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1. Introduction

Recent researches underscore the importance of tgagtiers in ensuring the quality of an educational
system (Mourshed & Barber, 2007; Mourshed, Chiji@kBarber, 2010). At the same time we can see that
pre-service teachers have poorer academic perfaeramd less interest in PhD studies than otheestad

in most European countries. This phenomenon seene trelated to the feminization of the teaching
profession. For instance, obtaining a higher acéddegree is typically a masculine career stratedyen
female students and employees try to enhance ¢héisral capital, they tend to choose courses @n th
same level of education, instead of innovative oi@tttiraining and researches.

Table 1.Proportion of women among teachers (%)

2010 2011 2012
Primary Secondary Tot. Primary Secondary Tot. Primary Secondar Tot
.

Hungary 95.9 64.8 76 96.1 64.8 75.9 95.9 64.5 75.6
Poland 83.8 66.4 72.4 83.7 66.6 725 83.7 66.3 721
Slovak 89.3 70.4 75.4 89.2 71.5 75.8 89.3 71.6 75.5
R.

OECD 80.5 537 66.1 81.5 56 66.6 82 56.3 66.6
av.

Source: Education at a Glance, 2010, 2011, 2012

All over Europe there is a strong stereotypicahitieat the teaching profession is more suitableviamen.

But in many cases there are no differences amoegemwice teachers by gender: important values are
helping others, caring for people and the usefglngiswork (for both men and women). When we
examined the future professional and private plahstudents in teacher training, these issues were
common points in our country studies both in Huggar Poland and in the Slovak Repubiic.

' The part of the study relating to private plan$lahgarian students was supported by the Janos BRésearch
Scholarship of the Hungarian Academy of Sciences.
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2. The case of Hungary
2.1. Professional plans of students in teacher ecaton

In Hungary, one of the most important questioneelation to future professional plans of studentteacher
education is whether or not they want to teactihénframework of a study made in 2002, teachers hettb
graduated in 1990, were interviewed again. Thelteeshowed that 29 from the 46 people remainedén t
teaching profession, and 79 percent of them haddjrbeen thinking of leaving their position. Teasons are
low salary and wrong school climate. Burn-out caguo early in the career of starter teachers. Men a
significantly more exposed to the risk of burn-antl depersonalization. Good relationship with $igamt
figures — colleagues, parents, children — is thetnmportant protective factor. However, accordioghe
results, relational work is difficult and problemdbr teachers in many cases (Holecz, 2006).

Another study shows that secondary school studembsare less talented and expect lower potential
earnings choose college teacher education progiimese less talented students are more likelyatpist
the teaching profession. According to this studye gender of a student had a significant effect on
choosing teacher training and over 60 percent d¢¢ meduates did not remain in the teaching prajass
(Varga, 2007).

The latest study of CHERD-Hungary, Partium Christigniversity and University of Oradea shows
that only 2.9 percent of students in teacher tngirdo not want to teach. There is a significanttyhir
proportion of uncertain students who do not knowwhether they want to teach or try to find a job i
other areas. There was a significantly greatergumtam of males in this group.

Table 2. Professional plans by gender (%)

Definitely wants to Only if they cannot find
teach another job
Females 54.7 45.3
Males 33.8 66.2

Source: HERD 2012, N=292, significance = 0.003

Females prefer to teach in primary school: almadt &f all male students plan to work in a secogdar
school or in higher education. It seems that fersaldents are more wary of secondary scools thaa ma
students of primary schools although men can expece role conflicts in primary schools according t

the literature.

Table 3. Preferred school level by gender (%)

Wants to work in a
primary school

Wants to work in a
secondary school or in
higher education

Females

74

26

Males

52.2

47.8

Source: HERD 2012, N=292, significance = 0.001

Both men and women would like to work in “elite’haols but they choose small village schools too. 40
percent of students do not want to work with clétdwith special needs. Gender differences only appe
with regard to preference of schools maintainedalghurch or a foundation: male students are slightl
more likely to want to work in these schools th@méle students, although the differences are not
significant (significance = 0.078).

Another important area in relation to future prefesal plans of students in teacher education
concerns the type of further training and cour$ey twant to take part in. The cases of Germany and
Scandinavia show that the involvement of teacherddctoral training, researches and and curriculum
innovation (Karpati, 2008) will improve the quality education. But the teaching profession itsktives
feminine charasteristics. Obtaining a higher acadelagree is typically a masculine career stratedyen
female students and employees try to enhance ¢héisral capital, they tend to choose courses en th
same level of education, instead of innovative ai@tttraining and researches (Fényes, 2009).
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According to “Graduate Follow-up Research 2G10komen and men wish to take part in
professional development and master's degree coatstne same rates. Although relatively few trafik
attending PhD courses, an even larger male doménegnt be seen here: 5.8 percent plan to acquin®a P
degree as opposed to 1.3 percent of the women.id hi# influenced by the number of degrees oneahas
that time: two-thirds of those who have just reedivtheir first degree are planning to complete
postgraduate studies. What is important, howesgerhiether the course the given person has comgketed
considered to be feminine or masculine: 80 peragnthose planning PhD studies come from the
engineering and natural science fields, and thdse graduated in feminine studies — especially $ocia
educators and kindergarten teachers — prefer @aktgte specialization programs (Kovacs, 2012).

Table 4. Teachers’ aspirations for further learning acaogdo gender (%)

Yes No
Male Female Male Female
Master’s
degree 11.6 8.3 88.4 91.7
courses
PhD courses 5.8 1.3 94.2 98.7

Significance in the case of PhD courses = 0.001

The HERD study mentioned above suggests that dtudea relatively satisfied with their training -era
than 80 percent —, including theoretical and pecat{preparation and scientific knowledge transtdrere

are no gender differences in this area. Males anghlies plan to participate in subsequent in-service
trainings and/or possible future MA/Msc educatiormimos equal numbers.

However, according to previous researches, jush@scademic career is far more important for
males (Fényes, 2009), so the future PhD prograigisficantly more important for men.
Table 5. Teachers’ aspirations for further learning acaogdo gender (%)

Plan PhD course Not plan PhD course
Females 33.5 66.5
Males 50.0 50.0

Source: HERD 2012, N=292, significance = 0.044
2.2. Private plans of students in teacher education

When studying the plans of students in teacheratug we also deal with the question whether can w
know something about their private plans: whatrtpkins are for their own life, how they can comalgd
match the professional and private life visionsisTie a rarely studied area among students, evee mo
rarely studied among students in teacher education.

Gender-related problems like discrimination in thbor market, the balance between work and
private life, or the career path after startinguaify are perceptible during the university yedmaditional
feminine roles are particularly difficult to bringto harmony with a career now, as high numbersetter
and better qualified women appear in the world @flpvork. Women dominate further education: in the
member states of the European Union, there is arage of 124 female students to 100 male studamds,
the increase is continual. In the first decadéhef2lst century, the average increase was apprt@tinid
percent (Key Data on Education in Europe 20124p. 8

Preparing youth for gender roles is a very impdrtask and mission, and the program named
“family life education” can play a major role in iThis kind of education appears already in kindermn
and in elementary school, and during this prodes<hildren get to know themselves and each othey,
are able to communicate, the corresponding behacicording to gender roles will develop. If famiifig
education is integrated into teacher training ighki education, it implements a dual purpose: enotte

% Study analyzes data from the “Graduate Follow-upeRech 2010, a Hungarian national survey. The esurv
examines those higher education students who coeapteeir undergraduate or graduate studies in 20 sample
size was = 4 511, and of this number 738 people aagaching qualification.
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hand, students will benefit in their own lives frath that they had learned in this subject, on the
other hand, they will be able to transfer the kremlgle and competencies to future generations.

According to the definition of Brillinger and Bruade (1989), the aim of family life education is to
develop interpersonal connections, to present huelations enriched by education, as all thesdoria
family bonds. The authors approach the issue frben aspect of adult education, including teacher
education, and they find it important to induce raies in the knowledge, attitudes and competences of
grown-up people. They specify five areas in thejettbof family life education. The first is family
planning, preparation for the parental roles. Téepad deals with developing parental skills, inglgdhe
care of children with various disabilities. Therthis extending the financial and management séfilthe
parents. The fourth is the terrain of factors iefluing parental roles: media, society, financial
circumstances. The last one is taking care of thifawe and education of the child (Brillinger & Brdage,
1989, p. 123).

In Northern and Western Europe, developing competerin relation to family life has been
implemented as independent school subjects, etgrpé@rsonal relationships, marriage education, npare
education, human sexuality, family and consumercaihn. In Hungary, churches, NGOs and educational
institutions run by churches have offered educatiand consulting work in connection with relatioipsand
family. From the school year of 2013/2014, the dtatl Curriculum also has to contain education railfalife
as a subject to be taught and developed at scinookporating traditional family values. The edimal
purposes appear in the curricula, the methodolndyeatracurricular school activities.

The results of the researches show that among Hianggoung people, a strong partnership and
starting a family are a priority, but similarly tbe trend in Europe, these events take place atea |
lifestage. In our regional research we remarkedt shadents try to comply private life and careethair
future plans (Engler, 2012). Men and women withrdeg are more concerned with the issue because they
enter the labour market at an older age, and uireg| a longer existential preparation and a lopgeiod
of gathering experience.

In the previously presented database named HERDPatheof students in teacher training who are
already married is under 10 per cent, but 53 pat cEunmarried students are living in a lastingtipar
relationship. Table 5 shows the shared vision e$érstudents.

Table 6.Plans for the future among students in teachecadhn with a lasting relationship (%)

Male Female Total
They definitely want to get married. 38 60 55.6
They are not sure about marriage, but 17.2 21.7 20.8
stay together for the long term.
They won’t stay together for long term. 20.7 0.9 4.9
They have not thought about it. 17.2 1557 16
Other 6.9 1.7 2.8

Source: HERD 2012, N=144, significance = 0.000

More than half of the students are sure aboutrgettiarried, and a further 20 per cent are confidieett
their present partner relationship will be a loagyt one. Women appear to be more confident, themse
to require the secure background. It is probablgartant for women to balance their professional and
private lives at the beginning of their career.

Table 7. Conditions of having children
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Having children depends on... Male Female Total
appropriate partner 88.7 89.6 89.4
marriage* 48.1 70 76.5
preparedness for parenthood 61.1 73 68.4
workplace 64.2 66.5 66
own flat* 48.1 61 58.3
optimal age 37.7 43.7 42.5
family support system 42.6 32.2 344
assistance of parents 37 28.8 30.5
reaching the top of the career 20.4 14.3 26.5
accomplished experience without children 27.5 23.8 245
(e.g. journeys, entertainment)

own car 22.5 17.5 18.4

Source: HERD 2012, N=144, * p=0.025; 0.027

The most important conditions of having childrea Hre appropriate partner and being married (T@ple
Hungarian society is characterized by conservatiueking, according to researches people are family
centered and prefer marriage to cohabitation. ldgan we can see that marriage is more important fo
female students, and they insist on the safe fabalgkground (own flat). Preparation for parenthaod
very prominent with both genders, which undersctresmportance of family life education.

3. The case of the Slovak Republic
3.1. Issues of the teaching profession

To be able to analyze plans of students of thehtaggrofession, it is important first to charatterthe
state of the teaching profession in Slovakia. Afteertain professional autonomy in the seconddfdtie

20" century, when a full pre-graduate preparation weoduced and the social status of a teacher
upgraded, since the 1970’s we can perceive a pefiatd-professionalisation, or a crisis of the teag
profession. And since the 1990’s especially highdyeloped countries have undergone a period of neo-
professionalism, that is, they have taken stepsatdvan increased status of the teaching profession
(Kosové at al., 2012). The situation in Slovakiavésy similar to the state of democratic countiieshe
1990’s, when the internal and external symptomshefteaching profession crisis reached their highes
peak (Kotasek, 2003). In spite of the decreasestdnt in teacher positions in lower and higher sdany
education, we still see a steady interest in posdtin pre-primary and primary education; howetleg,
external crisis of the teaching profession sigaifity determines the way students of the teaching
profession see their future. The most importaribfgcof the crisis include:

(1) Ageing of the teacher collectives. Teachersr & years represent 25.5 percent in primary
schools; 37.9 percent in lower secondary schoals38t6 percent in higher secondary schdols.

(2) Feminization of the teaching profession. WitGiECD, Slovakia has the highest rate of women
in teacher positions at all levels of schools: fedcent (EU average is 69.2 percent). Women ocpugpy
primary teacher positions in 99.9 percent casesrélIs only one country above that — Ireland - Widio
percent rate. Concerning primary level, in 2009 woroccupied 89.2 percent of the positions. Agaity o
a few countries had a higher rate (Russia, Czeglitie, Slovenia, Hungary, Italy, Estonia, Brail.)

(3) Lack of qualified teachers. According to théemational survey TALIS (2008) which studied
teachers of lower secondary schools, 31 percesttudols in Slovakia show a lack of qualified teashe
namely 35.2 percent of primary schools and 19.6grerof eight-year secondary schobls.

(4) Low salary. Slovakia has the lowest teachearssd out of all OECD countries, and also the
lowest salaries compared to other professions rieguea university degre®.

® http://www.oecd.org/education/school/educationatamgaf11oecdindicators.htm

* As above

thtp://www.nucem.sk/documents//27/medzinarodne_mdtahiaa(puinkacie/TALIS-web.pdf. (15.10.2013)
As above
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(5) Low attractiveness of the profession. As memgtbearlier, this is manifested by a lower interest
of students in teaching profession studies, eslheéim secondary education, and by an increasathdsf
teachers, mainly those of younger age.

(6) High demands posed on teachers, caused by iealrdsbom of knowledge, science and
technology, by changes within the child populatiopn parents’expectations, etc.; yet without prdpesalth
or social incentives.

These symptoms are deeply related with the inteyralptoms of the crisis, which are more grave,
as they affect the personality of a teacher, déepgethe crisis from within and preventing the chang
Professor Beata Kosova, who has been studying igteryrand perspectives of teacher education for a
couple of years, categorizes them as follows:

(1) Resignation, helplessness, up to the pointwh4out caused by the extreme boost of new
knowledge and stressing speed of education (Ko&Dah).

(2) Routine, hopelessness and passive resistardeatges. The reform which was proclaimed 19
years ago has still not taken place, innovationg Heeen hindered by bureaucratic obstacles; innavat
enthusiasm developed in the early 90’s thanks ternational projects faded out after the year 2Q066;
long-awaited reform declared by School act in 2@@8not be realized without the reform of the
curriculum (Kosova & Porubsky, 2011). Teachers hegased to believe in a positive change and are
overloaded with bureaucratic agenda.

(3) Unpreparedness of teachers for individualisatibeducationTeachers are very often helpless in
facing specific educational problems and the irseeaf social, multicultural and special-pedagogical
heterogenity of students. In the TALIS study, twiss marked by Slovak teachers of all categorigheas
most critical problem of their work.

(4) Inner incompetence (mostly of his/her own) tewept the change as an inevitable part of the
profession. Due to the expansion of information aodthmunication technologies, students are able to
access new and fresh information and surpass stéxiblooks. Teachers then have to face the pressure
because students become bored and teachers akl@dd accept the change as a part of their Bioies
which usually is a condition of a school (Kosov@032).

(5) Feeling of insecurity and fear of losing thé.jd his is mostly connected to often contradictory
statutes of the Ministry of Education, often madeihurry. Above all it concerns the transfer afairy
schools management under the of towns and villadpesh frequently creates situations where the skchoo
is managed by the local mayor who is less edudhgedthe teacher or school director (Kosové, 2006).

(6) Finding it very hard to accept the low prestigiethe teaching profession (Kosova, 2005).
Teachers perceive indifference and a lack of isteff®m society. Demoralised, they are then unéble
defend their rights and when a conflict with a jpareccurs, they are unable to provide argumenth wit
regard to the interests of the child. Teacherstfiiglvery hard to bear and they consider theistiye even
lower than students and parents do (Blgelova 8aBava, 2003). According to the TALIS study, as much
as 65 percent of Slovak teachers think that sociegs not show respect to teachers. Hard copirigtheét
low prestige can be seen also in the results ofinteznational comparison of the self-esteem indéx
teachers, which shows the Slovak teachers’ seteestto be significantly lower than the average &f 2
countries, mainly members of OECD that took pafAiIS.?

3.2. Results of the survey

All these factors considerably influence plans tofdents of the teaching profession. Some of thefac
are perceived more than others, that is why wedeecio do a survey focused on the plans of studgnts
the teaching profession. It covered 122 studenthevteaching profession, out of which 109 were wom
(89 percent) and 13 men (11 percent). Concerniagage, the largest group was represented by student

" http://www.nucem.sk/documents//27/medzinarodne_nigftatis/publikacie/TALIS-web.pdf, p. 59.
® http://www.nucem.sk/documents//27/medzinarodne_meatiatis/publikacie/TALIS-web.pdf, p.66
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between 18 and 21 (77 percent), then those bet@2emnd 24 (21 percent) and around 2 percent of the
respondents were of 25 years or older. The studsmte from various regions of Slovakia: 36 percent
from East Slovakia, 50 percent from Middle Slovadial 13 percent from West Slovakia. The tool waluse
was a questionnaire. The first question we askedddo with the motivation for their study speiziation

and profession.

Table 8. Motivation for choosing their study specialization

N %
A | the proximity of the university to my home 16 13
B | thinking that this study specialization was easy 2 2
C | thinking that as a teacher I will have a job 15 12
D | it wasmy dream 30 | 25
E | Iwas good in this subject matter 40 | 33
F | my friend applied for the same 4 3
G | it was a backup in case I would notbe accepted anywhereelse | 5 4
H | other 10 |8

total 122 | 100

The highest number (33 percent) said they felt aisg in said subject (e.g. biology, chemistry,)etc
Around 25 percent of students said it was theianirelnterestingly, 13 percent said they chose tigys
specialization due to the close proximity of theversity to their home and 12 percent stated thayt
considered teaching a good profession for findifmpa

There is a couple of determinants that influeneslestts’ decisions. We wanted to know who
influenced them to choose the teaching profession.

Table 9. Were you influenced by someone to choose the itegginofession?

N %

A | parents | 23 | 18.85

B | friends | 16 | 13.11

C | nobody | 76 | 62.30

D | other

~
w
~
N

total 12

(]

100.00

As the table shows, 62.30 percent did not feeli@rited by anybody. Quite a lot of them — 18.85qudrc
were influenced by their parents, and 13.11 perbgrtheir friends. We did not go into detail ashimwv
exactly they were influenced.

The next question focused on their plans aftergtaeluation. We asked them if they wanted to
remain in the profession. Only 52 percent of stislerpressed full consent. 12 percent did not kaball,
and 3 percent responded negativ@hhle 10.Do you want to stay in this profession after yoadyate?
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N %

A | Yes, for sure 64 52

B | Probably yes | 40 | 33

C | Idonotknow | 15 12

D | Rather not 1 1

E | Certainly not 2

[}

Total 122 | 100

Our next question asked what students consideredriant after the graduation with regard to job and
family. Most of them (61 percent) want to find & jiirst, and then found a family.

Table 11.What would you like to do after graduation?

N %

A | Have family and then find a job 23 | 19
B | Find a job and then have family 74 | 61
C | My job will notbe influenced by family matters 8 7
D | Ido not know 6 5
E | Further study of something else 1 1
F | Other 10 8

Total 122 | 100

We were also interested in their plans to underfakiher educational courses after graduation. Mdst
them did not know. 18.85 percent expressed the teedd some further courses and 13.9 percent though
would not be necessary.

A similar question focused on the need of furtlifetdng education of a teacher. 72 percent agreed
that lifelong education was necessary, 13 perdedmat know and 10 percent thought it was not nemes

Table 12.1s it important to continue with life-long studyiradter you graduate?

N %
A Yes, sure 41 34
B | Probably yes 53 43
C I do not know 16 13
D | Maybe not 10
E Certainly not 2 2
Total 122 100

One of the questions focused on the worries ofesttedafter graduation. The fear of unemployment was
expressed by 65 percent of the students, whileetdept fear they will not know how to teach.
Table 13.What are your worries after graduation?

N | %

A | Iwill be unemployed 79 | 65
B | Iwill not know how to teach 14 | 11
C | Teaching will not be interesting for me 5 4
D | Teaching will not cover my living expenses | 17 | 14
E | Other 7 6

Total 122 | 100

We also asked what they were looking forward teraffraduation. Most of them are looking forward to
working with children and students, whereas 11 gm@rto the stable income.

Table 14.After graduation, what are you looking forward to?
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N %

A | Working with children and students | 96 | 79
B | Stable income 14 11
C | I do not know 4 3
D | No need to study anymore 3 2
E | Other 5 4

Total 122 | 100

The last question returned to choosing the teacpiodession. We asked the students why they had
decided to become a teacher. The responses trititaf the students see it as their vocatioavéntalent
for it or they think they like the profession.

Table 15.Why have you decided to be a teacher?

N %

A | T have talents for this 18 | 15
B | I think it is my vocation | 51 | 42
C | I do not know 6 5
D | Ilike this job 50 | 41
E | Other 2 2

Total 127 | 100

The observations and discussions with students shatvthe motivation for the specific field withthe
teaching profession (e.g. biology, geography, e@n) sometimes be different. While talent and egkare
main motives for studying a specific subject comalion (e.g. biology + chemistry), pre-primary and
primary specializations have their own motivesi-fume students believe they will like working with
children and they consider studying not that hdwdiénts are motivated rather by unemployment,
dissatisfaction with their present job or the nemdhake use of free time during maternity leave nWo
who have simple jobs like cleaning, hairstylingabifying, or are unemployed, tend to think thewldo
easily find a better paid teaching job at the piexary or primary school in their hometown. Sinbeyt are
often mothers, they think they will easily handie thildren at school.

4. The case of Poland

The work of teachers, although seemingly stable,rhany unpredictable elements. Therefore, the ipmest
is, can we talk about being fully prepared for teaching profession. Is this preparedness notdhda
contradiction with the essence of the teacher’'® johus, the competences needed by the teachebiiave
their very nature a propensity towards unreadinesd inadequacy; they are always in flux, in
development, and consequently constantly requisagh (Kwanica, 1994). Preparation for the work of a
teacher should therefore include education, fursihedy and improvement. Education means the gigntin
of professional qualifications to the candidates dmployment as a teacher. Further study inclubes t
supplementation of professional qualifications. laygment is understood as the enrichment and uygdati
of qualifications and skills, and sometimes goimydnd them, and their expansion (Kwga, 2004). It
should be noted that the preparation of a studewbtk as a teacher should include the preparaticake

up professional tasks on the one hand, and a weppriant preparation for professional and personal
development on the other (Kwiatkowska, 2008).

The present study is one of the results of theeptofeacher Education Central European Research
Network concerning the future professional plans of teaeueication students. It was prepared based on
the results of a survey conducted among the staddrthe Jesuit University Ignatianum in Krakow.eTh
survey was conducted in March 2013, and comprisgebap of 107 students. They were all students (at
the time at Ignatianum) pursuing their last yearsufdies for their first degree (bachelor's degriee)
pedagogy, specializing in preschool and elemergahpol education. The participants were full-tim8 (
percent) and part-time students (57 percent).

140



Future professional plans of students in teachercation...

The aim of the study was to investigate future eapans of teacher education students. In order to
present a complete picture of the issue, the fallgwesearch problems were identified: (1) readons
choosing the teaching faculty; (2) prevailing metblas for developing professional qualificationsozug
students; (3) student opinion concerning the protspaf their career as a teacher.

4.1. Reasons for choosing the teaching faculty dfé respondents

Motivation is most often understood as a stateeafdiness of an individual to involve in a particula
activity (or cease it), in order to achieve anyiggsgoal. Motivation is also a complex of psyclyial
and physiological processes, triggered by needclwlietermine a basis for behaviour and action
undertaken by individuals, as well as their chandéstivation is connected to the phenomenon of
motivational processes which lead the behavioundif/iduals towards the achievement of specifitesta
of things relevant to them, and which direct thefgrenance of certain activities so as to lead terided
results concerning the changes in external comdifichanges in a person, changes in one’s own@osit
(Pietra & Pyszczek, 2007; Reykowski, 1985; Stownik psycgatzny,1985).

As for the decision to undertake studies at thehieg faculty, the students participating in the
research pointed to the dominance of the motiva sifibject character (arising from interest in thespn
of the pupil/student, who is the subject of teaghamd educational interactions). This is confirnbgdhe
fact that 92 percent of the respondents pointettiésire to work with children’ as the main factor i
choosing the teaching faculty. Subsequently, tspardents gave reasons of a personal nature: &ieonc
for the teaching profession’ — 41 percent of thedehts; ‘opportunity for personal development’ — 25
percent; ‘personal experience in working with tlo@iyger generation’ — 22 percent; ‘additional baredf
working in education (e.g., longer holidays)’ — gércent; ‘personal pedagogical talent’ — 20 petcent
‘chance’ — 12 percent. Most of the motives poirte8y the respondents may be treated as positiviegg
hope for a mature shaping of their identity as adgeacher. At the same time, the fact that 12guerof
the respondents chose this type of study by chigrmegher disturbing.

Another element that has been tested is the cuattnitdes of students towards their chosen fiéld o
study. A significant number of respondents, as n&®ypercent, are satisfied with their choice. Hosvev
what may be worrying is the fact that 7 percentespondents, despite being dissatisfied with tleeceh
still plan to complete their studies in this fieldnother 7 percent of students have difficulty 8s@ssing
this factor, and 2 percent are satisfied with theige, because studies are interesting, but thay
change their discipline as they believe that thehing profession is not for them.

The completion of the studies of the teaching prafioes not imply that in the future the students
will work in this profession, which was also confied by the obtained results: 71 percent of respuade
intend to work as teachers, 5 percent do not veatatkte up employment, while 24 percent do not kyetv

Consequently, what becomes cognitively interestinthe reasons for taking up employment as a
teacher after graduation. The motivation of thepoeslents is similar to the reasons for undertakireg
studies, as 77 percent ‘want to work with childre®2 percent of the students have discovered their
vocation for the teaching profession and want thllfthis vocation in their life, 22 percent peiige the
profession as an opportunity for personal develogmehile 20 percent of the respondents have also
discovered their inner pedagogical talent. For &8ent of the respondents, another decisive fantor
deciding to become a teacher is additional benefitgorking in education. Thus, in this area thendant
motivation is the subject motivation, and secoridgre are personal motives (occurring most widely).

4.2. Methods of improving student professional qué#ication and their determinants by
respondents

The requirement of lifelong learning is dictated the fast pace of the development of science and
technology, the changes taking place on the rebamdhglobal scale. In fact, every occupation piduigh
demands, arising from the requirements of conteanmty, which is characterized by high specialmati
and the need for specialists. These factors makeehson develop constantly, broaden knowledgls,ski
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obtain new qualifications, become more perfect (ifaak, 2006). The trends described above are mbtice
by the students participating in the study.

For 65 percent of students undertaking full-timeceadion, qualification courses turned out to be the
best way for professional development during theirdies. The students polled most often chose the
courses for holiday camp teachers, the coursegaimes leader and a first aid course. A high peagenof
young people (48 percent) also participated imingi sessions and workshops. 63 percent of studants
also boast of voluntary work experience. 18 percdrihe part-time students engage in work, mostly i
kindergartens, but also in nurseries and commugatyters. Only 4 percent of full-time students caadh
of professional work in education.

The need to supplement and extend skills afterugttamh is perceived by 83 percent of the studied
population. The motives for taking the decisioninbprove their professional qualifications are dtofes:
one’s own personal development (68 percent), iseamployment opportunities (64 percent), each
additional skill may become useful some time infilitere (50 percent), self-satisfaction (30 perkédhis
worth noting that one person (1 percent) expldiesnteed to improve skills as a factor for helpihddecen.

The students surveyed were asked to list the fasmeducation they intend to take up after
graduation. First place in terms of number of iatlimns was gathered by second cycle studies (Msister
degree). This answer was chosen by 81 perceneak8pondents, which can be explained by the ladct t
the study group consisted of people pursuing tis¢ diycle of studies (bachelor’'s degree). Aboutialtof
the respondents (31 percent) intend to participafarther courses, workshops and trainings inatrea of
pre-school and early school education. Among thesipte forms of education there were also postgtadu
studies. The desire to follow them was declare®®ypercent of the respondents, most of whom chose
speech therapy.

The dominant direction of self-development of tlopgation surveyed turned out to be the pursuit
of their own interests (64 percent), nearly a ldithem (44 percent) perceive the ways of theif- sel
development in the reading of literature. Persolegkelopment is an important factor for 40 percdrihe
respondents, and about one third (32 percent) ddsspA relatively low percentage of students fooas
the development of spiritual life (17 percent), amy 19 percent of them choose to study academic
literature and professional journals as a way osqeal development.

The answers to the question of involvement in aiviag current or past, divided the researched
group. Over half of the students (59 percent) uia#targ full-time education was or had been involued
volunteering, while the declaration of voluntarytigtes was reported by only 20 percent of the
respondents doing part-time studies. For this rebegroup the most frequent response was the laaky
voluntary activity — 51 percent. The following resises were indicated by a small percentage oftipaet-
students: active within the student council (13cpat), Student Chaplaincy (3 percent), or holidaymgs.
This data indicates a small percentage in the wdaiple of the respondents following part-time gtud
mode who engaged in personal activity. Howevelstile students, in addition to the above-mentioned
volunteer work, participated in the Student Chaggpi (20 percent), Scouting (13 percent), student
academic circle (9 percent). However, even withia tesearch group, 26 percent of these young petipl
not undertake any form of activity.

4.3. Prospects for work as a teacher by respondents

The way from the decision to start studying, oheatto choose the direction of education, to oligim
satisfactory job, can be very long. Thereforesiimportant to plan it in order to feel satisfieithathe
action one has taken when one receives the diploma.

The majority of respondents plan to continue todgtand work simultaneously directly after
graduating. The role of a working person whilel gilidying was chosen by 66 percent of the students
This decision seems to be dictated by the conditiom the labour market, in particular the attitwde
employers who value professional development oif teployees. Those who intend to work without
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continuing education represent 23 percent of appoadents. By far the lowest proportion comprissspie
who have not yet planned their careers after gtamtuél1l percent).

The respondents would see themselves most willimglynursery school workers. This type of
institution has been designated as a planned waxr&dly 57 percent of the studied population. Tleers®
position in terms of popularity is held by scho@& percent), whilst 20 percent of students plaieéal
their own economic activity in the education sedtothe future. It can be assumed that the decition
open one’s own educational institution is due t® difficult situation on the job market. Graduatésa
teaching faculty would be willing to work in lineithr their qualifications, which, unfortunately, ot
always possible.

Students’ expectations concerning future employnteve shown little differences between full-
time and part-time students. For full-time studdghts most important issue was ‘decent’ pay — 7@e@r
of indications. For part-time student respondeatarg is also important — 57 percent indications, the
most important issue was a nice and friendly atiespat work (59 percent).

The most popular forms of job search are announctmaublished on the Internet (70 percent).
Data show that students know and appreciate thgilpities given by modern means of communication.
However, the use of public information sources duasguarantee employability, hence 63 percenhef t
respondents express their willingness for directtact with a chosen workplace. More than half & th
studied group (54 percent) count on the assistahtieeir family in finding employment, while 37 pent
of the students would lean on job placement offices

Taking into account the specificity of the teacherork and the uniqueness of each educational
situation, preparation for the teaching professioould involve the whole person. Preparation ferwiork
of a teacher is a process that always remains weld@ment and we cannot prepare for it just once
(Kwasnica, 2004). The challenges faced by the teachguine taking into consideration the multi-
dimensionality of education and preparation forsthareer. It seems necessary to also consider the
technological, as well as the personal and funatiaspects of teacher education (&xa 2004).

The students surveyed are not optimistic when ihe® to finding a job after graduation, but they
judge the possiblities of finding satisfying work an average level. They perceive the need fohéurt
education and professional development which ies&ary in this profession. The results obtained are
optimistic from this perspective, pointing to predenal vocational direction of the students, siiée
percent of the respondents see the need to suppi¢inedr education after graduation, while onlyeésgent
do not see the need, and 20 percent considefidulifto determine at this point. Thus, it candmncluded
that the surveyed students recognize the needfdameial training and professional development,citis
an indispensable element of the work of a crea&aeher.

5. Conclusions

The aim of our study was to provide an overviewhef plans of students who take part in teachamitrgu
We attempted to outline the professional and thgafm plans of students in three countries. The
international comparison cannot be complete bectnis@art of teacher researching is less wellistugh
Hungary, in Slovakia and also in Poland. We usedrésults of the availabe researches in each eéthe
countries. These examinations are different, tleeethe comparison is not complete. We plan to veaitk

a common survey to examine the students from tme sspects.

Based on the available results, it can be estauishat professional future plans are closely edlat
to students’ academic performance and their mabmato work as a teacher. Problems typical of all
Europe are also displayed in the Slovak Republigjungary and in Poland. We can talk about théscois
the teaching profession in Slovakia, but we can aklse the negative self-selection and the uncértani
about the future in Hungary. A quarter of Polishdsints are afraid that they will not find a jobeaft
graduation. In spite of these facts we can seentaty students would like to work with childrenglfe
talented and want to do useful work.
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Students typically considered it important to coaé studying in the future. However, many of them
would prefer to work at lower school levels, andytido not want to take part in PhD courses. Now the
teaching profession has a low status in most E@ampeuntries and consequently teacher trainingtsan
real choice for talented students: the teachingepsion should be seen as an academic careerytmnd f
researches will have to explore what is requiregictuieve this.
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