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1 Introduction

Kindergarten is the children’s social care. If the child is safe, then - at the beginning of his
preschool life - he is usually happy to accept the group situation. Although the family is the primary
socialization environment, the kindergarten is a secondary socialization arena that further shapes
the child's character with peer groups and kindergarten teachers. [12,18]. Frequent interaction with
peers is important from the point of view of socialization, but the various social programs (baby-mom
club, visits to the puppet theater, joint family sports and trips, etc.) can be at least as important, which
prevent and help the process of integration into kindergarten [8], at the same time, we also encounter
integration difficulties [1]. According to research, cooperation between parents and kindergarten
teachers can make the period of adaptation easier for the child. [19].

For the child, the kindergarten teacher is the most important member of the group. The
kindergarten teacher's feelings and relationship with each child - despite her intentions - affect the
development of relationships within the group. Therefore, it is particularly important that the
kindergarten teacher - if possible - develops an intimate relationship with each child. This intimate
relationship is especially important for those children whose family does not provide sufficient
emotional security. Starting kindergarten means a huge change in the lives of both parents and
children. Both the parent and the child break away from the previous symbiosis and rhythm of life. A
significant number of children experience separation anxiety, but this is a natural phenomenon.
Especially the 3-4-year-olds, who are just starting their kindergarten life, requires a lot of caution,
patience, and tenderness from the kindergarten teacher. If the kindergarten teacher takes each child
into account and strives for an intimate relationship with each of them, then she promotes the
development of relationships between the children. Help and support the activities of children
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approaching each other. For withdrawn, lonely children, initiate activities in which they can cooperate
with their sympathetic peers. It is important for the children to feel as accurately as possible how the
kindergarten teacher relates to values, to what is good, what is bad - for the child himself or someone
else - what the kindergarten teacher considers right and what she does not consider right [3].

We can determine that this period is decisive, so to speak, a turning point in the life of a family
[10, 11], not to mention that the experiences of children during this period can decisively influence
their relationship with educational institutions [2].

2 Material and method

As the topic of our survey, we chose the leisure opportunities of families with small children
who love preschool life the most, and we focused on the admission period.

We made several assumptions regarding our research. We believed that, thanks to their ever-
increasing number, kindergarten groups with a heterogeneous composition would be more popular
among parents, but at the same time, that the role of the father, along with the mother, is decisive
for the person who is most present during the reception period. We also assumed that all
kindergarten (singing, music, singing games, children's dance, drawing, painting, patterning,
needlework, poetry, storytelling, puppetry, dramatization, active learning about the outside world,
movement, free play) and family circle (puppet making, puppet theater, visiting a library, visiting a
church, visiting a museum pedagogy session, visiting a music center, visiting a children's program
in a foreign language, visiting a children's concert, visiting traditional, folk activities, trips with other
families with young children, visiting the Baby-Mama club) the activity carried out has its own area
of assistance and development , but they cannot be sharply separated from each other. In addition
to the in-depth interviews related to the topic, a total of 214 online questionnaires in Hungarian,
correctly filled out and processed, were created among the parents. After a careful review of the
guestionnaires, the results of the research were processed using SPSS 14.0 software, during which
mean, standard deviation, Pearson index and correlation were calculated.

7.9% (17 people) of the examined sample are between 25-30 years old, 28.5% (61 people)
between 31-35 years old, 29.9% (64 people) between 36-40 years old , 21.5% (46 people) were
between 41-45 years old and 12.2% (26 people) were over 45 years old. Regarding the distribution
of the sample according to type of settlement, 6.1% (13 people) of those who filled out the
guestionnaire live in villages, 1.4% (3 people) in towns, 73.8% (158 people) in cities, 18.7% (40
people ) and in the county seat.

Table 1 illustrates the socio-demographic data of the sample, according to place of residence
and age.
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Table 1. Distribution of the examined sample by habitation and age. Source: own source

Habitation/age 25-30 31-35 36-40 41-45 over 45 Total
years years years years years
Village 3 6 2 2 0 13
17,60% 9,80% 3,10% 4,10% 0,00% 6,10%
Town 0 0 1 1 1 3
0,00% 0,00% 1,60% 2,20% 3,80% 1,40%
County seat 2 10 13 7 8 40
11,80% 16,40% 20,30% 15,20% 30,80% 18,70%
City 12 45 48 36 17 158
70,60% 73,80% 75,00% 78,30% 65,40% 73,80%
Total 17 61 64 46 26 214
100,00% 100,00% 100,00% 100,00% 100,00% 100%
3 Results

The series of questions opened with a question examining the age-related homogeneous and
heterogeneous composition of the kindergarten group. 67.3% of the respondents (144 people)
considered the same, another 32.7% (70 people) considered the mixed age advantageous.

The 2011 CXC. According to the Act on National Public Education, from September 1, 2015,
it is mandatory to attend kindergarten from the age of 3. Kindergarten work is basically determined
by the National Basic Program of Kindergarten Education, 2018/137 VII. Based on the 25th
Government Decree, which provides kindergartens with autonomy in the field of group organization
in addition to choosing their own local program.

Based on the 2017 data of the Central Statistical Office, it is clear that the number of "mixed
groups" has increased compared to "same age" groups [5]. The main topic of Teszenyi and Palfi's
(2019) research is the detection of the factors that play a role in parents' choice of kindergarten using
both qualitative and quantitative methods, with an emphasis on the latter, since the focus is on the
mapping of parents' opinions on the "kindergarten market" and "mixed-age" groups in domestic and
international terms supported by research results.

We examined how satisfied the examinees were with certain aspects, such as communication,
reception time, individual treatment, the results of which are shown in Table 2.
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Table 2. Satisfaction assessment of the examined sample based on different aspects. Source:

own source
Satisfaction/Aspect Communication Admission time Individual
treatment
| am satisfied 50 60 52
23,40% 28,00% 24,30%
| am not happy with everything 55 41 31
25,70% 19,20% 14,50%
| am completely satisfied 32 26 69
15,00% 12,10% 32,20%
I am not completely satisfied 14 13 17
6,50% 6,10% 7,90%
| am mostly satisfied 63 74 45
29,40% 34,60% 21,00%
Total 214 214 214
100,00% 100,00% 100,00%

We examined how satisfied they were with the length of the reception period, individual
treatment and communication in the kindergarten they chose. During our research, we found that
we can talk about a significant result, since the perception of the importance of individual treatment
differs significantly by gender (chi2=20.409, p= 0.000). Women consider this more important, as
37.7% of female respondents (61 people) fully agree, while only 15.4% of men (8 people) said the
same.

The singing, music, singing game, children's dance initiative was thought by most to present
kindergarten life for a child in the best possible way, the importance of which is also confirmed by
domestic research [15]. After music, free play, drawing, painting, modeling, and needlework were
the most important activities according to the parents' answers. The fourth most popular activities
were poetry, storytelling, puppetry, and dramatization, the role and importance of which is confirmed
by several studies [7] at this age.

We asked those in the examined sample to evaluate on a scale from 1 to 5 how much, in their
opinion, the family activities that we provided help their child overcome the difficulties of the reception
period. The respondents visited puppetry, puppet theater (33.2%), musical theater (31.3%), baby-
mama club (37.9%), children's concerts (34.6%), traditional, folk games (28%) and outings with other
families with young children (46.3%) were preferred over visits to the library (15%), the church
(8.9%), museum education (12.1%) and children's programs in foreign languages (9.3%).

Table 3 breaks down the results that received a rating of 5 by age.
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Table 3. The positive effect of the following activities against the difficulties of the reception
period (based on evaluation 5). Source: own source

Activity/Age 25-30 31-35 36-40 41-45 over 45 Total
years years years years years

Puppetry, puppet 5 23 22 12 9 71
theater visit 29,40% 37,70% 34,40% 26,10% 34,60% 33,20%

Library visit 3 14 7 5 3 32
17,60% 23,00% 10,90% 10,90% 11,50% 15,00%

Church visit 2 3 6 6 2 19
11,80% 4,90% 9,40% 13,00% 7,70% 8,90%

Visiting a museum 3 7 9 3 4 26
teaching session 17,60% 11,50% 14,10% 6,50% 15,40% 12,10%

Musical visit 6 19 26 9 7 67
35,30% 31,10% 40,60% 19,60% 26,90% 31,30%

Visiting a children's 2 6 4 6 2 20
program in a foreign | 11 809 9,80% 6,40% 13,00% 7,70% 9,30%

language

Visiting a children's 7 25 23 10 9 74
concert 41,20% 41,00% 35,90% 21,70% 34,60% 34,60%

Visiting traditional 6 21 20 7 6 60
folk occupations 35,30% 31,40% 31,30% 15,20% 23,10% 28,00%

Excursion with other 11 29 31 15 13 99
families with small 64,70% 47,50% 48,40% 32,60% 50,00% 46,30%

children

Baby-Mum club visit 8 26 27 12 8 81

47,10% 42,60% 42,20% 26,10% 30,80% 37,90%

In response to the question - In your opinion, which activity initiative proved to be the most
successful in terms of representing kindergarten life as effectively as possible for children? (singing,
music, singing game, children's dance, drawing, painting, patterning, needlework, poetry,
storytelling, puppetry, dramatization, active learning of the outside world, movement, free play) - the
respondents supplemented the listed with the following: animals, including meeting farm animals,
taking care of small animals, visiting zoos, game parks and dog-assisted activities took the first two
places.

The same excellent result can be seen in - How do you judge the extent to which the following
family activities help your child overcome the difficulties of the reception period? - also in dog-
assisted therapy (mean=4.509345794, standard deviation=0.519485609), which psychiatrist Boris
M. Levinson used for a boy with a social behavior disorder, and Molnar (2019) in Hungary confirmed
the positive effects of dog-assisted sessions among preschoolers.

4 Conclusion

The research carried out on the topic provides both professionals and parents with important
information that can help children integrate into kindergarten. The primary socialization environment
is the family, so this environment is very important for small children, the shared experiences and
moments that the parent and child have together in the pre-kindergarten period are especially
important.

The various musical, cultural, sports and leisure programs, where the child not only interacts
with his parents, but experiences a community experience during interaction with other children, can
help in the process of integration into kindergarten and in the separation from parents. The research
also confirmed that parents consciously choose and visit these programs with their young children
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(e.g. baby-mama club, music education, children's concerts, trips with other families, leisure
programs, etc.), which in addition to getting to know the outside world and developing skills proves
to be very useful in kindergarten integration.
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