion ’ called M ird& s/ and surnam ed al- 
m u a llim  (‘ the te a c h e r ’),2 as there  is b u t little  
evidence to  show th a t  such a  person ever existed.® 
Even in the early  period, however, we iind b e tte r 
a tte sted  notices of the  kuttdbs and the m u'allim s 
who tau g h t in them . Umm Salim , m other of 
A nas b. M alik, th e  P ro p h e t’s a tte n d an t (or, 
according to  o ther accounts, Umm Salam a, one 
of the  P rophet’s wives), asks a  m u'allim  kuttab  to 
send her some schoolboys—preferably of th e  slave 
class—to assist her in wool-carding.4 'A m r b. 
MaimOn a l-A u d i ( f  c. A .H . 74-77 =  A .D . 6i)3~6) 
gives th e  te x t  of an apotropaeic form ula which 
the ‘com panion’ S a 'd  b. abl Waqqa§ tau g h t his 
children, ‘ as th e  teacher in structs his scholars in 
w ritin g .’ 8 A nother reference tells how A bu Hu- 
ra ira , Ibn 'O m ar, and A bu Usaid (who fought a t 
Badr) on one occasion passed by a  kuttab , and 
a ttrac ted  the  a tten tio n  of th e  boys.6 There is 
also evidence to show th a t  th e  lauh (tab let for 
p ractice in reading and w riting) was in use a t  a 
very early  period ; the  female ‘com panion’ Umm 
al-D arda w rites on such a  tab le t some wise 
sentences as reading lessons for a boy ( 'A bd  Kabbihi 
b. Sulaim an b. 'O m ar).7

E lem entary  education seems to  have been 
thoroughly  established in Islam  by the early 
U m ayyad period .8 I t  is tru e  th a t  we cannot 
decide w hether sound evidence on th is  point can 
be draw n from an anecdote telling  how the  face
tious gram m arian  Sa 'd  b. Shaddad jocularly  sold 
the  pupils of his elem entary school as slaves to 
'U baidallah  b. Ziyad, governor of 'Iraq.® W e 
are on surer ground when we read th a t  the  
poet K um ait and the  formidable vicegerent and 
comm ander IJa jja j b. Ju su f were schoolmasters— 
the last-nam ed, of course, in the  years before his 
rem arkable political career. J u s t  before the  tim e 
of I,!ajjaj, a^ain, Ju b a ir  b. ^layya tau g h t in a 
school a t  T a if, and likewise rose afterw ards—in 
’Iraq —to iiigh rank , being prom oted by Ziyad 
from the  position of a  clerk to th a t  of adm in istrato r 
of Isfahan . 10 D ahhaq b. Muz&bim (+ A.H. 105 =
a .d . 723) kep t a  kuttab  in Kiifa, m aking no charge 
for instruction .11 In  th e  2nd cent. A.H.—th e  date 
cannot be fixed more precisely—we even hear of 
a  Bedawi of the  tribe  of Iliyah  who settled as a 
m u'allim  in Basra, and conducted a school for 
paym ent (bil-u jra).12 There is, of course, nothing 
surprising in th e  fact th a t  in the  lands conquered 
by Islam, sucli as 'Iraq , a  Muslim system  of edu
cation should tak e  root and develop in the centres 
of an older civilization ; but the  foregoing refer
ences to schools in  A rabia proper are more p e rti
nen t to  the  subject in hand.

Even in the early  U m ayyad period the education 
of the  young princes a t  court had reached a high 
standard  of excellence, b u t i t  is no t necessary here 
to  describe i t  in detail. A spirited account of it, 
dealing w ith a ll its  phases, and furnished w ith 
cepious references to  sources, has been given by 
II. Lanunens, and we need only call the reader s

1 Ibn JIajar, It/dba, no. 2008, iii. 818 (C alcutta ed.).
2 This title  m ight also, as in Ibn Sa'd, ill. ii. 103, lines 7-9, 

signify one who instruc ted  the people in  the citation  of the 
Q ur’an.

3 The doubtful trad itions referring to  him  are given by 
Su.vu{,i, A l-L a 'a li al-m asnu 'a  f t  -l-ahadith al-m audu 'a , Cairo, 
A.ii. 1317, i. 107.

4 Bukhari, D iyd t, no. 27. 8 lb . no. 24.
8 Ibn Sa'd, iv. i. 133, line 4 ; cf. th e  presen t w rite r's  Vorlesun- 

gen iiber d. I  darn, H eidelberg, 1910, p. 148, a t  top.
1 Nawawi, Tahdhib, ed. W iistenfeid, G ottingen, 1842-47, p. 

860, line 6 from foot.
8 Kremer, Culturgesch. d. Orients un ter  d. Chalifen, Vienna, 

1876-7, ii. 132.
8 In Suyu^i, B ughjat al-um 'dt, Cairo, A.h. 1326, p. 253.

1# Ibn Ila jar, I  (aba, i. 460.
11 Ibn Sa'd, vi. 210, line 12

Y aqut, D id . o f  Learned Men, ed. M argoliouth, 1909 ff. 
{Qibb M emorial Series, vi.), ii. 239.

a tten tio n  to  his w ork .1 T he mu'addib  (‘ in stru c 
t o r ’) was a stand ing  figure a t  th e  U m ayyad court, 
and was adm irably  supported in his w ork by the  
fa thers of the  princes.

'Omar ii. took his children severely to  task  when they 
violated the  rules of g ram m ar.2 He had, in his own you th , a 
m ost lugubrious m u'addib , and the  ascetic cha racte r of the 
fu tu re  khalif m ight p e rhaps  have been an ticipated  from the 
fac t th a t th is  tu to r  is described as a person negligent of ex
te rnals  ; he wore a  coa t th a t reached to  his heels, and his 
m oustache hung down over his lip s3—a tra it  a t  variance w ith 
Arabic ideas of elegance, which, in accordance w ith a  prim itive 
sunna , enjoined th e  trim m ing of th e  m oustache (qaçf al- 
shdrib).4

The developm ent of scientific knowledge under 
th e  Abbäsids in the  2nd cent. a . h . n a tu ra lly  
carried w ith i t  a corresponding advance in p re
paratory  education. There is also evidence of the 
fact th a t the  younger generation were encouraged, 
by the prospect of public recognition, to give 
them selves h eart and soul to the  task  of acquiring 
the  elem ents of learning. I t  is recorded th a t  in 
the early  years of th is period deserving pupils of 
the  elem entary schools in Baghdad were rewarded 
by being carried through the  streets on camels 
and having almonds throw n to  them . I t  was on 
an occasion of th is kind th a t  the  poet 'A kaw w ak 
lost his sight, his eyes having been seriously in 
jured  by the  almonds m eant for the clever scholars. 
In  th is period, moreover, we find m ention of in s ti
tu tions for h igher education (m ajális al-adab).® 
A bout the  same tim e the  F&timid adm in istration , 
now established in E gypt, took steps towards 
founding academies (dar al-hikma or al-'ilm) in 
Cairo, where the  theological tenets of the  S h i'ite  
school, as also—in eclectic fashion—the rich stores 
of learning inherited  from the  G reeks and the 
Persians, were studied. W hen the Fä tim id  d y n 
asty  was overthrown, the  A yyubids superseded 
their academies by high schools conducted on S u n 
n ite  principles, and the wide spaces of the  mosques 
were utilized for teaching purposes. This use of 
the  mosque as a  m adrasa  had a  notable influence 
upon the  a rch itecture  of the  mosque itself.8 The 
su ltana tes under the  sway of the Abbäsids con
tinued to vie w ith one ano ther in th e  prom otion 
of higher education—largely confined, i t  is true , 
to theology and its  subsidiary sciences7—as also 
in the  erection of suitable m adrasas,6 which find 
m ention from the  4th cent, onwards. An epoch- 
m aking advance in the developm ent of the  h igher 
school was made by the  enlightened Seljük vizier 
Ni?äm al-m ulk (middle of 5th cent. a . h . =  l l t h  
cent. A .D .) , whose institu tions— th e  N izäm iyya- 
academ ies—in various parts of the empire were 
devoted chiefly to the  higher theological studies.* 
In  the same period, however, we note a  growing 
tendency to  free the  studies of the  m adrasas from 
their theological onesidedness. Separate in s titu 
tions were founded, and became famous, for the  
s tudy of the  exact sciences. The observatories 
which sprang up everywhere became centres for 
the teaching of astronom y, while th e  num erous

1 É tudes sur le règne d u  Calife M o'dwiya, p. 831 ff.
2 Y âqüt, ed. M argoliouth, i. 25, a t  the foot.
3 Ibn Qutaiba, 'U y û n  al-akhbär, ed. lirockelm ann, Berlin, 

1900 ff. (in the series Semitische S tud ien , ed. O. Bezold), p. 361, 
line 15.

4 Bukhäri, Libds, no. 63. 
ß A gháni, xviii. 101.
8 See Max v. Berchem, art. ‘A rch itectu re ,’ in Spécimen d’une 

encyclopédie m usulm ane, Leyden, 1899, col. 16 ; also a r t t .  
A rch itkc tukh  (M uhamm adan in Syria and Egypt), above, vol. i. 
p. 757 f., and A r t  (M uhamm adan), p. 878 f.

1 For Muslim higher education in the periods referred to , cf. 
H aneberg, Uber d. Schul- u . Lehrwesen d. M uham m edaner im  
M ittelaller, Munich, 1856 ; Kremer, ii. 479 ff.; Winand Keil, über  
d. U rsprung u. d. Entw ickelung d. hohem  Unterrichtswesens 
bei d. M uham m edanern (Program  d. M arzellen-G ym nasium s  
in K öln, for the year 1882-83).

8 Im portan t d a ta  regarding th e  older types of m adrasa  which 
preceded the M ifâ m iyya -schools are found in Subki, 'J'abaqat 
al-Shdfi'iyya, Cairo, a .h .  1324, iii. 137.

9 Ju lian  Ribera, ‘Origen del Colegio Nidami de B agdadéin  
Bom enaje a Francisco Codera, Saragossa, 1904.



200 EDUCATION (Musüm)

hospitals now being in s titu ted —served as they  
were by th e  m ost renowned physicians of the  d ay— 
a ttrac ted  studen ts of m edical science, as is shown 
by num erous references in Ibn abî U sa ib i'a ’s Bio
graphies o f the Physicians. In the  present article, 
nowever, we propose to  confine our discussion 
largely  to elem entary  education.

2 . T h e  subjects of prim ary education ; forbidden 
bo o k s.—In a  series of sayings showing no trace  of 
theological influence, advice is given regarding the 
subjects which should have a  place in the  education 
of children. K halïf 'O m ar I., for instance, is said 
to  have counselled paren ts in these words : ‘ Teach 
your children to  swim and to  throw  d arts ; charge 
them  th a t they  m ust be able to m ount a horse 
securely, and m ake them  recite appropriate  verses.’ 1 
'O m ar was himself a renowned horsem an, and is 
said, in picturesque phrase, to  have sa t in the 
saddle ‘as if he had been created on th e  horse’s 
back .’ a A m ongst these a tta in m en ts  th e  a r t  of 
swim m ing was specially prized. K halïf ' A bdalm alik 
gave his sons’ tu to r  the  following in junction :
‘ Teach them  to swim, and accustom  them  to sleep 
lit t le .’* H a jja j (who, according to ano ther report, 
laid most emphasis upon th e  religious train ing  of 
his children, and therefore refused to engage a 
C hristian  teacher) 4 gave a sim ilar charge to  the 
preceptor whom he had selected for his sons :
‘ In stru c t them  in sw im m ing before you teach them  
w riting, for they  can a t any tim e easily find one 
who will w rite  for them , bu t no t one who will 
swim for them .’ Jälii? , to  whom we owe th is item 
of inform ation about IJa jja j, supplies fu rther 
details indicative of the  im portance a ttached  to 
th e  a r t  of swimming in the  educational practice 
of the  h igher ranks. A  saying of Ibn a l- f a u ’am 
commends w riting , a rithm etic , and swim m ing as 
th e  accomplishm ents which, above all others, a 
prudent fa th e r should seek to procure for his 
children. As between w riting and arithm etic, the 
la tte r  should have precedence, since i t  is not only 
of more value in business, b u t is actually  more 
easily learned, while its  eventual advantages are 
also g rea ter .5 The trad itiona l view, w ith  a slight 
variation, finds expression in a modern Arabic 
proverb cu rren t in ' Iraq  : ‘ Learn to  w rite, to  m ake 
the calam us, and to  swim in the  river. ’ 6

I t  would, of course, be absurd to suppose th a t 
th e  educational m axim s which assign so prom inent 
a  place to  swimming had th e ir origin in A rabia, 
as th a t  country could provide b u t few opportunities 
for practising the  a r t .7 T he present w riter is of 
opinion th a t—as is suggested by the grouping 
together of riding, dart-throw ing, and sw im m ing 
—such educational ideals were largely influenced 
by foreign, and especially Persian and Greek, 
views ; and, indeed, the  pedagogic m axim s in 
question are b u t the  echoes of such views.8 In 
especial, the  im portance ascribed to swimming is 
doubtless to be traced to  Greek ideas : to  be able 
‘ n e ither to swim nor to  read ’ (n^re veiv /ir/re 
ypd^fiara [P la to , Leg. iii. 689 D]) was a Greek 
equivalent for the  absolute lack of culture. I t  was 
likewise under the same influence th a t  swimming 
found a  place in the  educational m axim s of the 
Talmud.®

The subjects recommended in the sayings ju s t 
quoted form no p a r t of the d istinctively Muslim 
theory  of education, which was governed by 
principles of an en tirely  different character. The

1 M ubarrad, K dm il, ed. W right, Leipzig, 1874, p. 150.
* Jâhiç, Haydn, ii. 64, line 8 from foot.
* M ubarrad, p. 77, line 6.
* A ghdn i, xviii. 37, line 20 £f. ® Jähi?, Bayän , i. 213.
* Weissbach, ‘ 'Irâlj-arab. S prichw örter,’ no. 121, in Leipziger 

Sem itistische S tud ien , iv. (Leipzig, 1908).
7 Lammens, Etudes, p. 330.
8 The like holds good of th e  kdm il ideal c u rren t in Medina 

(•ee above, p. 198b).
■ Bab. Q iadûih. fol. 29a.

general course of tra in in g  for young males is set 
fo rth  in the hadith  as follows :

* On the  seventh day after the  child’s b irth , the  'aqxqa ( “ h a ir  
cu ttin g ,” toge ther w ith the  sacrifice of an anim al) is perform ed, 
and he receives his nam e and is made secure against all harm  ; 
when he is six years old, his education begins ; a t  the  age of 
nine, he is given a separate  sleeping-place ; a t  th irteen  year« of 
age, he receives corporal punishm ent when he om its his prayers ; 
a t  sixteen, his father gives him  in m arriage, then  grasps him 
by th e  hand and says: “ My son, I have tra ined  you and had 
you ta u g h t, and I have given you in m arriage : now I beseech 
God for help against your tem pta tions in th is  world, and 
against your being punished in th e  L ast Jud g m en t.” ’1

As regards the  elem entary curriculum  in p a rti
cular, the re levan t sources fu rn ish  us w ith  the 
following details. W hen the  child begins to  speak, 
he should be tau g h t to  repeat th e  M uslim  article  
of belief, La iláha i l l ’ A lla h ; he m ust then learn 
the  words of Q ur’an, xxiii. 1176: ‘ E xalted is 
A llah, the  king in tru th  ; there  is no god bu t Him , 
the  Lord of the  s ta te ly  throne of Heaven ’ ; then 
the  ‘ throne-verse ’ (aya t al-kursi, ii. 256), and the  
las t two verses of süra lix. (sürat al-hashr): ‘ He 
is A llah ; there  is no deity  b u t H im , the  Holy 
K ing ,’ etc. Those who teacli th e ir children so will 
not be b rought to judgm ent by God.2 A t the age 
of seven, when the child becomes responsible for 
the  salat, he is to be sent to school, and the teacher 
m ust begin to  in stru c t him  system atically  in  the 
Q u r’an itself. Children should no t be sent to 
school before the age of seven, as is th e  practice of 
some parents, who wish m erely to spare themselves 
the  trouble of looking a fte r th e ir offspring.3 The 
teaching of the  Q ur’an should be combined w ith 
instruction in the  more im portan t religious precepts 
and usages : th e  proper response to  the  adhdn, the 
different kinds of washings, the prayers in the 
mosque to  which children should be taken  w hen
ever possible ; they  m ust w ithout fail be familiarized 
w ith the practice of jo in t-prayer (salat al-jam a a), 
even in the school, where one of the  older boys 
acts for the tim e as leader in prayer (imam). 
Instruction  in reading and w riting, of course, m ust 
also be proceeded with. The children practised 
w riting  on tab le ts (lauh, pi. alw ah ) ; the  words 
employed were usually taken  from passages in the 
Q ur’an.

Ibn Juba ir ( t  a .h .  614 =  a .d . 1217), in his sketch of the sta te  of 
education in Damascus, says th a t in th e  elem entary schools of 
th a t c ity—w here w riting (taktxb) and recitation (tab/m ) of the 
Qur’an were ta u g h t by different m asters—the passages for 
exercise in reading and w riting were taken, not from the Qur'an, 
b u t from poetical tex ts  of secular character, as the ac t of 
wiping inspired words from the tablets seemed to  cast dishonour 
upon the sacred book.4 The cleansing (malxiv) of the tablets 
m arked the close of the first period of m orning schoo l: the 
allo tted  hour for th is  was eight o’clock a.m ., and the teacher 
m ust then  g ran t a short pause (tasrih, ‘ leave ’).5 For ctie act 
of wiping the alwdli, when they contained verses of the Q ur’an, 
various precautions are recom mended by the more s tr a i t
laced theologians. I t  m ust be perform ed in a clean and well- 
guarded place, not open to  be trodden upon, so th a t the  w ater 
used in w iping o u t the sacred words shall not subsequently 
suffer any desecration. The best way to  dispose of the w ater 
is to  pour it  in to  a  river or a pit, or to  collect i t  in a vessel for 
those who wish to  use i t  m edicinally,6 as i t  is believed to 
possess magical virtues. A pious resident of Cairo, M uhammad 
Táj al-din ( t  a .h . 707 =  a .d . 1307), who founded a  school in the 
Qarafa, inserted  in the  deed of foundation a clause to  the effect 
th a t th e  w ater used in th a t institu tion  for cleansing the alwdli 
was to  be poured upon his grave.7 Even the  pieces of rag  w ith 
which the tab lets  were wiped m ust he w rung o u t w ith the 
grea test care, lest the w ater th a t dripped from them  should be 
profaned.8

C oncurrently w ith  exercises in reading and 
w riting  from the Q ur’an, the  pupils were tau g h t 
the  rudim ents of arithm etic. To these were added

1 In Ghazáli, I liya  'u lü m  al-din, Büláq, a .h .  1289, ii. 198.
2 MS in the Ducal library  of Gotha (Arab.), no. 1001, fol. 34«.
3 'Abdari, M adkhal al-shar' al-sharif, A lexandria, a .h . 1293,

ii. 164, line 7. . „
4 Ibn Jubair, Travel8t ed. W right ftnd de Goeje, Gibb m em óriái 

Series, v. [1907] 272, line 17.
6 Itevue a fricaine, xli. [1897] 283, a t  the foot.
6 Madkhal, ii. 105.
1 Ibn Ila ja r  al-'Asqalani, al-D urar a l-kdm ina  (MS In Vienna 

Hofbibliothek, Mixt. 245), iii. fol. 3506.
» Madkhal, loc. eit.
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also legends of th e  prophets (ahádlth al-anbiyd) 
and anecdotes from the  lives of godly men (hikayat 
al-salihin).1 In  early  tim es th e  parts of the  had ith 
m ost in favour for educational purposes were the  
legends about th e  B ajja l (A n tich rist),2 by which 
are probably m eant th e  trad itions regarding the 
M alidl period and the  L ast Things. F inally , the 
children had to  learn  selections from the  p o e ts ; 
and w ith  these th e  e lem entary  curriculum  seems 
to  have reached its  term . In  an ordinance reg ard 
ing the  education of th e  young, 'O m ar I . enjoined 
th a t  popular proverbs (al-am thal a l-sa ira )  and 
beautiful poems should form subjectsof instruction .8 
As regards the  k ind of poetry  to  be selected for 
children, th e  w riters who discuss the  course of 
e lem entary  education are all m ost em phatic in 
dem anding th a t  m oral pieces alone sliould be 
allowed, and th a t  verse of an erotic character 
should be s tric tly  excluded. I t  is in teresting  to 
read w hat the philosophers—to leave the  theologians 
out of account—have to say on th is subject.

Ibn Síná (Avicenna) recom mends the  following course of 
instruction  : * When the  boy’s limbs have become firm and  he 
has atta ined  to  some readiness of speech, when he is able to 
assim ilate the coheren t m aterials of language and his ear has 
become perceptive, he should begin to  receive instruction  in 
th e  Qur’an , the le tte rs  of the alphabet should be draw n for him 
to  copy, and he should be ta u g h t the  precepts of religion. As 
regards poetry, it  is desirable th a t th e  boy should acquire the 
rajaz  poems to  begin w ith, and only afterw ards the qapidas, for 
th e  recitation of the rajaz  is easier and its retention in the memory 
m ore certain , as its  verses are shorter and its m etre simpler. 
The teaching  of poetry  should commence w ith pieces w hich 
find them es in th e  advantage of good m orals, the praise of 
science, the  reproof of ignorance, and the rebuke of s tupid ity , 
and which enforce th e  honouring of one’s parents, th e  practice 
of good deeds, and o ther noble qualities.4

Ibn Miskawaih reproaches paren ts  for teaching  th e ir children 
to  recite  licentious poetry, to  repea t the lies found in such 
poems, and to  take pleasure in w hat they  tell of vicious things 
and the p u rsu it of lewdness, as, e.g., the poem s of Imru-ul- 
Qais, al-Nabigha, and o thers like them  ; ‘one so ta u g h t will ¡jo 
to  live w ith princes, who summon him to  the ir presence in 
order th a t be may recite such poem s, and even compose in a 
sim ilar s tra in .’6 And in th e  d irections draw n up for the 
m ulitasib  ( ‘ chief of police ’), as recorded by Ibn Kassám (13th 
cent, a.d.), th a t official is chnrged to  see th a t schoolboys do not 
learn the poems of Ibn H ajja j or the  D iw dn  of fjari' al-dila, 
while boys who read such poems by s tea lth  m ust be deterred  
by corporal punishment.®

T he strictness w ith  which the  young were 
guarded from the influence of erotic poetry will 
n o t surprise us when we rem em ber the a ttitu d e  of 
th e  Sunnite theologians tow ards narra tive  lite ra 
tu re  of a  secular stam p. In  the ex tan t fa tw a  of a 
fanatically  orthodox theologian of th e  1 1 th  cent. 
A .D ., people are w arned against the possession not 
only of m etaphysico-theological and philosophical 
works, bu t also of poetic and enterta in ing  w ritings, 
and especially of certain  frivolous books of the day. 
C ontracts re la ting  to  such lite rary  products are 
null and void. W ritings of th is character should 
ra th e r be destroyed by tire and w ater.7 M uham mad 
a l-A bdarl goes so far as to m ain tain  th a t  a paper 
m erchant should not sell his wares to  one who, to 
the  best of his belief, will use the  paper for repro
ducing the  stories of ’A n ta r or Sldl B atta l, and 
sim ilar tales, as the  dill'usion of such w ritings falls 
under the category of m akrvhat (‘ reprehensible 
th in g s ’ ).8

There were, however, o ther grounds upon which 
certain  kinds of poetry were w ithheld from the 
young. Thus 'A bdalláh  b. J a 'f a r  b. A bi Tálib 
forbade his children’s tu to r  to  read w ith  them  the 
qasidas o f 'U rw a  b. a l-W ard, as they  m ight there 
by be incited to  leave th e ir  native  soil and seek

1 Ibn al-'Arabi, in 'Abdari, iii. 811, line 15.
* Nawáwi, Tah.dh.ib, ed. W iistenfeld, p. 239, line 6 from 

foot.
8 Jaljif, B ay an, 1. 218, 8 from foot.
4 R isd la t al-ftrydaa, MS in Leyden U niversity L ibrary , no. 

1020, fol. 67«= Mashriq, ix. 1074.
5 Tahdhib al-akhldq, p. 44, foot.
« N ihaya t a l-ru tb a fi (alab al-hisba, in Mashriq, x. 1085.
1 Of. ZDM G  lviii. (1904)584.
• J fadlchat, iii. 127, 131, line 1. I

th e ir  fortunes elsew here.1 T here is also a  hadlth  
saying which assigns the  ' books of the  C hristians ’ 
likewise to  the  class of w ritings th a t  m ust not be 
tau g h t to th e  young .2

3 . S ta tu s  of the elem entary teacher.—T he im 
portance a ttached  to  the  w ork of the elem entary 
teacher—th e  person from whom th e  young received 
th e ir earliest knowledge of A llah—is by no means 
reflected in his social sta tus . T he prevailing a t t i 
tude of M uslim  society tow ards the teacher of 
children (usually called J iq l ; in the  M aghrib also 
darrar, ‘lit t le  child ,’ from dhurriyya , pi. dharari) 
is represented in  A rabic lite ra tu re  as one of ex
trem e disrespect. H is position is on a level w ith 
th a t  of weavers, blood-letters, and o ther despised 
trad es .8 Teachers were universally  spoken of as a 
s tupid  and brainless class. ‘ Seek no advice from 
teachers, shepherds, or those who sit much among 
women ’ *—an adage which, as applied to teachers 
and weavers, and w ith the  addition of the  explana
to ry  clause, ‘ for God has deprived them  of reason 
and w ithheld H is blessing from th e ir trad e ,’ is 
quoted as a saying of th e  Prophet.® The phrase 
'ahmaq m in m u'allim  kuttdb  (‘ stupider than  a 
schoolm aster’)—w ith  varia tions in  the wording— 
has passed in to  a proverb .8

There is also a group of anecdotes, forming a perm anent ele
m ent in th e  Adab lite ra tu re , which tu rn  on the  same point—the 
teacher as dunce.? ‘ How should we look for sagacity in one 
who is beside his wife in the  evening, and in the early morning 
goes back to  th e  society of little  children ? ’8 This contem ptuous 
a ttitu d e  found expression in th e  epigram  :

K afa-l-m ar'a naqsan an juqala bi’annahu 
M u'allimu siby&n'“ wa’in kana faijila,*' 

i.e. ‘ I t  is a  sufficient indication of a  m an’s inferiority—be he 
never so em inent—to  say th a t he is a  teacher of ch ildren .’ The 
teacher’s occupation, in fact, works alm ost like a specific for 
genera ting  s tupid ity . Ibn al-Jauzi ( t  A.n. 597 =  A.d. 1200), who 
w rote two books, trea ting  respectively of ‘ th e  shrewd ’ and  ‘ the 
s tu p id ,’ sets forth  in the second of these the relative stupid ity  
of various classes of people according to  the following table :— 
‘ The rationality  of women [who are universally regarded as 
n a q ifd t al-'aql ival-din, 10 i.e. ‘deficient in rationality  and reli
gion ’J equals th a t of seventy weavers ; th a t of a  weaver equals 
th a t of seventy schoolm asters.’ H When ‘Abdallah b. al-Muqaffa' 
was asked to give a weekly lesson to  the son of Ism a'il b. 'All, a 
d ign itary  of S tate, he refused the  engagem ent, w ith the  rem ark,
‘ Do you really  wish me to  have a place on th e  register (diwa.11) 
of num skulls?’ 13 I t  is no t surprising, therefore, th a t the satirical 
poems d irected  against H ajja j b. Jusuf take full advantage of 
the fact th a t he, as well as his brother, was once a schoolm aster 
a t  Ta’if, and rem ind him  of th e  tim e w hen he was still ‘ a humble 
slave, who early and la te  k ep t com pany with th e  village boys ’ ; 13 
a person whose loaves were always of different shapes—‘one 
w ithou t any visible rounding, ano ther round as the full moon ’ 
—because he received them  as paym ent from the parents of the 
children whom he prim ed w ith th e  sura t a l-kautharM

This lite ra ry  m ockery of th e  elem entary teacher, 
however, was not so dam aging as the scorn which 
found its  way in to  the  hadlth. in the form of sayings 
ascribed to  th e  P ro p h e t; for here the  criticism  was 
no longer confined to  hum orous sallies against the

1 A ghdni, ii. 191, 9. The reference is probably to  such verses 
as are found in the D iw dn, ed. Noldeke, G ottingen, 1863, iii. 
verse 5 ff., v. I ff ., vi. 7 ff., xxxii. 4.

2 L isan  al-'arab, s.v. ‘ B kr,’ v. 145, line 8 : la tu  'a llim u  abkdra  
a u ldd ikum  kutuba-l-nafdra .

* Of. the p resent w rite r’s a rt . * Die H andw erke bei d. A rabera, 
in Globus, lxvii. (1894), no. 13.

4 Jahi? , B ay an , i. 180; line 1.
8 Dhahabi, M izdn a l-i'tida l, i. 66.
6 B urton, Unexplored Syria , London, 1872, i. 285, no. 132.
7 Ibn Q utaiba, 'U y u n  al-akhbdr, p. 442; Ibn al-'Adim , ;n 

T hald th  rasa 'il, ed. S tam bul, p. 33 ; the  same anecdote, as told 
of m olldhs in T urkestan, appears in F. D ucktneyer, ‘ Un- 
befangene Beobaclitungen aus R ussisch-Turkestan,' in the 
Beilage zu r  M iinchener A llgem . Z eitung, 1901, no. 250.

8 Jahi?, loc. cit.
» M ulidtfardt al-udabd, Cairo, 1287, i. 29.

10 Mxisnad Ahm ed, ii. 67, a t  to p ;  $ah ih  M uslim , i. 159; cl. 
Goldziher, M uh. S tud ien , ii. 296; the  idea is elaborated^ in * 
poem ascribed to  ’Ali, and found in  Baha al-din al-'Amili, 
M ikhlat, Cairo, a .u .  1317, p. 72.

11 T ham ara t al-auraq  (ed. in m argin of Mufj.d<j,arat al-udabd),
i. 194 (with many anecdotes about teachers).

12 Mil had. udabd, i. 29.
13 Malik b. al-Raib, in Ibn Q utaiba, Poesis, ed. de Goeje, 

Leyden, 1904, p. 206, line 14 ; cf. Lammens, p. 360, note 2.
14 Ju rjan i, al-M unlakhab m in  k in a yd t al-udabd, Cairo, 1908, 

p. 118.
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in te llectual poverty of teachers, b u t fastened w ith 
special keenness on th e ir  m oral shortcom ings.

‘The teachers of our children are the vilest am ong you ; the 
m ost deficient in p ity  for th e  orphan, the m ost churlish tow ards 
the  poor.’ ‘ W hat th in k est thou of te ach e rs? ’ asked Abu 
H uraira  of th e  P rophet, whose answ er w as: ‘Their d irham  is 
forbidden property , th e ir livelihood is u n ju s t gain, the ir speech 
hypocrisy.’ ]

T he odium thus expressed m ade itself fe lt also 
in the trea tm en t m eted ou t to  teachers. Y ahva b. 
A k th am  ( t  A .H . 243 =  a . d . 857), judge under K lialif 
Ma’mun, even refused to accept teachers as sa tis
factory  w itnesses in a  court of law .a T his disquali
fication has been explained on the  ground th a t  the  
profession ta u g h t the Q ur’an for hire. B u t the  
teacher could, of course, m ake the  re to rt th a t  
th e  judge himself takes a  rew ard for dispensing 
D ivine justice .3 The hapless pedagogue gave fu r
th e r offence by draw ing a tten tio n  to the  be tte r 
trea tm en t accorded to  his calling among other 
peoples. Such comparisons evoked severe stric 
tu res  from the  religious standpoint, and were ac tu 
ally  declared by the  Meccan theologian, Ibn  tyajar 
a l-H aitam i (f A .H . 9 7 3 = A .D . 1565)—on th e  au th o 
r ity  of earlier w riters—to be one of th e  recognized 
c riteria  of unbelief :*

‘ When a teacher of children says, “ The Jew s are a  g rea t deal 
b e tte r  than  we Muslims, for they  fulfil th e  obligations due to  the  
teachers of th e ir ch ild ren ,”—any one who so speaks is to  be 
regarded as a  kiifir

I t  is possible, of course, th a t  th is  depreciation of 
the  indispensable profession of teacher m ay be due 
sim ply to  the  haughtiness inheren t in the  A rabic 
race .6 In passing judgm ent upon it, however, we 
m ust not forget th a t  analogous features appear 
in the  educational annals of Greece and Rome.7 
M oreover, i t  m ay be said in favour of M uslim 
society as a  whole th a t  th is  far from creditable 
a tt i tu d e  tow ards the  elem entary  teacher was by 
no m eans universal. W e know of M uham m adans 
of unbiased mind who m ade a  stand  against the  
hackneyed judgm ents of th e  populace, and a tta ined  
to  a  more appreciative estim ate  of an undeservedly 
m aligned vocation. As th e  represen tative  of this 
point of view, we m ay single out Jah i?  (+ A .H . 255 
=  A.D. 869), who in  th is, as in o ther m atters , c r iti
cized th e  prejudices of the  masses in an independent 
sp irit.

Jah i?  m aintains th a t the  trad itional estim ate of the school
m aster held good only of those in the  low est ranks of th e  p ro 
fession—the ignoran t fell&h teachers ; and he points to  the  men 
of high intellectual distinction who had ta u g h t in schools, and 
had in some cases exercised g rea t influence as the instructors 
of princes.8 He also cites an imposing list of illustrious scholars, 
poets, and theologians (Kisa’i, Q ufrub, Kumait, etc.) who had 
adorned th e  profession, and he sets beside them  a num ber of 
contem porary teachers. ‘ H ere in Basra we have never had 
m en of g rea te r learning in various branches of science, or of 
m ore lucidity  in the expression of though t, than  the two 
teachers, Abu-l-Wazir and A bu-l-'Adnan.’ Hence it  was sheer 
folly and crying in justice to  reproach the profession as a whole 
w ith  stupidity.®

1 In Zurqäni, on M uw afta , Cairo, A.H. 1279-80, iii. 7.
2 Tharnardt aX-aurdq, loc. cit.
3 'U y u n  aU-akhbdr, p. 91, line 9 ; cf. Bukhäri, A likd m , no. 17 

(Qastallnni, x. 268).
* A I-1 'h im  Oi-qawdti' al-isldm  (ed. in  m argin of th is  w riter’s

Z aw djir , Cairo, a .i i.  1312, ii. 74).
6 As illustrating  the reverse side of th e  m atte r, we may quote 

w hat Wilhelm B urchard, a  native of Saxony, who was held cap
tive by the T urks in the  17th cen t., says w ith regard to  the 
position of teachers in Turkey : ‘ Man hä lt die Schulm eister in 
Tiirckey sehr w ehrt und thun  kein Überlast, lassen auch n icht 
geschehen, dass ihnen ein eintzig Leid wiederfahre, worinnen 
sie unsT eutschen  hefftig beschäm en, als da viele gar Fuszschemel 
aus ihren Schuldinern m achen und alles H ertzeieid den armen 
Leuten  zu fügen ' (W. B., Eines in  die 19 Ja h r  von Tiircken  
gefangen gewesenen Sachsen auffs neu eröffnete Tiirckey, 
M agdeburg, 1688, 21691, cap. ix.).

6 Cf. Goldziher, Muh. Stxidien, i. HO.
1 Ussing, D arstellung d. Erziehungs- u . Unterrichtswesens bei 

d. Griechen u. Röm ern, Altona, 1870, p. 102.
8 The tu to r  sometimes took his nisba  from a family of repute 

in  which h« had se rv ed : th u s  the philologist, Abü 'Am r al- 
Shaibani, who ta u g h t the son of Yazid b. M ansur, adopted  the 
■urname Yazidi (Suyüti, Bughjat al-w u'dt, p. 192).

• Jahi?, B aydn, i. 100fl. — h  ham s rasa'it, Stam bul, a .b .  1801, 
p  187.

In  order to  gain the  prestige of au th o rity  for 
th is  more favourable view of th e  teacher’s calling, 
a ttem p ts were m ade to  trace i t  likewise to  u t te r 
ances of the Prophet himself. A l-Q urtubI (+ A .H . 
671 =  A .D . 1272), the  g rea t com m entator on the 
Q ur’an, gives his im prim atur to  one such deliver
ance, viz.

1 The best of m en, and th e  best of all who walk th e  ea rth , are 
th e  teachers. When religion falls in to  decay, i t  is the  teacher» 
who restore it. Give un to  them , therefore, the ir ju s t recom 
pense ; ye t use them  no t as hirelings, lest you w ound th e ir 
sp irit. For, as often as th e  teacher bids the  boy say, “  In the 
nam e of Allah, the merciful, the com passionate,” and the boy 
repeats the words after him , God w rites for the teacher, and for 
th e  boy and his paren ts, a  record  which shall surely save them  
from th e  F ire .’ 1

I t  is tru e  th a t  the  scholar who th u s len t his 
sanction to  a h a d lth 8 usually  branded as apocry
phal was an  A ndalusian. In  A ndalusian Islam , 
no doubt, a  h igher value was placed upon the 
function of the teacher than  was the  case in the 
E ast—a resu lt due in g rea t m easure to  the flourish
ing system  of elem entary education th a t  had grown 
uji in the  W estern khalifate.* Here, therefore, the  
alleged utte rances of the Prophet in honour of 
teachers would tend to  be more favourably re 
ceived. T he same th ing  holds good of Islam  in 
Sicily.

Speaking of Palerm o, the  A rab traveller Ibn H auqal ( t  A.H. 
367 =  a .d . 977) pu ts  on record th a t he found over th ree  hundred  
elem entary schools in th a t city , and  th a t the inhabitants regarded 
th e ir teachers ‘ as the ir m ost excellent and distinguished 
citizens,’ speaking of them  as ‘ th e  people of Allah, th e ir w it
nesses [before God], and th e ir tru s ty  friends.’ I t ¡8 tru e  th a t 
Ibn Hauqal, in explanation of the scornful a t titu d e  tow ards 
th e  in tellectual capacities of teachers prevalent elsewhere, adds 
th a t ‘ they  choose th is profession in  order to  evade enrolm ent 
in  th e  arm y.’4

4 . Paym ent of teachers.—As has been indicated 
in the  foregoing, the  gravam en of the  strictu res 
urged against the teaching profession from the  
religious side was the fact th a t  teachers asked and 
took paym ent for giving instruction  in the  Q ur’an. 
The m oral propriety of tak in g  wages for religious 
teaching was a question frequently  debated among 
Muslim ju rists . I t  is to be presumed th a t  in 
Islam , as in o ther religions,8 the  devout were 
in favour of g ra tu itous religious instruction. In  
spreading the knowledge of Divine th ings the  
teacher should have no o ther design (n iyya ) than  
th a t  of doing a work well-pleasing to God, and 
thereby a tta in in g  nearness to Him. No financial 
consideration should a ttach  to such ‘ near-bringing 
works ’ (qurab), any more th an —on sim ilar grounds 
—to th e  adhan ,6 the sala t, th e  diffusion of the 
hadlth, etc. A ll such acts m ust be done only 
ihtisaban  ( ‘ for God’s sa k e ’), not iktisdban  (‘ for 
gain ’). In  support of th is view, and in evidence 
of its  being the  only leg itim ate  one, there were 
num erous trad itions to h a n d ; 7 nor were typical 
exam ples lacking to  commend its acceptance.

One such exam ple was found in 'Abd al-Rahm an al-Sullami, 
a man of devout sp irit, who had actually  heard hadiths  from 
the  lips of ‘O thman and ‘All, and who, a t  the tim e of his dea th  
(during  the khalifate of 'Abdalmalik), was im a m  of a mosque in

1 Quoted by 'Abdari, M adkhal, ii. 158.
2 Ibn al-Jauzi pronounces the following verdict on th i i  

l ia d ith : ‘ I t  is not permissible to  use this saying as an a rgu 
m ent [in the question as to paym ent of teachers], for i t  is a 
concoction of Ahmed b. 'Abdallah al-Harawi al-Jüyibäri, who 
was a  liar, and fabricated liadiths—a m a tte r in which all critic* 
of trad ition  a g ree ’ (MS in Leyden Univ. Library, no. 1772, fol. 
132a). In Suyuti's work on spurious trad itional sayings likewise, 
th is  and o ther sim ilar u tterances regarding m u 'a llim  are m arked 
w ith a w arning rubric  (A l-L a ’d h  al-m a$nü'a fi-l-ahadith  ai- 
m a u d u ’a, p. 103 ff.).

3 Cf. Schack, Poesie u . K unst der Araber in  Spanien  u. 
S ic ilien , Berlin, 1865, i. 52; Dozy, Gesch. d. M auren in  Spanien , 
Leipzig, 1874, ii. 68.

* Bibi. Geogr. Arab., ed. de Goeje, Leyden, 1870 ff., ii. 87, top.
»Cf. Manu, xi. 63, where the ac t of teaching th e  Veda for

hire, or learning it  under a  paid teacher, is declared to  be a  sin 
of the second degree.

6 Goldziher, M uh. S tud ien , ii. 390.
* These trad itional testim onies were collected by the ljlan- 

ualite Ibn al-Jauzi (MS in Leyden Univ. Library, no. 1772, foL 
1310).
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Kufa, and in th a t capacity  had devoted himself to  teaching  the 
Q ur’an. I t  ¡8 recorded th a t  once, on com ing home, he found 
a num ber of ca ttle  which a gratefu l fa ther had sent him  as a 
honorarium  for instructing  his son in the sacred volume. He 
a t  once re tu rn ed  the g ift, w ith th e  message : ' We take no pay
m en t for the Book of God.’1 O ther teachers of the Q ur’an gave 
sim ilar practical expression to  th is po in t of view ;2 and, in sup
p o rt of th e  theory th a t  religious instruction  should be given 
m ajjd n a n  (‘ g ratu itously  ’), appeal was made also to  an adm oni
tion  4 from the ancien t books ’ w hich, in poin t of fact, may be 
identified as a Talm udic m axim .8

B ut, while th e  dem and for free religious teach
ing m ight be good enough as an ideal, and while 
some even tried  to carry  i t  in to  effect, it  was n a tu r
a lly  left behind in  th e  m arch of practical life. I t  
was, a fte r all, necessary th a t  th e  w retched beings 
who, w ithout much m oral support from their 
fellows, engaged in th e  w ork of teaching should a t  
least m ake a  bare subsistence ou t of it. In this, 
as in  m any other things, the  religious injunction, 
w ith  its  ascetic ideal, could no t be p u t in practice 
so ru th lessly  as to  m ain ta in  a  universal in te rd ic t 
against the m erest p ittance  of paym ent.4 As a 
m atte r  of fact, besides the  more austere hadiths, 
th ere  are others of a  more hum ane character, and 
more favourable to the  practice of tak in g  wages 
for religious instruction ; and the  teacher who was 
no t in a  position to  prosecute his calling for a 
purely sp iritual rew ard could alw ays derive com
fort from these.®

Even B ukhari himself finds a place in his Corpus T rad itionum  
for a saying ascribed to  Ibn 'Abbas : ‘ N othing has a b e tter righ t 
to be rew arded than  [instruction in] the Book of G od.’ It is 
tru e  th a t he appends to  this the  condition laid down by Sha'bi, 
viz. th a t th e  teacher may on no account negotiate for his 
wages, b u t may accept w hat is voluntarily  given him. Bukhari 
finally cites the testim ony of H akam  b. 'U yaina : * I have never 
heard it said of any of the fu g a h d  th a t he disapproved of the 
teacher’s rem uneration. Even Hasan Basri paid a teacher ten 
d irham s.’® From Malik b. Anas comes the still more decisive 
sta tem en t th a t in the holy city  of Medina none has ever taken 
um brage a t the teacher’s receiving a reward even in this world 
—and th a t not m erely as a voluntary honorarium  from the 
paren ts , b u t as a fixed m onthly fee (m ushdhara).i

Accordingly th e  paym ent of teachers became the 
ru le  actually  recognized in practice by M uslim  
law ,8 and was vindicated, w ith the support of the 
sources quoted above, by au thorities of the  highest 
repute.®

The adherents of the  more rig id  view, in  giving 
th e ir consent to th e  practice of paying teachers— 
th is paym ent, however, they  preferred to call ’iwad  
(‘ recom pense’)—sought to solace their feelings by 
qualify ing the teacher’s r ig h t by certain  pin desi- 
dcria, which, i t  is true, m ade very little  difference. 
T hey appealed to  the  moral sense of th e  teacher. 
He m ust look upon his wages, no t as professional 
emolum ents, b u t as a  g ift (fa th ) 10 D ivinely be
stowed upon him in order th a t  he m ay pursue a 
calling well-pleasing to God.11 The a ll-im portant 
th ing  is the inw ard purpose (niyya) ; he m ust 
devote himself to the  work from purely spiritual 
m otives, and w ithout any worldly considerations 
whatever. To th is 'A bdari adds the  naive adm oni
tion th a t  the teacher should m ake no public pro
fession of his motives, as i t  is qu ite  like ‘ the people

1 Ibn Sa’d, vi. 120, line 3ff.
2 lb . p. 210, line 12; 213, line 14.
8 Golaziher, Muh. S tud ien , ii. 181 f. ; also quoted  as from 

•ancient w ritings,’ in M awardi, A daba l-dunyd  wal-din, S tam bul, 
A.h. 1304, p. 71.

4 Cf. Lammens, Etudes, 300.
6 The f/adiths pro and con are b rough t together in the Ahl- 

w ard t MSS, Berlin Royal L ibrary, no. 145.
6 Bukhari, Ijd ra , no. 10. That giving instruction  In the 

Q u r ’an m ight have a pecuniary equivalent is shown by a story 
which relates how a man who was too poor to  give his bride 
m oney or m oney's w orth as a  w edding-present (ma.hr) was 
allowed by the  P rophet to  teach her several suras of the Q ur’an 
in lieu thereof (Bukhari, N ikdh , no. 40; cf. Zurqani on M uuiatta,
iii. 7).

7 The presen t w riter has not succeeded in trac ing  th is  regula
tion, as cited by Malik, in the  M uwattd.

8 Revue a /r ita in e , xli. 281.
8 Kamal Pashahzadah w rote a  special r isd la  f  i  jaw dz al- 

istiidr 'aid ta 'lim  al-Qur’dn  (A hlw ardt, Berlin MSS, no. 439).
1® For th is te rm , see W ZKM  xiii. (1899) 49.
11 ’Abdari, M adkhal, ii. 158, line 13.

of our t im e ’ to  tak e  him a t  his word, and deprive 
him of his m aterial recom pense.1 F u rth e r, he 
m ust not let his continuance a t  work depend 
rig id ly  upon his being paid regularly . Should his 
allowance cease in any particu lar case, he m ust 
a tten d  all the  more zealously to  the  children of 
paren ts wrho, owing to their poverty, have fallen 
behind in th e ir paym ents.2 From  the children 
them selves he m ust not receive presents w ithou t 
the  knowledge of their parents or guard ians .3 In 
general, he m ust be satisfied th a t  the money ten 
dered him is above suspicion as to  its source, and 
th a t  i t  has no t been gained dishonestly, or by 
m ethods obnoxious to  religious p re ce p t; he should, 
for instance, have noth ing to  do w ith the  money of 
a tax-gatherer. W ith  respect to th is counsel—it 
was, of course, sim ply a  wish—i t  is in teresting  to 
note the  qualify ing  clause annexed to  it, viz. th a t 
in such cases the  teacher need no t refuse money 
from the hands of the  m other or grandm other of 
his pupil, so long as he can assure himself th a t the 
im m ediate source has th e  w arran t of religious law .4 
B ut he m ust avoid all intercourse w ith fathers 
whose occupation is a t  variance w ith  the s tr ic t de
m ands of religion ; and, as long as they  m ake their 
living in th a t way, he m ust no t greet them , or hold 
himself accountable to them .5

Stories of the ex orb itan t charges m ade by em i
nen t teachers come down from every period, though 
i t  m ust be adm itted  th a t  th is applies only to those 
branches of learning which were not in the s tric t 
sense religious.

The gram m arian M uhamm ad b. 'All al-M abraman ( t  a .h .  346 
=  a .d . 950), pupil of M ubarrad, had a  nam e for excessive avarice 
He would not give instruction  in th e  kitnb  of S ilnnah  under a 
fee of one hundred  dinars.® M uhammad Shams al-din al-Suyu$i 
(f a .h .  808 = a .d . 1405) charged a d irham  for every line of the 
gram m atical poem Alfiyya,1  which com prises abou t a thousand 
lines.

5 . School adm in istration .—Muslim lite ra tu re  
trea ts  in g rea t detail of the teacher’s dem eanour 
towards his scholars,8 and the  conditions applying 
to the  conducting of schools. As regards the re
lation  of teacher to pupil, the  fundam ental principle 
is th e  ju s t and equal trea tm en t of all scholars. 
L aith  b. M ujahid affirms th a t  a t the Day of Ju d g 
m ent God will subject the schoolmaster to a special 
in terrogation  as to  w hether he m aintained stric t 
im partia lity  between pupil and pupil, and th a t, if 
he is found gu ilty  in tb is respect, he will be set 
beside the  w orkers of iniquity.® A whole series 
of apparen tly  trivial points re la ting  to the child’s 
presence in school are brought by 'A bdari under 
the principle th a t  no distinction shall be made 
between children of the rich and children of the 
poor.10 Nor m ust the  scholars be employed in the 
private service of the teacher’s household, w ithout 
the express sanction of their parents ; 11 and from 
this i t  was argued th a t  the teacher m ust not m ake 
use of orphan children for such work under any  
circumstances. 12

I t  is the  law in Islam th a t  all teachers should be 
m arried ; 13 a sim ilar requirem ent is found in the 
T alm ud . 14 A typical indication of the ethical s tan d 
point of Eastern peoples is seen in the regulations 
designed to obviate the very suspicion of evil com
m unications. The rule th a t the work of elem entary 
teaching m ust be done, not a t the teacher’s own

1 M adkhal, ii. 159. 2 lb .  i. 345, line 14 ff.
8 lb . ii. 101, line 17.
* m in  w ajh’n m asturin  bil-’ilm < (M adkhal, ii. 169, a t  th e  foot).
0 lb . 100,' line 2.
® Suyuti, B ughyat al-uiu'dt, p. 74.
7 lb . 87.
8 Ghazali has a short paragraph on the ddab m u 'a llim  a l-fibyan
m anners of the teacher of ch ild ren ’) in his Al-dddb fi-l-d in

(M a jm u a t, ed. ijabn al-Kurdi, Cairo, a .h .  1328, p. 07).
a Ibn Qutaiba, ' U yun al-akhbar, p. 98, line 0.

10 M adkhal, ii. 158, 102, 107.
n  Ibn Bassam, in Mashriq, x. 1084 ; Rev. a /rica ine, xli. 288.
12 M adkhal, ii. 106, line 19. is lb . 167.
14 Mishn. Qiddtish. iv. 13.
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residence, b u t in a  specially appointed public place 
(,hdnût, pi. haivdnit) w ith in  s igh t of the people was 
in tended to  prevent every suggestion of scandal.1 
N or could the halls of the  mosques be used for th is 
purpose, as little  children m igh t unw itting ly  defile 
th e  walls and flooring of the  sacred edifice. This

Prohibition was supported by a  saying of the 
’rophet : ‘ Keep your boys and your lunatics away 

from your m osques’ ; but th e  precept was no t s tric tly  
observed in practice. I t  has been a  favourite  cus
tom  from olden tim es to  conjoin the  elem entary 
school and the  public fountain  (sabil) ; th e  in s titu 
tion  of the la tte r  is often combined w ith  th a t  of a 
school in the  upper storey  (maktab sabil). I t  is 
in te resting  to  note 'A b d arï’s criticism  of certain  

ractices common am ong teachers in his day. He 
olds i t  unw orthy  of the  profession th a t  a  teacher, 

a t  the inauguration  of his school—or afterw ards, if 
he finds his undertak ing  insufficiently supported— 
should try  to draw  th e  a tten tio n  and invite  the

Eatronage of the  public by se tting  up placards 
efore the  school-gate. I t  is likewise unbecoming 

th a t  a teacher, in requesting the paren ts to  a ttend  
the  school-festivals (a/rah), should in his le tte rs  of 
inv ita tion  (aurclq is ti’dhânüi,) flatter them  w ith 
high-flown ep ithets and titles , or compose the  
inv ita tions in verse .2

The pupils m ust also have th e ir off-days. The 
school m ust be closed for two days of every week, 
viz. T hursday and Friday, and also for a  period of 
from one to th ree  days before and a fte r th e  'id  
festival.” The T hursday holiday gave occasion to 
the  proverbial phrase, ‘ to  be as happy as a teacher 
on T h u rsd ay s’ (kamd fa r ih a  al-m u’addib bil- 
kham is).4 The scholars are also g ranted  a whole 
or partia l holiday whenever any one of them  has 
finally m astered a  section of the  Q ur’an.® The 
paren ts of a boy who has succeeded in doing th is 
celebrate the  event by a  festiv ity  (isrdfa),1’ and 
bestow upon the teacher a special gift, th e  accept
ance of which is not frowned upon even by the 
precisians. W hen a youth  completes his study of 
th e  Qur’an, the  occasion is celebrated in a feast 
called (in Mecca) iqldba, or (in the  M aghrib) 
takhrija .1 'A bdari’s m inute account of the  more 
ex trav ag an t—and to him obnoxious—forms some
tim es assumed by these functions reveals an 
in te resting  phase of contem porary life.

The question of corporal punishm ent was also 
discussed among those w ith  whose educational 
m ethods we are now dealing. The ‘ rod ’ is re
garded as a  valuable aux iliary  of the  teacher’s art. 
T he ‘ s t r a p ’—quite characteristica lly—becomes an 
object of comparison : ‘ In  th e  Prophet’s hand was 
a  whip, like th a t  used in school (ka-dirrat al- 
kuttâb )—a simile often employed .8 The teacher is 
sometimes held up to  derision by being described 
as ‘ one who brandishes the whip ’ (harnil dirra) 
and takes rew ard for the book of God.9 Even the 
philosopher Ibn Slna, in his treatise  on the educa
tion of children, speaks of the  ‘ assistance of the 
hand ’ (al-isti'âna bil-yad) as a useful ad junct of 
in struction .10 The tu to rs  of the  young sons of 
khalifs did no t spare the  rod ,11 nor aid  th e  fathers 
disapprove.

Al-M ubarrad describes a scene in which th e  Khalif ‘Abdalmalik 
leads by the  hand Prince M arwàn, * crying because of the w hip
ping his teacher had given him .’ 1- Abu M aryam, preceptor of the 
Abbâsid princes Amin and  M a'mùn, was apparently  given to  a

i  Ibn  Bassam, in M ashriq, x. 1084; M adkhal, il. 163; Rev.
a frica ine , xli. 281.

a M adkhal, ii. 169 f. » Ib . 168.
* Balawi, K itdb  A lif-bd , Cairo, a .h . 1287, i. 208.
•  Rev. a frica ine, xli. 284, a t  top.
« We find also th e  term  liudhdqa  (M adkhal, ii. 179, line 16).
7 Snouck H urgronje, Alekka, Hague, 1889, ii. 146 ; Marçais, 

Le Dialecte arabe parlé à  Tlemcen, Paris, 1902, p. 246.
8 Usd al-ghdba, iii. 60, line 6 ; iv. 234, line 9 ; v. 653, line 1.
9 Y âqüt, ed. M argoliouth, i. 60, line 7 from foot.

1« M ashriq, ix. 1074. 11 Y àqüt, i. 223.
** K àm il, p. 673, line 11.

too drastic  use of th e  ferule. On one occasion he chastised 
P rince Amin so severely as to  make h is a rm  black and blue. The 
prince com plained to  his father, and showed him the  maimed 
arm . The K halif invited the s tern  pedagogue to  d in n e r ; and 
when the la tte r , in no little  apprehension, specified the offence 
for which th e  prince had been so sharply d ea lt w ith, th e  father 
reassured  him w ith the words : ‘ You are a t  liberty  even to  kill 
him  : i t  were b e tte r  th a t he die th a n  rem ain a fool.’1
A fu rth er form of punishm ent was * keeping 
in ’ ; bu t, in the  one instance of th is  known to us, 
i t  is th e  father, no t the  teacher, who adm inisters 
the  correction .2

I t  was to be expected th a t, in order to protect 
the  children against the undue severity  of irascible 
m asters, M uslim jurisprudence would endeavour to 
regu late  th e  penalties applied, both as to their 
form and as to  th e ir degree. I t  sanctioned corporal 
punishm ent, especially for religious offences,® but 
only in the case of children over ten years of age ; 
while, as to  th e  am ount of punishm ent, the  extrem e 
lim it was variously laid down as between three * 
and ten  ‘ ligh t strokes.’ Nor m ust the teacher 
resort to any in stru m en t used by the judge in 
adm inistering  legal penalties (hadd). The M ad
khal speaks severely of contem porary teachers who 
chastise w ith ‘ d ry  alm ond rods, bushy palm- 
branches, N ubian sw itches, and even the  instrum en t 
called the fa la q a ’ 8 ( ‘ s to c k s’), and used for the 
bastinado. The supervision of the  teacher in this, 
as in o ther m atters , was assigned to  the  chief of 
police. In  the  directions draw n up for th is officer 
he is instructed  to be observant of the  way in 
which children are trea ted  a t  school, and to  pro
tec t them  from m altrea tm en t by hot-tem pered 
teachers .6

6 . E ducation of g ir ls .—I t  m ust be borne in m ind 
th a t  the m axim s re la ting  to the  tra in in g  and 
instruction  of the young apply only to boys ($abi). 
The education of girls did not fall under these 
rules except in one single particular, viz. th a t, as 
se t forth  in the police directions recorded by Ibn 
Bassam, the  female teachers of girls (mu'allimdt 
al-banat) are to be more s tric tly  looked a fte r in 
regard to the poetical pieces which they  set before 
their pupils.7 W hile i t  was deemed necessary to 
in stru c t girls in m oral and religious things, there  
was no desire to  lead them  through the  portals of 
in tellectual development. W om an’s proper sphere 
centres in the  spindle ,8 and th is  requires no train ing  
in letters. Even th e  philosophic th in k e r and poet 
A bii-l-A la a l-M a'arri (+ a . h . 4 4 9 = a .d . 1057) en
dorses th is  m axim ,9 which became a  veritable 
household word in the  ancient Muslim world. 
T he following u tte rance  of the  P rophet regarding 
females—said to  rest on the a u th o rity  of 'A ’isha— 
is frequently  quoted : ‘ Do not le t them  frequent 
th e  ro o fs ; do not teach them  the a r t  of w r itin g ; 
teach them  spinning and the  siirat al-nur.’ 10 B ut 
i t  were surely preposterous to regard th is  sura

1 M ufiddardt al-udabd, i. 30.
2 A ghdni, ix. I l l ,  line 6 from foot.
8 In the instructions regarding the tra in ing  of children it  is 

usually s ta ted  th a t ‘ they shall receive corporal punishm ent for 
neglecting p rayer from the age of th i r te e n ’ (e.g. Ghazali, as 
above); in o ther versions (e.g. M izan a l-i'tiddl, ii. 364) the 
te rm inus a quo is given as ten  years.

4 The m axim um  of th ree was deduced from the liadith  by 
certain  Malikite theologians ; see Qas(.allani, x. 40, line 12 (on 
Bukhari, M uharahun, no. 29).

6 M adkhal, ii. 165. Regarding th e  instrum ents of punishm ent 
employed in O riental schools, cf. the in teresting  notes, w ith 
illustrations (including the fa laqa), in the Rev. du  monde m usul- 
m an, xiii. [1910] 420-423, and  xiv. [1911] 67, from which we learn 
th a t in one Muslim coun try  or ano ther the  various penalties 
m entioned by 'A bdari were all in ac tual use.

« Ibn K haldun, in Mashriq, x. 963 ; cf. ib. 966 ; Ibn Bassam, 
ib. 1084.

1 M ashriq, x . 1085.
8 M ubarrad, K am il, 160. An alm ost verbally identical saying 

of th e  Rabbis occurs in the Bab. Talmud, Yom d, fol. 666, on 
which cf. S. K ru  -s, T alm ud . Archdol. i. (Leipzig, 1910) 658, 
note 260.

9 K reiner, Culturgeschichte, ii. 133.
10 M izan a l-i'tiddl, ii. 335. This pad ith  is reproduced in th« 

M ustadrak  of Hakim a9 an au then tic  saying of the Prophet.
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(xxiv.) as su itable  for th e  tra in in g  of young girls, 
containing as i t  does th e  revelations which refer to 
women of known or suspected im m oral life. The 
m ost em phatic w arnings of all are u tte red  against 
teaching women to  w rite. Ibn  M iskaw aih (f A .H . 
421 =  A.D. 1030), in spite  of all his schooling in philo
sophy, finds no th ing strange in th is prohibition. In  
his Jdw idân  K h irad  he adopts a pronouncem ent of 
'O m ar I. which, in  counselling th e  s trin g en t control 
of women, lays an in te rd ic t upon th e ir being tau g h t 
to  w rite .1

I t  is told of Luqm àn th e  sage th a t, when on one occasion he 
passed a school, and noticed th a t a girl was being tau g h t, he 
asked, ‘ For whom is th is  sword being polished ? ' im plying, of 
course, th a t the girl would be her fu tu re  husband's ru in .2 I t  is 
no t surprising  to  find th is  view reflected in the  police in s tru c
tions handed down by Ibn ISassàm : ‘ He [the teacher] m ust not 
in s tru c t any woman or female slave in the a r t  of w riting, for 
thereby would accrue to  them  only an increase of deprav ity .’ 
I t  is a cu rren t sayinç th a t ‘ a  woman who is ta u g h t to  w rite is 
like a  serpen t which is given poison to  d rin k .’8
Girls m ust be kep t from the  s tudy  of poetical 
lite ra tu re  ; here there  is no concession w hatever, 
such as is m ade in th e  lite ra ry  education of boys.4

These views, however, belong ra th e r to  the  
sphere of ethnology th an  to  th a t  of religion, and 
i t  would be absurd to regard  them  as expressing 
principles inseparable from the fundam ental teach 
ings of Isliim. The history  of M uslim  civilization, 
even in periods which show no deviation from the  
line of s tr ic t orthodoxy, would supply m any a 
refu ta tion  of such a  theory. W hen we bear in 
mind how m any women had a share in the  tran s
mission of haalth  w orks,5 we see the un ten ab ility  
of the  view th a t  in religious circles the  a r t  of 
w riting  was w ithheld from women on principle. 
The daugh ter of M alik  b. A nas was able to  correct 
the  errors of those who recited and transm itted  
her fa ther’s M uw atta.6 T h a t the  rule against 
teaching women to w rite  was of universal valid ity  
is disproved by the  very nam e of a learned lady 
of Damascus, viz. Sitt al-kataba  (‘ m istress of the  
w riters ’) bint abi-l-J'arh, who supplied Jü sü f b. 
'A bdal-m u’mïn of N âbulüs w ith  trad itio n s .7 The 
learned woman is found even among remote tribes 
in the  h ea rt of the  Southern Sahara, where women 
are apparen tly  not prohibited from cu ltivating  
M uslim  learning .8

‘ The nomads of th is  region of th e  S ahara possess books, p re
cisely as do th e  se ttle rs  ; nor do they abandon them  even in 
th e ir w anderings ; th e ir m igratory  habits do not p revent the ir 
devoting them selves to  intellectual activities, or allowing the ir 
children, even girls, to  share in such stud ies.’ 9

Above all, however, i t  is th e  position of women 
in the  learned life of A ndalusian Islam , as por
tray ed  by such w riters as a l-M arrâkush ï,10 and 
verified l>y th e  facts of lite ra ry  history , th a t 
shows to w hat a  small ex ten t the  prohibitory 
m axim s were applied in actual religious practice.

1 MS in Leyden Univ. L ibrary , no. 640, p. 202.
2 Ibn M as'ud, in Ibn  H aja r al-IIaitam i, F atdw i liadUliiyya, 

Cairo, 1307, p. 63, am ong o ther w arnings against educating 
girls.

8 Mashriq, x. 1085. Of. M uhammad ben Cheneb, Proverbes 
arabes de l’Algérie et du  Maghreb, ii. (Paris, 1906) 246 f., 
no. 1685.

4 Jahi?, B ayân , I. 214, line 1 ; Ibn Bassâm, loe. cit.
5 The instances given in the present w riter’s M vh. S tud ien ,

ii. 405-407, m ight be largely added to. We take  occasion to 
refer only to  the m any women m entioned by Tâj al-din al-Subki 
( t A.Tl. 771 — A.I). 1370) am ong th e  sources of his knowledge of 
trad ition  ; see, e.g., j'abaqdt a l-Shdfi'iyya, i. 49, lines 16, 17 ; 
51. 16 ; 69. 7 ; 72. 16 ; 74.12 ; 76. 6 ; 80. 3 from foot ; 82. 3 ; 107. 7 
from foot, etc. The num ber of women referred to as sources of 
trad ition  by al-Suyüt.ï ( t  a.h . 911= a.d. 1505) in th e  list of his 
Isndds  (in appendix to  his Bughya t a l-w u'dt, pp. 440-461) is 
surprisingly large.

« M adkhal, i. 179.
7 Ibn Rajab, J'abaqdt a l-IIandb ila  (MS in Leipzig Univ. 

Library, Vollers, no. 708), fol. 149a.
8 For a notable example from th e  17th cent, see Rev. du  

monde m usu lm an , xiv. [1911] 7.
9 IsmS'ïl H am et, ‘ La Civilisation arabe en A frique C en tra le ’ 

(t'6. 11). The au tho r con trasts  the ignorance prevalent am ong 
women in the N orthern Sahara w ith the cu ltu re which is 
w idely diffused am ong those of the Southern tribes (ib. 22).

10 H ist, o f the A lm ohadest, ed. Dozy, Leyden, 1881, p. 270.

Besides th e  women who a tta in ed  eminence in 
various branches of science and lite ra tu re , and 
especially in poetry, we find several who wrere 
active in civic service, as, e.g., ‘ M uzna (secretary 
to the  E m ir al-N asir li-din-A llah [+ a . h . 358 =  
A .D . 969]), the  learned, g ifted  w ith  a  beau tifu l 
handw riting .’ 1 Such exam ples show a t least th a t  
the  prohibitive sayings referred to  were a  dead 
le tte r  in practical l i f e ; and they  also prove th a t  
th e  education of women actually  a tta in ed  a  very 
high standard , and w ent far beyond th e  prescribed 
lim it of the  surat al-nur. Hence the endeavours 
made w ith in  recent tim es in  various p a rts of th e  
Muslim world to  raise female education to  the 
level of W estern  civilization m ay be justified by an 
appeal to the  past h isto ry  of orthodox Islam.

7 . Education  in ethical and political w ritin g s .— 
T he problem of elem entary education has no t been 
ignored in the  lite ra tu re  of ethics and politics. 
The som ewhat m echanical precepts of th e  older 
theological w ritings have been furnished w ith  a 
deeper foundation in ethics and philosophy, and 
enriched w ith  th e  ideas of a  more w orthy  con
ception of life. As in ethics and philosophy 
generally, so also in education, we m ust recognize 
the  powerful effects of th a t  H ellenistic influence 
which we have a lready noted in some m atte rs  of 
detail, licference was m ade above to  an educa
tional excursus which Avicenna (+ A .H . 428 =  
A .D . 1037) incorporated in his trac ta te  on govern
m ent (risdlat a l-siyusa).2 B u t A vicenna dealt 
w ith l ittle  more th an  th e  form al elem ents of the  
question, and i t  was really  al-Ghazfi.il (f A .H . 505 =  
A .D . 1111) who first b rought th e  problem of 
education in to  organic re la tion  w ith a profound 
ethical system . S ta rtin g  from the H ellenistic 
idea of the in fan t mind as a tabula rasa  susceptive 
of objective impressions,8 he urges upon paren ts 
and teachers th e ir solemn responsibility for the 
principles which they  m ay stam p perm anently  
upon the young soul. The child is given them  as 
a  tru st, and i t  is their p a rt to  guard it  Avell and 
faithfully . T hey m ust not only fill the young 
mind w ith knowledge, but—and Ghazali lays 
special emphasis upon this—m ust seek to stim u la te  
the  child’s moral consciousness, and tra in  him  to 
th e  proprieties of social life .4

I t  is som ewhat rem arkable th a t in the  discussion 
of problems in th e  theory  and practice of educa
tion th e  lite ra tu re  of W estern Islam  (the M aghrib) 
takes th e  lead. In the E ast, i t  is true, Ghazali’s 
vigorous d issertation m akes up for the more 
abundant products of the W est, and has, more
over, had a  g rea t influence upon the  la tter. As 
early  as the 4th cent. A .H ., however, we find a  
reference to  a w ork called K itab  al-tafdila  f l  
ta'dib al-m uta'allim ln  (‘ On the  E ducation of 
P u p ils ’), b y 'A ll  b. M uham m ad b. K halaf al-QabisI 
( t  A .H . 403 =  A .D . 1012), of Gabes in Southern 
T unis,5 who enjoyed a  high repute as one of the 
M alik ite  trad itiona l school.® l'he present w riter 
has, however, sought in vain for any fu rth er 
m ention of th is  presum ably pedagogical w ork of 
al-Q&bisI. In  regard to the legal provisions b ear
ing upon education, again, the g rea t au th o rity

1 Al-DabU, ed. Codera, no. 1590 (Bibl. Arab. E isp . vol. iil.).
2 Published in the Arab magazine M ashriq, ix.
8 Of. the Arabic proverb A l-ta 'a llum  fi-l-tjighar kal-naqsh  

fi-l-hajar  ( ‘ Learning in youth  is like engraving upon stone ’), 
Jahi?, B aydn , i. 102, line 10 from foot.

■» This m ost im portan t treatise by Ghazali has been transla ted  
in to  English and appreciatively criticized by D. B. Macdonald, 
‘ The Moral Education of the Young am ong th e  M uslims,’ in 
1 J E  xv. [1905] 286-304 ; of. also al-Ghazali, Lettre sur Vidu- 
cation des en fants, tr . by M uhammad ben Cheneb, in Rev. 
africaine, xlv. [1901] 241 f.

6 Balawi (likewise a  native of the  M aghrib), K itab  A lif-bd , 
1. 76, line 6.

8 Ibn Khallik&n, ed. W iistenfeld, GOttingen, 1835-40, no. 457 
(tr. de Slane, London, 1843-71, ii. 263)' Abu Bakr ibn Khair 
(Bibl. Arab. Ilisp . ix. x.), p. 296.
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is Abu-1-W alïd ibn R ushd the elder (+ A .H . 520 =  
A .D . 1126), qadï of Cordova, and g randfa ther of 
th e  famous philosopher of th e  same nam e (i.e. 
Averroës). A bu B akr ibn al-'A rabï (f  A.H. 543 =  
A .D . 1148), qâdï of Seville, who expounded his 
educational ideas in a work en titled  M arâql 
al-zulfd  (‘ Stages of approach,’ i.e. to  God), is also 
frequently  indebted—even in his language—to 
G hazâli’s treatise. T he M arâql is apparen tly  lost, 
b u t num erous excerpts are quoted in a  work by 
ano ther M aghrib w riter, the M adkhal al-shar' 
al-sharlf (‘ In troduction  to the Sublime L a w ’ of 
M uham m ad ibn al-I,Iajj a l-A bdari (+ A .H . 737 =  
A .D . 1336-7). T his work, which has in view the 
reform  of Muslim life on the  basis of the  ancient 
Sunna, devotes a num ber of sections to the  subject 
of education and train ing , and has on th is account 
been used as one of the  sources of th e  present 
article . I t  is w orthy of rem ark  th a t  in th e  scheme 
of education se t forth  in 'A bdari’s quotations from 
the  M arâql of Ibn a l-A rab!, the  la tte r  lays g reat 
stress upon hardening th e  body : th e  young should 
sleep in hard  beds, and be tra ined  in physical 
exercise ; they  should be urged to bodily activ ity , 
and inured to  pain by corporal punishm ent. He 
also pleads strongly  for games and hours of 
recreation.

1 If a  child is kep t from play, and forced to  work a t  his tasks 
w ithou t interm ission, his sp irit will be depressed ; his power of 
th o u g h t an., his freshness of mind will be d estroyed ; he will 
become sick of study, and his life will be overclouded, so th a t 
he will try  all possible shifts to  evade his lessons.' 1

G hazall likewise had spoken em phatically  on 
the  evils of overpressure. N ex t in order a fte r 
'A b d ari comes ano ther M aghrib au th o rity , Ibn 
K haldün (f A .H . 80S =  A .D . 1405), renowned as a 
w riter on the philosophy of history, who devoted 
g rea t a tten tion  to educational problems, and 
especially to the  sp irit of prim ary education, its 
g radation , the  methodics of teaching the  Q ur’an 
and philological subjects, and even the question 
of school-books (mutfin) ; 2 a lucid account of his 
educational ideas will be found in D. B. Mac
donald’s Aspects o f Islam .8 A work trea tin g  of 
m arried life (muqni' al-m uhtdj f i  âdâb al-ziwâj) 
by the  M aghrib w riter Abu-1- Abbâs b. A rdün 
al-Zajli ( t  A .H . 992 =  A .D . 1584) contains a long 
chap ter on the education of children ; th is was 
published recently  by Paul Paquignon .4 Reference 
m ay also be made to a  compendium of the  maxims 
re la ting  to  education, th e  work of a M aghrib 
au th o r whose nam e is no t given ; i t  is based largely 
on the  trea tise  of 'A bdari, and has been published 
in the  original, together w ith a French tran s
lation, by th e  A lgerian professor, M uham m ad ben 
Cheneb.®

A word may be added, for fullness’ sake, regard ing  th e  edu
cational ‘g u id e ’ of Burhân al-din al-Zarnüjï (c. a .h . 600 = 
A.D. 1203), in troduced into Europe under the title  of E nchiridion  
Studiosi.v  This work, the au tho r of which was a native of the 
East, deals, no t w ith prim ary education, b u t w ith th e  study of 
theology, and gives pious counsels for the successful prosecution 
thereof. From the educational standpo in t the sixth chapter is 
w orthy  of a tten tio n , as it  contains suggestions regarding  the 
first steps in study, the  am ounts to  be m astered in the  early 
stages, the repetition  of w hat has been learned, etc. The 
au th o r, conform ably to  tim e-honoured maxims, advises students 
to  begin a study so far as possible on a Wednesday, as i t  was 
on th a t day th a t Qod crea ted  light.7

8. M odern movem ents tow ard s reform .—So 
long as the social life of Islam  rem ained im 
pervious to  W estern  influence, and even to-day 
in  circles th a t are still unaffected by it, the

1 In M adkhal, iii. 812 ff.
* Prolégomènes, ed. Q uatrem ère, Paris, 1868, iii. 248 ; tr .  de 

Siane, Paris, 1862-68, iii. 271 f.
* New York, 1911, pp. 309-816.
4 Revtie du m onde m usu lm an , xv. [1911] 118-123.
® ‘ N otions de pédagogie m usulm ane,’ Rev. a frica ine, xll. 

[1897] 269-286.
* ed. Caspari, Leipzig, 1838.
1 T a 'lim  a l-m uta 'a llim  {aria al-ta 'allum , w ith a  com m entary 

by Shaikh ibn Ismâ'il 'AH (dedicated to  Sultan M urâd in. [1674- 
1696]), M aimaniyya P rin ting  Office, Cairo, a .h . 1311, p. 31.

instruction  of th e  young proceeded m ainly  on the 
lines laid down in the  older theological w ritings 
(see above, § 2). T he best descriptions of th is t r a 
ditional stage are  found in th e  works of E. L an e 1 
and Snouck H u rg ro n je 2 (for A rabic countries), 
and H. V âm b éry 3 (for T urkey  proper).4 B ut, 
while th is prim itive and patriarcha l form of in 
struction  s till holds its  place—even am id the  influ
ences of foreign cu ltu re  w ith which i t  will have 
no th ing  to  do—there  has m eanwhile arisen  in 
various M uslim  countries a  system  of education 
which comes more and more in to  harm ony w ith  
m odern requirem ents. T he new m ovem ent was 
in itia ted  by the E gyptian  pasha M uham m ad 'A ll, 
th e  founder of modern Egypt, whose educational 
reform s, begun in 1811, were a t  first, i t  is true, 
of a  som ewhat circumscribed character. A  fu rther 
advance was m ade in 1824 by the  erection of t ra in 
ing schools in various departm ents, and the  move
m ent was pa rtia lly  organized and consolidated in 
1836.® On th is basis all branches of education 
have m ade rapid progress in E gypt. In  T urkey , 
the  reform of prim ary education was inaugurated  
in 1845, under Su ltan  'A bdulm ajid , by the in s titu 
tion of the  so-called R ushdiyya  schools, while in 1868 
h is successor, 'A bdul 'Aziz, established a  lyceum 
in G alata-Serai.6 B ut, in spite of ceaseless efforts 
to raise th e  standard  and widen the  scope of edu
cation th roughout T urkey , the  resu lts still fall far 
short of a general diffusion of knowledge, and in 
m any parts of the O ttom an Em pire there has been 
no advance w hatever upon th e  crude institu tions 
of prim itive tim es. I t  should be added, however, 
th a t  in  T urkey  and elsewhere the  more liberal- 
m inded M uham m adans, in default of adequate 
institu tions of th e ir own, send th e ir  children of 
e ither sex to non-M uslim  schools established by 
European and Am erican agencies.

I t  will be readily  understood th a t, in countries 
under European rule having a  Muslim population, 
the various Governm ents have g reatly  promoted 
the cause of education by the establishm ent of 
d istinctively M uslim schools, as, e.g., in Ind ia ,7 
and, since the  English occupation, also in Egypt. 
In  the  M uslim colonies of France and H olland 
likew ise ,8 the  respective adm inistrations have de
voted g reat efforts to the task  of bringing the  
native educational methods nearer to the standards 
of modern culture. I t  is a  rem arkable fact th a t  
the  M uham m adan subjects of the Russian empire 
(Tatars) are spontaneously and independently  m ak
ing strenuous and successful efforts to develop a 
modern system  of education,® and, under the  leader
ship of enlightened co-religionists, are able, in all 
social and in tellectual concerns, to  combine an 
unsw erving loyalty  to th e ir fa ith  w ith  an earnest 
s triv ing  a fte r progress on modern lines. T he ad 
vance th u s being made in various branches of 
education embraces also the  instruction  of girls, 
which is coming to be recognized more and more

1 M anners and  Customs o f the Modern Egyptians*, i. (London» 
1871) ch. ii. ( ‘ Early Education ’), p. 73 ff.

2 Mekka, ii. 143 ff. For East India, cf. th e  same w rite r’s De 
Atjéhers, Leyden, 1894, ii. 1 ff.

* Sittenbilder aus dem  Morgenlande, Berlin, 1876, p. 120 ff.
4 Cf. also Voyages du  Chevalier Chardin en Perse, ed. Langlès, 

Paris, 1811, iv. 224 ff.
8 Of. Dor, L ’Instruction  publique en E g y p te ,, Paris, 1872 ; 

Y akoub A rtin  Pasha, L ’Instruction  publique en Egypte, Paris, 
1890. The la tes t s tatistical inform ation regarding Muslim and 
Coptic education in E gypt is given in a  little  work entitled  
A l- ta 'l ïm fï  M ifr, Cairo, a .h .  1829, by Shaikh 'Ali Jusuf.

® The m ain particu lars are given by C arra de Vaux, L a  
Doctrine de l'Is lam , Paris, 1909, p. 210 ff.

1 On the  p resen t sta te  of Muslim education in India, see Revue 
d u  monde m usu lm an , xv. [1911] 118-123.

8 j .  G. Ilockm an, ‘ L’Enseignem ent aux  Indes Orientales 
N éerlandaises,’ in Bibliothèque Coloniale In terna tiona le  (In s ti
t u t  Colon. In te rn ., Brussels), 9 th  ser., vol. i.

» See Molla Aminoff, ‘ Les Progrès de l’instruction publique 
chez les Musulmans russes,’ in Rev. d u  monde m usu lm an , ix. 
247-263, 295 ; Sophie Bobrovnikoff, ‘ Moslems in R ussia,' in T h t 
Moslem World, ed. Zwemer, L (1911) 16 ff.
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as a  m atte r  of v ita l m om ent for the  M uham m adan 
world. T he more im portan t phases and incidents 
of the  whole m ovem ent are chronicled in th e  Revue 
du monde musulman  (Paris, since 1906), which 
deals w ith a ll M uslim  countries, and has now 
completed its  six teen th  volume.

Am ong specifically M uham m adan tendencies 
m aking for educational reform, we m ay m ention 
the  Bäbi m ovem ent, which arose in Persia  in 1844 
(Bee a rt. B ä b ,  B ä b I s ,  vol. ii. p. 299if.), and which, 
as B aha’ism, has since then  been constantly  ex
tending its  influence. From  th e  ou tse t the p rin 
ciples of th is sect have embraced an endeavour to 
raise prim ary education to a higher level and 
to  relieve i t  of its  long legacy of prejudice— 
aim s which have been m ost strenuously  pursued 
by the B aha’i. T heir more exalted  conception of 
woman and of her function in fam ily life, and 
th e ir abolition of the  restra in ts  placed upon the 
female sex by ancient convention, are n a tu ra lly  
coupled w ith efforts to  improve th e  education of 
girls.

W ith  the  progress of prim ary  education the 
developm ent of the  higher grades of instruction 
goes hand in hand. In  m any p arts of th e  Muslim 
world, indeed, the la tte r  has outstripped the 
former. A  considerable num ber of colleges for 
th e  study  of special subjects—m ilitary , medical, 
legal, and technical—and designed prim arily  to 
m eet economic and political requirem ents, have 
been established, and in some centres these are 
combined to  form a  k ind  of university  (dur al- 
funün).1 A  large institu tion , designed to perform 
the  function of a  university , was qu ite  recently 
erected in Cairo* ( President-K ector, Prince Ahm ed 
F u ’äd Pasha, g rea t grandson of M uham mad 'All). 
In  A ligarh, India, the  endeavour to form the 
academ y founded there in 1875 into a university  
is w ithin sigh t of success—a m ovem ent which, 
w ith A gha Khan a t  its head, finds generous sup-

Ç)rt am ong adheren ts of Islam  th roughou t In d ia .8 
_ eherän likewise has a college which does its  work 

under the sty le  of a där al-funün. By way of 
providing stepping-stones tow ards such higher in 
stitu tions, effective progress is being m ade in 
T urkey  and E gypt w ith the system  of preparatory  
or % dâd ï schools.

These in stitu tions are all conducted according 
to  detailed instructions of the  respective Govern
m ents, and th e  instructions are prin ted  and made 
public. Various reforms, especially in regard to 
the system  of exam ination and g ran ting  diplomas, 
have been recently  effected by the  Governm ent in 
the  g reat m adrasa of the A zhar mosque in Cairo, 
in which the study of the various branches of 
theology is pursued on trad itional lines ; as also 
in the schools associated w ith th a t m adrasa  a t 
T an ta  (the A lnnediyya mosque), D am ietta , and 
A lexandria .4 The need for reform in higher theo
logical education has asserted itself also in more 
sequestered localities.* Among other agencies 
aim ing a t  the diffusion of culture among M uham 
m adans, m ention m aybe made of the  K haldüniyya 
in stitu tion  a t T unis,6 which takes its  name from 
the Ibn K haldun referred to  above. All these 
manifold activities are b u t so m any endeavours

1 As regards Turkey, cf. M. H artm ann , Unpolitische Briefe 
«us der Türkei, Leipzig, 1910, p. 127 ff.

2 Rev. du  monde m usu lm an , xiii. [1911] 1-29. The courses 
given in Cairo U niversity by native and European scholars 
(Guidi, L ittm ann, Nallino, e tc .) in  A rabic have now been 
published.

* lb . xiii. 570-673 ; as to  the  objects of the university , cf. ib. 
xiv. [1911] lOOff.

* P. Armin jon, L ’Enseignem ent, la doctrine, et la  vie dans les 
universités m usulm anes d ‘Egypte, Paris, 1907.

8 As, e.g., in B ukhara ; cf. Rev. du  m onde m usu lm a n , xiv. 
[1911] 143.

•T h e  official organ of th is  establishm ent is Al-m adrasa, 
edited by ’Abdalraz/.äq al-NiJ,asi; it  contains reports of the 
courses in the various subjects ta u g h t in the Institu tion .

to  arouse, streng then , and apply in practice, am ong 
the  M uham m adan peoples, the  conviction th a t  th e ir  
religion does no t proh ib it them  from rising to the  
dem ands of a progressive civilization, or pursuing 
th e  in te llectual life.

Literaturb.—This has been given fully in the footnotes.
I. Go ld zih er .

E D U C A T IO N  (Persian).—The Persians, like 
all o ther O rientals, a ttached  high value to educa
tion, so th a t  Hormazd (afterw ards H orm isdas IV.) 
could reply to his teacher, the  sage Buzurjm ilir, 
th a t  * wisdom is th e  best th ing , for th e  sage is the 
g rea tes t among the g r e a t ’ (Shdh-namah, tr. Mohl, 
Paris, 1876-78, vi. 425), and th e  Palilavi P andvd- 
mak-l Vajorg-Mitro (ed. and tr. Peshotan B ehram ji 
San jana [under the  title  Ganjcsh&yag&ri), Bombay, 
1885, p. 11) m akes the same sage say : ‘ Education 
m akes m an noble, . . . education is a  corrector of 
m an ’ ; while the  9th cent. D lnkart (ed. and tr. 
Sanjana, Bombay, 1874 ff., p. 585) declares th a t  
‘ men ought to  raise them selves to illustrious 
positions by worldly knowledge and by education, 
(which enables them ) to read and w rite .’ So v ital 
was th is m atter, especially as regards religion, th a t 
even an ad u lt was advised by B uzurjm ihr (Pundnd- 
mak, p. 2 1 ) to spend a  th ird  of every day and 
n igh t ‘ in ge ttin g  religious tra in ing  and in asking 
sensible questions of pious m en,’ the  second th ird  
being devoted to agriculture , and the rem ainder to 
eating, sleeping, and recreation. The legal code 
of the Avesta, in like m anner, enjoins th a t the 
* holy word ’ (mddra spenta) be pronounced to those 
who come ‘ seeking (religious) instruction  ’ (xratu- 
cinah [ Vend. iv. 44]), and i t  is especially m entioned 
as a desirable characteristic  of children th a t they 
be ‘ of good u n d erstan d in g ’ (hvira [ Yasna , lxii. 5 ; 
YaSt, xiii. 134]).

Thus far there  is th e  un ity  of all generalities ; 
but, when we tu rn  to th e  d a ta  concerning the 
actual tra in ing  of children, much confusion con
fronts us. The reason doubtless is th a t, ju s t as in 
modem  tim es, education was not absolutely un i
form ; and, in addition, the  passages on which we 
m ust rely  are largely concerned (especially in the 
classical authors) w ith  the  early  train ing  of royal 
ch ild ren ; while some accounts, notably those of 
Xenophon’s Cyropcedia, are not free from the sus
picion of exaggeration in the in terests of political 
romance.

The Vendldad  s ta tes (xv. 45) th a t  the  care 
(Orddra) of the  child should last seven years. U ntil 
the age of four (Bahram  Gur, Shdh-namah, v. 400), 
five (Herod, i. 136), or seven (Valer. Max. ii. 6), the 
in fan t passed his tim e in the women’s apartm ents, 
and his first train ing  was received from women 
and eunuchs (Plato, Legg. 695 A ; cf. the pseudo- 
Platonic ylic-i6i«r/e,?Pri//>/u.s', 121 D). From five until 
seven the child should be under its  fa th e r’s tu ition  
(Shayast la-Shdyast, v. 1 [W est, SB E  v. 290]), 
although, as in the case of Bahrain Gur, who was 
sent to A rabia in infancy (Shdh-namah, loc.. cit.), 
th is rule was not a lw ays observed. Real instruction  
began about the age of seven (.Bahram Gfir), or 
even as early  as five (Herod, i. 136 ; Strabo, p. 733), 
and lasted until the age of twelve (Bahrain Gur, 
who, however, seems to have been exceptionally 
brilliant), fifteen (A rtaxsh lr Papakan, the founder 
of the Sasanian empire [Kdrndm ak-l A rtaxsh lr-i 
Papakan, ed. and tr. Darab Peshotan Sanjana, Bom
bay, 1896, p. 5]), sixteen or seventeen (Xenophon, 
Cyropced. I. ii. 8), tw enty  (Herod, i. 136), or even 
tAventy-four (Strabo, p. 733); b u t all essential in
struction should be given by parents to their 
children by the  age of fifteen (Pandndmak, p. 25). 
I t  was a m an’s du ty  to  in stru ct his child, for thus 
i t  m ight rise to some superior station in life (Dink. 
ed. Sanjana, p. 263) ; and he should teach not only 
his child, b u t his wife, his countrym en, and himself


