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Abstract 

 

Purpose 

The aim of the paper is twofold. First, to examine how a “mystery” evolved around Eötvös 

College despite the constant public interest surrounding the institute. The second is to analyse 

the College’s representation in the press and its impact on the legacy of the institute between 

1895 and 2024. 

 

Methodology 

Research perspectives are analysed through a combination of document analysis of archival 

materials, as well as sign-vehicle and semantic analysis of periodicals from the Arcanum 

journal and press database. 

 

Findings 

The analysis found that the “mystery” surrounding the College evolved as a result of the 

modification of its training programme following a major teacher training reform between 

1921–1929, which also contributed to its eventual abolition. Although its representation 

varied across different periods, its presence in the press fostered remembrance and thus the 

historical examination of the institute. Its continuous visibility in various public spheres led to 

its recognition as a historical site in 2014. 

 

Originality 

The combined analysis of archival and press sources revealed a shift in the remembrance 

patterns of the institute, identifying the “National Historical Site” as a place of memory 
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incorporating three layers of meaning. One of these layers is the silence which shrouded the 

College after the deprofessionalization of its training in 1950. 
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deprofessionalization, scientific excellence 

 



Introduction 

 

The 1895-established Eötvös College has long been a focal point of interest in Hungary, 

which can be attributed to its remarkable achievements in the training of intellectuals. 

Although the institute was originally established as a teacher training boarding school to 

introduce new training methodologies for secondary teacher candidates by adopting a French 

institutional pattern in the Hungarian higher education context, it surpassed the intentions of 

its founding fathers and evolved into a scientific institute. The boarding school became a 

nurturing hub for highly trained intellectuals in various fields.  By 1945, the College had 

produced 730 graduates, among whom 115 became university educators or college lecturers, 

60 pursued careers as researchers at scientific institutes, and 44 became members of the 

Hungarian Academy of Sciences. In addition, 25 alumni worked as ministerial officials in 

various government agencies, 58 served as principals at secondary schools, and approximately 

400 became secondary school teachers (Lekli, 1995, p. 42). 

 Although former members of the College occupied positions at various levels of the 

Hungarian intellectual sphere, the public perceived the institute with a certain ambiguity. On 

the one hand, its foreign origins and the achievements of its members generated significant 

public attention. On the other hand, this attention often sparked debates, with reports 

questioning the necessity of maintaining the institute. Furthermore, the ethos of its training 

and its alignment with broader societal values have also been repeatedly contested.  

Despite the constant spotlight directed at the institute, a certain “mystery” has always 

surrounded the operation of the institute due to its outstanding success in training 

professionals across various fields. This interest is represented in the naming of an alleyway 

leading to the institute’s headquarters after its first director, Géza Bartoniek, the existence of 

27 pages on Wikipedia dedicated to it,2 numerous recollections and exhibitions showcasing 

the inner life of the College across different historical periods. Additionally, the Hungarian 

government recognized the teacher training boarding school as a “National Historical Site” 

(MTI, 2014). 

 This contribution has two interrelated aims. First, it seeks to uncover the reasons 

behind the enduring sense of “mystery” surrounding the institute despite the constant public 

interest in it and how this aura developed over time. Second, it aims to provide an overview of 

 
2 One page is dedicated to the College on Wikipedia, from which a further 26 pages of its alumni members are 

also available. On each page, it is mentioned that Eötvös College had a role in their professional achievements. 

These alumni sites could be perceived as subsites of the College corresponding to its training ethos. [1]  



how the College’s representation in Hungarian periodicals has changed and how the constant 

public attention culminated in government recognition. 

  

 

Historiographical frames 

 

The first systematic scholarly account of the College’s operation is attributed to an Austrian 

author who sought out international models for reforming teacher training following the 

dissolution of the Austro-Hungarian Monarchy (Frantfurter, 1919, pp. 21–34). Later on, 

however, descriptive accounts of the institution were mostly authored by former members of 

the College and published in periodicals and daily newspapers (Laczkó, 1920; Jankovich, 

1933; Szabó, 1930; Szabó, 1942; Szabó, 1944). To mark the 50th anniversary of the 

establishment of the institute, a commemorative volume was planned in 1947, but it was 

ultimately never published. The manuscripts intended for the volume were preserved in the 

Department of Manuscripts and Rare Books of the Hungarian Academy of Sciences 

(henceforth HAS) (e.g., Barker, 1947). 

 Scholarly interest in the institute was facilitated by two factors. The first was the 

increasing number of recollections from the early 1960s, inspired by the temporary closure of 

the institution in August 1950. The abolition of the institute motivated former members to 

maintain the ethos of the College through their memoirs (See Féja, 1965; Győri, 1960; Szabó, 

1965). The second factor aligns with a broader European trend to preserve the past, which led 

to a surge in recollections (Herman at al., 2023, pp. 7–8). Writing memoirs became less 

politically risky for the alumni of Eötvös College after the regime change in 1989–1990. From 

that point onward, single-authored and edited volumes compiling multiple accounts have been 

published (e.g., Bassola, 1998; Dörnyei, 2004; Fodor, 1991; Kelevéz, 2007; Kucsman, 2004).  

 In the case of the history of Eötvös College, it was not historians who raised public 

interest but rather the publicity of the institute, which initiated scholarly inquiry (cf. Herman 

et al., 2023, pp. 11–14). The consistent and prominent representation of the institute in daily 

newspapers, coupled with the growing number of recollections, stimulated academic 

reflections on the history of the institute. Scholarly publications either reflected on the history 

of the College (Szabó, 1984Tóth, 1961; Tóth, 1979a; Tóth, 1979b) or analysed it from a 

pedagogical perspective (Pusztai, 1973; Radnai and Tóth, 1961; Tóth, 1968a; Tóth, 1968b; 

Tóth, 1975).  In 1987, the publication of a bibliography and the repertory of the archival 

materials (Tóth, 1987) instigated further historical research, resulting in multiple publications 



(Horváth et al., 2011; Kósa, 1995; Nagy and Szijjártó, 1989; Paksa, 2004; Sepsi and Tóth, 

2009; Varga, 2003). Research on the College also resonated with scholars of the history of 

education, who investigated the teacher training facility not only in the Hungarian national 

context (Ladányi, 2008) but also from a European perspective (Karády, 2005; Keller, 2010; 

Németh et al., 2012). A monographic summary of the history of the institute was also 

published in 2014, and was later translated into English (Garai, 2019). The systematic 

analysis of the College’s operation in the period between 1895 and 1950 inspired a permanent 

historical exhibition in 2014 with the institute’s recognition as a “National Historical Site”. 

The exhibition symbolized the completion of a full cycle: constant public interest instigated 

historical research, and the results of that research channelled back to the public, satisfying 

further interest in the teacher training institution (Garai and Horváth, 2014). 

 However, the existing literature has yet to reveal how the “mystery” surrounding the 

institute emerged in the context of changes in the Hungarian teacher training system during 

the initial phase of its operation between 1895 and 1950. Likewise, a comprehensive analysis 

of the College’s representation in periodicals and their impact on the remembrance of the 

institute is also absent from the research literature (cf. Szabó, 1995).     

 

Theoretical considerations 

 

To address the gap in the research, two theoretical frameworks are utilized in the inquiry. The 

first is the critical approach of professionalization theories and related notions within this 

branch of historical analysis (Freidson, 2001; Larson, 2017). The second is grounded in 

remembrance studies, specifically its specialized form concerning school and education 

remembrance (Meda and Viñao, 2017, pp. 3–5). Generalized processes by which living 

memories are transformed can be observed when a living memory transitions into cultural 

memory, taking both immaterial and materialized forms and evolving into places of memories 

(lieux de mémories) (Assmann, 2011, pp. 34–36; Nora, 1982, pp. 18–24). 

 The critical theory of professionalisation emerged in the 1970s and raised doubts 

regarding several claims of the trait approach. Contrary to the Talcott Parsons’ view, the 

critical approach defines professions as monopole social structures that systematically exclude 

rival groups from their domains of practice, often with the support of the state. This privileged 

relationship with the government enables them to conduct what is termed the “market project” 

and establish a monopoly over their field of interest, with their existence and everyday 

practice legitimized by a service ideology (Larson, 2017, p. 6). Since this theory focuses on 



the shared role between state entities and professional groups in maintaining the exclusive 

rights of practice, it has become a popular theoretical approach among continental European 

researchers due to the unique historical development of European intellectual groups 

(Ludgreen, 1999, pp. 22–25). 

Higher education institutions provided the theoretical foundations for professionals, 

enabling them to function within a broader social practice. The combination of theoretical and 

practical training contributed to the development of discretional specialisation, allowing 

individual professionals to tailor their services to the needs of their clients (Freidson, 2001, 

pp. 23–24). In this sense, training can be regarded as a mechanism of professionalization, by 

which professional groups standardize their operations.  Professionalization can be identified 

at both collective and individual levels. Professionalism refers to the collective set of 

theoretical and practical knowledge shared by professionals, while professionality alludes to 

the individual practices, determined by personal preferences as well as the general standards 

of the professional group (Evetts, 2003, pp. 399–400; Horn, 2016, pp. 132–133) 

Certain political and social circumstances can create unfavourable circumstances for 

professional practice, leading to deprofessionalization. The deterioration of professional 

groups occurs when the delicate balance between state entities and experts is disrupted (Haug, 

1972, pp. 197–199). This erosion of cooperation may manifest when the state (1) suspends the 

professionals’ licenses to practice, (2) unilaterally interferes or bans the service ideology, (3) 

undermines the training of professionals, (4) grants leading position in professional 

institutions to individuals representing government interests, or (5) deliberately deprives 

professionals of their social status (Freidson, 2001, pp. 129–130).  

 As for the second theoretical framework, it is important to examine the public image 

of the College shaped by its constant presence in the press and the increasing number of 

recollections, factors which instigated the historical research on the institute. From a 

theoretical perspective, this complex historical phenomenon can be grasped through 

theoretical approaches examining the connections between memory and its institutionalization 

as history. Jan Assmann defines communicative memory as recollections of contemporaries 

who are personally connected to a recently experienced reality. Communicative forms of 

memory can be preserved across only a few generations before transforming into cultural 

memory due to the deterioration of the personal attachment and its symbolic value that grows 

over time. Cultural memory, in turn, refers to fixed points in the past and is continuously 

shaped within a sociopolitical context due to its representational significance (Assmann, 2011, 

pp. 36–37). 



 Since schooling constitutes a collective social experience, the remembrance of the 

educational past has both individual and social dimensions (Herman et al., 2023, pp. 2–4). 

History of education research has introduced the term “school memory”, entailing both 

perspectives (Meda and Viñao, 2017, pp. 1–2). The case of Eötvös College is distinctive since 

its training was limited to a small cohort of the population, preventing the formation of a 

unified educational experience. Instead, social recognition was fostered through press 

representation and the individual memories of alumni. These reports conveyed a merit-based 

training system expressed in the rigorous education principles and the high social rank of 

former members. The institute’s achievements and its long-term impact on graduates’ careers 

became cornerstones of the public perception. The increasing isolation of the institute after 

the teacher training reforms in the 1920s created a sense of “mystery” around the institute due 

to its foreign origins and its success in training intellectuals. This was intensified further 

following the arbitrary closure of the College in 1950. Over time, communicative memory 

began to take shape, which later evolved into a cultural memory and place of memory 

culminating in its recognition as a “National Historical Site” (Herman et al., 2023, p. 7).  

As highlighted by Pierre Nora, places of memory exist at the intersection between 

remembrance and history. They allow for the evocation of phenomena that no longer exist, 

functioning as a reflection of current social relations. Regardless of whether places of memory 

appear in a materialized or immaterialized form, intentionality is a necessary component, with 

the aim of recalling certain elements of the past (Nora, 1982, pp. 18–19). In the case of Eötvös 

College, this conscious intention can be identified in the representation of the training concept 

of the institute, abolished in 1950, as a historical antecedent to the rehabilitated version 

reestablished after 1958, which aimed to train intellectual elites for the new society emerging 

after the 1950s (Tóth, 1961, p. 593). In this sense, the “National Historical Site” recognition 

materialized the previously immaterialized form of remembrance. The layers of meaning 

embedded in this place of memory within the Hungarian social context after the turn of the 

millennium can be further interpreted through the combination of Nora’s notion with the 

results of the historical overview of the institute’s teacher training programme, revealing the 

reasons behind the “mystery” surrounding the College and examining its representation in 

periodicals and volumes. 

Blending the professionalisation-related theories with memory-connected studies helps 

to shed light on the fluctuating nature of professionalization. Various forms of memories, 

including school memories, preserved this wavering nature of professional development. A 



detailed analysis of the press representation of the institute enables the revelation of both the 

differing stages in professionalization and their memorial representation. 

 

Methodology 

 

The research presented in this paper follows the qualitative paradigm and can be characterised 

as deductive, given that its interpretative framework is guided by theories from the critical 

professionalisation approach and memory-related theoretical concepts (Babbie, 2021, pp. 22–

23). The analysis is a qualitatively driven multimethod study with an embedded design, in 

which the quantitative data collection and analysis support the qualitative components, 

leading to a more holistic understanding of the examined phenomena (Anderson, 2015, pp. 

234–235; Brinkmann et al., 2020, pp. 28–30; Hesse-Biber et al., 2015, pp. 6–8). 

 Two main questions are addressed in this paper. Firstly, how did the “mystery” around 

Eötvös College develop during the initial phase of its history, between 1895 and 1950? 

Secondly, how did the representation of the institute in Hungarian periodicals and other 

publications registered in the Arcanum database fluctuate between 1895 and 2024, and what 

additional layers of meaning did this sustained media presence contribute to the College’s 

designation as a national historical site?  

 The first research question is addressed through the analysis of archival documents, 

drawing on materials preserved in the HAS; the National Archives of Hungary, Budapest 

(NAH); the Archives of Eötvös Loránd University, Budapest (AELU); and the Mednyánszky 

Dénes Library and Archives, Budapest (MDLA) (Hermann, 2021, pp. 113–114). These 

archival documents provide relevant information on the history of Eötvös College as well as 

other components of the teacher training system at the institution. In addition, a secondary 

literature review is also employed to establish the conceptual and interpretative frames of the 

research (Coffey, 2014, pp. 138–141). 

 To answer the second research question, the study employs a sign-vehicle analysis 

using the Arcanum database, which compiles Hungarian-related periodicals from news outlets 

as well as scientific publications. The search terms “Eötvös Collegium” OR “Eötvös József 

Kollégium” OR “Báró Eötvös József Collegium” OR “Eötvös Kollégium” were applied to 

sources published between 1895–2023, which yielded 7,811 results. All findings were 

categorized into five-year periods, within which a judgemental sampling technique was 

applied (Vehovar, 2016, pp. 329–330). A subsequent semantic analysis was conducted on the 



selected texts, examining several paragraphs before and after the occurrence of the search 

terms (Janis, 1965; Szabó, 2023, p. 6). 

 Methodologically, two limitations could be identified. The first is related to the 

sampling technique. Since data inclusion is guided by the subjective expertise of the 

researcher, the exact probability in the case of judgment sampling is unknown. Another 

sampling scheme could have raised the awareness of the selection and thus indirectly could 

have improved the reliability (Vehovar, 2016, p. 330). The second limitation is connected to 

the characteristics of the Arcanum database. This bibliography primarily collects periodicals 

and other types of publications available only limited extent. By combining findings from the 

Arcanum with searches in other databases, a comprehensive picture could have been achieved 

in discovering the public representation of the institute across the whole spectrum of the 

Hungarian public discourse. 

 

Unravelling the “mystery” around a teacher training boarding school 

 

The institutional frames of modern secondary teacher education in Hungary began to take 

shape in 1849, following the implementation of the Humboldt University model. From that 

point onward, the primary function of the philosophy faculty shifted to the training of 

philologists and teachers (Németh, 2012, p. 52). In parallel with this institutional 

transformation, a teacher examination committee, comprised of professors of the faculty, was 

established in 1862 to certify graduates of the faculty. Moreover, the committee’s composition 

further illustrates the cooperation between the state and professors, as the teacher examination 

code was developed by faculty members and introduced through legislative measures (See 

Trefort, 1875). 

  Due to the increasing demand for qualified teachers, a teacher training institute was 

established in 1870 to enhance the professional standards of the teaching profession. A 

practising secondary school was also attached to the institution, further reinforcing the 

professional preparation of candidates. However, neither of the institutes could fulfil their 

intended roles, as membership in their programs was not mandatory. Tensions persisted 

between the philosophy faculty and the teacher training institute over which body held 

primary responsibility for shaping the professional development of the candidates (Ladányi, 

2008, pp. 21–32) 

 After a two-decade-long debate between various factions of intellectuals involved in 

teacher training, a boarding school modelled after the Parisian École Normale Supérieure was 



founded in 1895. The Hungarian institute was named after Eötvös József, the first Hungarian 

Minister of Religion and Public Education in the time of the Austro-Hungarian Monarchy. 

Eötvös was considered a key figure in the modernization of public education, particularly 

through his efforts to increase the role of the state in overseeing educational institutions. As 

such, the establishment of the College represented a progressive step in teacher education, 

aiming to bring methodology up-to-date and educate a new generation of secular teachers 

(Eötvös, 1895). 

 Although Eötvös College was founded on a provisional basis, its organizational 

structure was solidified in 1906 when three teachers were permanently appointed at the 

institute (Lukács, 1906). The training of the boarding school rested on three main pillars. The 

first was seminar-based instruction, with groups of 8–12 students per subject, led by experts 

in various scientific fields. The second pillar was the College’s library, which had more than 

30,000 volumes by 1919 and was continuously expanded. The third key aspect was the 

employment of French and German language tutors who participated in the daily life of the 

pupils, ensuring a multifaceted learning experience. Lastly, the boarding school provided 

members with all-inclusive services until 1950, relieving students of existential concerns. 

These services were paired with a unique residential arrangement, a type of “family” model in 

which four students sharing similar subjects, ranging from freshmen to seniors, lived together 

(Garai, 2019, pp. 70–73). 

 The boarding school not only modernized the instructional methods of teacher training 

but also contributed to the consolidation of the service ideology for secondary school 

teachers. As an institute of French origin, it implemented the concept of “culture général”, 

emphasized the role of teachers in conveying the cultural achievements and values of the 

nation during their practice (Bourdoncle and Andre, 2000, pp. 73–76). This idea merged with 

the neohumanist-inspired concept of Bildung, which advocated for gradual social progress as 

a means to avoid revolutionary upheaval (Horlacher, 2016, p. 48). The fusion of these two 

concepts resulted in the ideal of the “scholar-teacher”. The permeation of this new training 

ideology was facilitated by several alumni appointed as professors at the philosophy faculty 

during the 1910s and 1920s (Garai, 2019, p. 147). 

 After the devastating consequences for Hungary at the end of World War I, the new 

Hungarian regime reversed the education policy of the dualistic era, with the aim of 

restrengthening the role of the Church and thereby extending its influence over professional 

institutions. This also affected the teacher education reforms implemented between 1921 and 

1929, which endowed the teacher training institution with a centralised role and placed 



government-affiliated officials in its directorate. Although these reforms satisfied demands 

from teacher training experts, such as the introduction of mandatory membership in the 

teacher training institute and an obligatory one-year pedagogical apprenticeship in the 

practising school, these measures also resulted in increased government presence in 

professional institutions, setting the entire institutional system on a path towards 

deprofessionalization (Fredison, 2001; Petz, 1925). 

 The transformation of the teacher education system also affected Eötvös College, 

which lost its educational autonomy and became subordinated to the teacher training institute. 

This was reflected in the requirement to align its offered courses with the curriculum of the 

institute. From 1925, members of the boarding school were also required to matriculate at the 

teacher training institute; however, they were not expected to attend its courses, as the College 

was recognized as a teacher training facility providing supplementary education for its 

members. As a result, the primary training aim of the College was redefined to support the 

scientific career aspirations of its students. Since members were not obliged to attend courses 

at either the philosophy faculty or the teacher training institute, they were able to dedicate 

themselves to scientific pursuits, spending most of their time in the boarding school, 

contributing to the increasing isolation of the College. To external observers, the institute 

resembled a “secular cloister”, surrounded by an aura of “mystery” permeating its internal 

pedagogical training (Garai, 2019, pp. 166–169).3 

 The increasing isolation of the College resulted from the new training aim proved to 

be disadvantageous in the long term for at least two reasons. First, the press repeatedly 

questioned the need to finance an institute perceived as pursuing elusive aims. This scrutiny 

intensified during times of institutional scandal or political upheaval. In 1932, seven members 

were indicted for participating in an illegal communist conspiracy (Teleki, 1932). A decade 

later, the institute was criticised for training intellectuals who were allegedly reluctant to teach 

in secondary schools, instead prioritizing their scientific careers (Antal, 1942, p. 6). In May 

1944, an article published in a far-right periodical demanded the directorate to align its 

training with the expectations of the National Socialist Party (Baráth, 1944, p. 11).  

Secondly, the institution became integrated into the teacher training system that 

emerged as a result of the teacher education reforms between 1921 and 1929. As a result, any 

transformation of the broader system would ultimately affect the College within it. After 

 
3 As a result of the teacher education reform, teacher training boarding schools were established at other 

Hungarian universities following the pattern of Eötvös College. The one founded in Szeged in 1931 gained 

particular importance in training teachers specialised in natural sciences (Garai, 2019, p. 199). 



World War II, the training system was viewed as a legacy of the old “bourgeois” regime and 

therefore needed to be “democratized”. As the communist totalitarian political system began 

to form, a “College debate” unfolded in the press, demanding the “democratization” of the 

institute (see Lakatos, 1947, pp. 115–124). In 1949, the old teacher training system was 

dismantled by the communists, leaving the College in a transitional state. This process 

concluded in August 1950 when the organizational structure of the institute was eradicated, 

deprofessionalizing the training and transforming the institution into a student dormitory 

(Garai, 2019, pp. 353–359).  

During the period of the communist dictatorship, the institute regained its name in 

1955, albeit in a slightly altered form (“Kollégium” instead of College), reflecting a conscious 

distancing from classical cultural traditions. Beginning with the 1958/1959 academic year, 

members of the College once again received training in the form of subject-specific seminars 

and language training (Tóth, 1961, pp. 607–608). Following the collapse of the communist 

regime in 1990, the President of the Republic reinstated the full autonomy that the institute 

enjoyed prior to the 1920s. However, this autonomy was short-lived: with Act LXXX of 1993, 

the Hungarian Parliament placed the institute under the oversight of Eötvös Loránd 

University, depriving the College of its economic autonomy (Bertényi, 2011, p. 148). 

 

The Representation of Eötvös College in publications registered in Arcanum 

 

Between 1985 and 2024, various permutations of the name Eötvös College are mentioned a 

total of 7,811 times in periodicals and other types of publications present in the Arcanum 

database. This figure includes all mentions, including multiple occurrences within a single 

publication. The references to the institute are distributed across 2,257 journal issues and 

volumes, which indicates an average of approximately 3.5 mentions per publication (see 

Figure 1). 

 



Figure 1: The distribution of mentions of Eötvös College and its presence in periodicals and 

volumes (Source: Author's own work) 

 

Both the number of mentions and the publications in which they appear fluctuate in 

tandem and exhibit uneven distribution. After the establishment of the teacher training 

boarding school, the number of both figures rose between 1895 and 1905. From 1906 onward, 

a steady decrease can be observed that lasted until 1920, with only 144 references appearing 

across 61 publications. During the interwar period, an overall increase could be observed in 

both figures until 1941. This period can be divided into two distinct phases: between 1921 and 

1936, the number of mentions fluctuated between 278 and 373, while the number of 

publications grew steadily from 66 to 87. Between 1936 and 1940, both numbers reached an 

all-time peak, with 890 mentions in 193 publications. From 1941 to 1950, a steady decrease 

resumed. In the first five years following the College’s abolition, its presence in print 

basically disappeared, with the ratio of references and publications dropping to an all-time 

low of 15 and 10, respectively. Silence descended around the institution, reflecting the 

profound consequences of the abrupt deprofessionalization of the entire teacher education 

system.   

After 1956, both the number of references to the institute and publications reporting on 

it showed a steady increase throughout the communist dictatorship. This growth can be 

attributed to two key developments. The first is the rehabilitation of the institute and ongoing 

reports on various aspects of its renewed operation. The other is the emergence of memories 

and obituaries of the “old” College, indicating the formation of a communicative memory 

among those who had experienced its pedagogical environment before 1950 (Assmann, 2011, 

p. 35). 



Following the regime change in 1990, fluctuations reoccurred in both the number of 

mentions and periodicals between 1991 and 2005. During this period, references ranged from 

374 to 484, while publications ranged from 119 to 132. The peak was reached between 2006 

and 2010, with 532 mentions appearing in 146 publications. After 2011, a slow decrease is 

evident, with mentions decreasing from 520 to 122 and the number of publications dropping 

from 130 to 46. 

 Until 1950, the representation of the College can be classified into five categories 

(See Table 1). Most commonly, the name of the institution is mentioned in school yearbooks, 

which either announce application opportunities or later inform the public as to which 

secondary school teachers were graduates of the College or worked as professors at the 

institute (see Himpfner, 1917, p. 5). In this category, the institute is associated with the 

assurance of professional, quality teaching. The second group includes the publications of the 

Hungarian Academy of Sciences, which references the institution as a subscriber to its 

periodicals and mentions the election of College alumni as corresponding or regular members 

(see Balogh, 1921, pp. 56–58). These publications showcase the scientific excellence of 

former members. The third category encompasses coverage in daily and weekly newspapers, 

as well as regional and national tabloids, where advertisements for applications and short 

reports on the achievements of the institution could be read. The fourth category includes the 

first obituaries of members who passed away and early recollections of the College, beginning 

in the 1920s. Within this section, notable examples include Géza Laczkó’s 1920 reflection on 

the institute and obituaries dedicated to Róber Gragger. By recalling memories before the turn 

of the century, Laczkó (1920) suggests that World War I and its consequences brought about a 

new era in the College. The tribute to Gragger, who was regarded as the College’s most 

talented graduate and even headed the Hungarian Institute in Berlin, also outlines the new 

cultural challenges for Hungary brought on by the Great War, which former members of the 

College were expected to address (Szekfű, 1927, p. 9). The last cohort includes those 

publications that are related to debates surrounding Eötvös College in the 1930s and 1940s, 

particularly concerning its role in teacher education. This aspect strengthened in the late 

1930s, as the government began planning a major higher education reform in 1936 (Melich, 

1937, pp. 302–303). 

 

Epochs Identified categories 

1895–1950 1. Quality teaching 

2. Scientific excellence 

3. Advertisements and short 



reports 

4. Obituaries and memoirs 

5. Debates around the College 

1950–1990 1. Remembrance of the closure 

and former members 

2. Pedagogical work of the 

reestablished institute 

3. History of the College 

4. Short reports on anniversaries  

1990–2024 1. Brief reports in the daily and 

weekly press 

2. Memories and obituaries 

accompanied by scholarly 

interpretations 

3. Scientific historical analyses  

4. “Special college” focused 

analyses  

 

Table 1: Identified thematic categories in each epoch of the investigation (Source: 

Author’s own work) 

 

Between 1950 and 1990, publications concerning the College could be classified into 

four categories (see Table 1). The first includes publications related to the remembrance of the 

institute’s closure and its former members, a theme which appears only from the mid-1950s 

(see Borzsák, 1954, pp. 153–154). A pivotal role in fostering the formation of the College’s 

communicative memory was played by the first volume of “Antik Tanulmányok”, a scientific 

journal in classical philology. Much of this issue was dedicated to the remembrance of 

classical philologists who passed away in the 1940s and early 1950s and were also alumni of 

the abolished teacher training facility. This publication can be regarded as the starting point of 

a new wave of memory-sharing about the “old” College, a trend that lasted until the 2010s 

when the last volumes were published. Remembrance also inspired the scientific examination 

of the College from two perspectives, representing the second and third categories. The 

second category comprises scientific investigations of the pedagogical work of the 

reestablished institute from an education sciences perspective, connecting the heritage of the 

old College with the new institute (Tóth, 1961; Tóth, 1968a; Tóth, 1969b; Tóth, 1975; Tóth, 

1979a; Tóth, 1979b). In defining the pedagogical work of the institution from a theoretical 

perspective, the term “szakkollégium” (special college) was introduced to refer to the 

additional scientific training offered to students (Pusztai, 1973, p. 78; Tóth, 1975), a model 

which later influenced other types of boarding schools. The third category includes 

publications representing another direction of the scientific inquiry connected to the history of 



the College from the 1980s, inspired by the growing body of memoir literature (Nagy and 

Szijjártó, 1989; Tóth, 1987). The last category includes short reports on anniversaries and 

developments related to the College published in daily or weekly newspapers and tabloids. 

Notable examples of these include reports on the reception of the “Excellent College” award, 

a congratulatory telegram from the general secretary of the communist party, János Kádár 

(Kádár, 1978, p. 5), and reviews of the Olympic historical seminar series (Népsport, 1977, p. 

2). 

After the regime change in 1990, a similar categorical framework can be applied as in 

the case of the previous era, though with some slight changes between the categories. The 

College maintained a constant presence in the daily and weekly press through brief reports on 

its operations and admission procedures. Memoirs and obituaries related to the remembrance 

of members of the “old” College were published, which were now accompanied by scholarly 

analyses. Among these scientific contributions, publications solely focused on history became 

particularly prominent (See Hórváth et al., 2011; Kósa, 1995; Paksa, 2004); in addition, 

research in the education sciences were dedicated to the “special college” model, examining 

whether the Eötvös College framework could foster renewal in Hungarian higher education 

(Herczeg, 2001; Glatz, 1996).  

The designation of Eötvös College as a “National Historical” Site can be seen as a 

turning point in its public representation, signifying the transition of collective remembrance 

from the realm of communicative memory to cultural memory (Nora, 1982). In light of the 

public representation of the institute, at least three layers of meaning are embedded in its 

recognition. The first is its progressive pedagogical legacy, which is consistently associated 

with excellence in teaching and scientific achievements, regardless of shifting political and 

social systems. The second is the symbolic unity of the “old” and the rehabilitated College, 

which was realised through the formal remembrance of the abolished institute and the 

retention of common elements of its training programme, aligning with the transformed 

sociopolitical circumstances after the 1950s. The final layer is represented by the silence that 

settled over the institute following the deprofessionalization of secondary teacher education in 

1949. The disruption in the continuity between the “two” institutes serves as evidence of the 

severe consequences of state interventions in professional affairs. 

 

Conclusion 

 



The current inquiry was based on a qualitatively driven multimethod research approach with 

an embedded design, aiming to reveal how a sense of “mystery” evolved surrounding the 

operation of a Hungarian teacher training boarding school that has consistently been at the 

forefront of significant interest from the Hungarian public. An additional research question 

aimed to explore the fluctuations in the representation of Eötvös College in periodicals and 

other types of publications, as well as their impact on layers of recollection embedded in its 

designation as a “National Historical Site”. 

 Concerning the first aspect of the research, it can be concluded that Eötvös College 

followed the institutional model of the Parisian École Normale Supérieruere and, as a teacher 

training boarding school, offered an innovative approach to addressing the challenges of 

ensuring the professionalism of candidates in the late 19th century. The College also 

contributed to the crystallization of the service ideology of the teacher profession. However, 

the cultural shift after the Great War led to a broader transformation of the institutional 

teacher training system between 1921 and 1929, which in turn affected the training concept of 

the College. As a result, its training concept was modified, resulting in increased isolation and 

thus the emergence of a sense of “mystery” surrounding its operation. This proved to be a 

disadvantage, as the abolition of the teacher training system in 1949 led to the eradication of 

the training programme of the College in 1950. 

 Regarding the representation of the institute in the Hungarian press, the data indicate a 

steady increase in public interest until 1906, followed by a gradual decrease until 1920. From 

that point onward, representation began to rise again, culminating in an all-time peak in both 

the number of mentions and publications between 1936 and 1940. After the abolition of the 

institute, a period of “silence” shrouded the College, which began to dissipate during the 

socialist era as its representation rose again. Following the collapse of the communist system, 

public interest resurged once more and persisted throughout the period from 2006 to 2010. 

Since then, both the frequency of mentions and the number of related publications have 

declined again.  

 The College was recognized as a “National Historical Site” in 2014, which can be 

regarded as a turning point in its remembrance process. This recognition marked the 

transformation from communicative memory to cultural memory, materializing as a place of 

memory (Nora, 1982). The institutionalised remembrance entails at least three key aspects 

that were identified through the analysis of the institute’s representation in the press. The first 

is the association with excellence both in terms of teaching and the scientific achievements of 

alumni, while the second can be characterized as the symbolic unity of the eradicated and 



rehabilitated institute. Lastly, the third aspect is represented by the “silence” that followed the 

deprofessionalization of the “old” College, which was dismantled due to state intrusion into 

professional matters. Particularly, the latter finding is also remarkable from a theoretical 

perspective. It seems that deprofessionalization could affect the public representation of 

professionals. It can either lead to an increase in their public appearances, as identified by 

Jarausch (1986) in the German case, or could also result in their complete disappearance from 

the public discourse, as exemplified by the case of the College. These transformations in the 

public sphere are preserved in various memory forms, including materialised manifestations 

of school memories. 
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