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INTRODUCTION

Abstract. Teaching English as a foreign language is important in the 21*
century. However, as a result of the sudden outbreak of the COVID-19
pandemic and the consequential quarantine measures in March 2020, the
education process had to be reorganised from the traditional face-to-face
method to the online space within a few days. English teachers had to face
previously not experienced problems all over the world. The purpose of this
study was to shed light on the main obstacles that emerged during the first
transition to digital education in the spring of 2020. With the help of semi-
structured interviews, sixteen English language teachers were asked from
various Transcarpathian secondary and higher education institutions about
their experiences with online education and the useful practices which helped
them overcome the most serious problems. Based on the results, the personal
contact between teachers and learners was important in the development of
speaking skills in a foreign language. Although online education was rather
convenient and advantageous in terms of developing listening, reading,
or writing skills, distance education was not as effective as the traditional
face-to-face context. Several problems emerged in connection with the
demotivation of students, the overload of both teachers and learners, the lack
of the Internet connection or digital equipment, and the unpreparedness of
teachers and educational institutions. The practical significance of this study
is that it gives possible solutions to these issues and hindrances, thus teaching
English in the online space could be more effective

Keywords: online learning; coronavirus disease; teaching English as a
foreign language; Transcarpathia; digital education; face-to-face education

The use of technology has always played an important role
in teaching English. In the last century, audio and video re-
cordings were played to language learners with the help of
televisions and cassette recorders, but due to technological
progress in the first two decades of the 20" century, teach-
ers and students have much more modern tools at their dis-
posal (smartphones, MP3 players, tablet computers). The
needs of 21* century students have changed, as they are
born into the age of digital technologies and the Internet,
and this fact cannot be neglected by teachers when plan-
ning the educational process.

Due to mobile-assisted language learning, students
can learn foreign languages anywhere and anytime on their

smartphones, laptops, or any other wireless devices. How-
ever, many teachers prefer the conservative ways of lan-
guage teaching because they are afraid of changes (Varadi
& Hladonik, 2023). Nevertheless, technology offers a great
deal of advantages both for learners and teachers. Just one
example is the teaching of pronunciation: by using a speak-
er and a laptop or a smartphone, teachers have many op-
portunities to use audio-visual teaching aids in their les-
sons, thus supporting the language acquisition process of
their learners (Altun, 2015). Language education support-
ed by technology has become a decisive role in the recent
period, because in the spring of 2020 quarantine meas-
ures were introduced in the whole world as a result of the
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coronavirus pandemic (COVID-19), and the use of tech-
nology in language education became inevitable (Al-Ata-
by, 2020). The necessity of suspending in-person education
led to the widespread adoption of synchronous and asyn-
chronous online teaching (Moorhouse & Kohnke, 2021).
Teachers had to get accustomed to virtual learning envi-
ronments that were unfamiliar to most of them. In addi-
tion, both teachers and learners had to cope with the social
and psychological effects of the pandemic on their daily
lives (MacIntyre et al., 2020).

As a result of the coronavirus pandemic, video con-
ferencing technologies have become the most important
tools in the teaching process at all levels of the education
system. In order to conduct online lessons, it has become
necessary to use programmes such as Zoom or Skype,
through which the lessons can be conducted via the Inter-
net in the presence of the teacher, but it is also important
to have social interaction between students (Maher, 2020).
A shift of responsibility came with the obligatory transi-
tion to distance education. Teachers had to encourage
students to produce original work alone, so learners were
responsible for their own learning and teachers were
functioning only as facilitators of knowledge acquisition
(Beatty, 2021). In order to get a better understanding of
the main problems of the process of the first transition to
online teaching during the global outbreak of the COV-
ID-19 pandemic, interviews were conducted with English
language teachers. The purpose of this research was to
assess the attitudes and opinions of teachers in connec-
tion with teaching English as a foreign language (EFL)
through online education in Transcarpathian secondary
schools and higher education institutions.

The research was carried out according to the fol-
lowing hypotheses. 1. Development of students’ language
skills was more difficult to achieve in the framework of
online education, as the process of learning a foreign lan-
guage requires personal contact between the teacher and
the learner, and the presence and guidance of the teacher.
2. Language teachers have acquired many new technol-
ogy-related skills and have adapted to the world of the
Internet to a greater extent in the past period, thus the
possible retransition to digital education will take place
much more smoothly in the future.

The originality of the research results lies in the exam-
ination of the first transition to digital education because
an insight can be gained into the beginning of online Eng-
lish language education in Transcarpathia, thereby learn-
ing more about the factors that made this transition from
in-person to online teaching difficult, so that the possible
solutions can be discovered.
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MATERIALS AND METHODS

The research was designed in a qualitative setting because
detailed information had to be collected from a relative-
ly limited number of subjects. The data collection meth-
od used in the study followed the form of semi-structured
oral interviews. The interview questions covered the next
topics: applications and devices used by English teachers;
difficulties in transitioning to online education; advantag-
es and disadvantages of digital education; the possibilities
of improving language skills in the online space; learners’
attitudes towards learning English in distance education;
the importance of personal contact; newly developed skills
and professional knowledge in the field of technology-en-
hanced language teaching.

The stratified sampling procedure was used to deter-
mine the participants of the research. The selected teachers
had different levels of teaching experience and taught Eng-
lish in various districts of Transcarpathia, in different types
of secondary and higher education institutions. After data
recording, the answers were transcribed, and with the help
of content analysis, the obtained information was discussed
topically. Interviews were conducted with a total of sixteen
English language teachers. Some of the conversations took
place in person, while other interviews were conducted
through online video meetings, due to the health condition
and easier availability of the respondents. After obtaining
prior permission, the interviews were recorded and later
transcribed in written form. The interviews consisted of
twenty-one questions. After recording the answers, thir-
ty-nine pages of data (around 10,750 words) were collect-
ed as the basis of the research. Writing down the answers
verbatim allowed accurately quoting the words of the in-
terviewed teachers when presenting the results. The pro-
visions of the Declaration of Helsinki (2013) were followed
during data processing.

The primary factor considered in choosing partici-
pants was their involvement in teaching English through
digital distance education amid the global quarantine
implemented in March 2020. Some teachers possessed
only one or two years of experience as novice language
educators, while others had several decades of teaching
experience. Nine of the participants were employed at
either a grammar school or a lyceum. From an admin-
istrative standpoint, the language instructors taught in
different districts of Transcarpathia, including Berehove,
Mukachevo, Vynohradiv, and Velyka Byihan. In the con-
text of higher education, interviews were carried out with
seven English language educators affiliated with a college
operating in the Berehove district. The details about the
respondents are shown in Table 1.

Table 1. The most important characteristics of the interviewees

’I:eaching Plac? of.work Type of school Form of interview
experience (years) (district)
SE1 Female 20 Berehove Lyceum Online
SE2 Female 16.5 Berehove Lyceum Personal
SE3 Female 19 Vynohradiv Lyceum Online
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Gender Teaching

Table 1. Continued

Place of work . .
Form of interview

Type of school

experience (years) (district)
SE4 Female 2 Berehove Grammar school Online
SE5 Male 2 Mukachevo Lyceum Online
SE6 Female 2.5 Mukachevo Lyceum Personal
SE7 Male 1 Berehove Lyceum Personal
SE8 Male 1.5 Berehove Lyceum Online
SE9 Female 1.5 Velyka Byihan Grammar school Personal
HE1 Male 6 Berehove College Personal
HE2 Female 24 Berehove College Online
HE3 Male 15 Berehove College Online
HE4 Male 18 Berehove College Personal
HE5 Female 25 Berehove College Online
HE6 Male 22 Berehove College Personal
HE7 Female 20 Berehove College Personal

Source: compiled by the author

To safeguard the anonymity of the individuals involved
in the study, neither their names nor their educational insti-
tutions were incorporated. Instead, codes were employed to
identify them uniquely. Specifically, the code SE1 signifies
that the individual is the first participant from secondary
education establishments, whereas the code HE1 identifies
the first interviewee from the realm of higher education.

RESULTS

The information derived from interviews with sixteen ed-
ucators of English as a foreign language will be showcased
here, categorised according to various topics. The focus of
these themes or topics is to depict the landscape of online
education in Transcarpathia and elucidate the dynamics of
foreign language instruction during the quarantine period.
Nevertheless, due to the limited size of the research sam-
ple, it is impractical to extrapolate overarching conclusions
from the gathered findings.

1) Digital devices and online applications used in
teaching EFL
In secondary education institutions, the availability of
digital devices for teachers was limited. Consequently,
language educators frequently relied on their personal
laptops or smartphones during English lessons. This was
particularly necessary due to the curriculum’s inclusion of
activities such as listening to English songs and audio ma-
terials featuring native speakers’ speech, utilised in lower
grades. Some lyceums had adequately equipped informa-
tion technology (IT) classrooms with interactive white-
boards and overhead projectors. These resources enabled
teachers to present instructional material more efficiently,
facilitating the incorporation of educational videos. High-
er education institutions showcased a notable distinction
as instructors had widespread access to technology in al-
most every college classroom. Online education brought
about advantages, such as the increased frequency of edu-
cators presenting videos related to lesson topics. An Eng-
lish language teacher (SE1) remarked: “During distance

education, I incorporated audio and video recordings sev-
eral times a week. Almost every lesson included a short
video for the students”.

Digital applications like Google Classroom, Viber,
Gmail, Zoom, and Messenger were commonly employed
for communication with learners. However, the situation
for first-grade pupils posed challenges, as their young age
required the involvement of parents in online classes, de-
manding considerable organisational efforts from teachers.
In the online learning environment of higher education,
language instructors utilised platforms like Zoom and
Google Meet for video lectures, complemented by support-
ing materials uploaded to Google Classroom. PowerPoint
presentations were frequently employed to illustrate the-
oretical course content, and testing took place on various
platforms, with Redmenta emerging as the most successful
choice. “When the quarantine began, catching us oft-guard,
we initially used familiar apps, reaching out to students via
Messenger and Facebook. Compiling the first test with
Redmenta took a full day, because I previously compiled
my test sheets only as simple Word documents” (HE3).

2) Problems that complicated the first transition (with

proposed solutions)
During the spring of 2020, students initially did not fo-
cus on learning online as they saw the global quarantine
as a period of relaxation. In the beginning, teachers found
themselves unprepared for the methodologies and applica-
tions required for online curriculum delivery, having pre-
viously only engaged in traditional face-to-face teaching.
The lack of preparation added complexity to the situation,
unfolding abruptly. “Unpreparedness made the situation
difficult; everything happened suddenly. One day we were
teaching in the classroom, but the next day everything
was online. Methodologically, the programmes to be used
had not yet been planned, so we had to experiment with
everything” (SE5). The significant challenges arising from
the swift transition to digital distance education, along with
potential solutions, are detailed in Table 2.
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Table 2. Issues of the first transition to digital teaching (solutions included)

Problems Potential solutions

Unpreparedness

Exploring innovative approaches and gaining practical experience. Adhering to a schedule organised
by the institution, utilising Google Classroom, and employing video conferencing software.

Lack of IT knowledge

Conducting preparatory sessions for both teachers and students. Integrating the methodology of
digital language instruction into the curricula of teacher training courses.

Internet and power outages

Students access virtual classes from their classmates’ homes. Distributing course materials in written
format for those unable to attend.

Lack of digital devices

Establishing a good relationship with parents, scheduling time of using digital devices within the
family in case of multiple siblings.

Negative attitude of learners

Fostering motivation for learning English, issuing reminders for deadlines, presenting engaging
assignments, and maintaining consistent communication with both parents and learners.

The difficulty of objective
assessment

Implementing online forms and specialised programmes for assessment and testing, customised tasks,
soliciting handwritten solutions, and establishing clear time frames for completing test sheets.

Source: compiled by the author

“Online education had a rough start. It began on
March 12, but the organisation of Classroom assignments
was only achieved by the end of April. Despite my efforts
to communicate, numerous students were unaware of my
messages and the existence of our institutional Facebook
group. Also, the process of correcting and personally re-
sponding to each student’s submission proved to be highly
time-consuming” (SE3). “Conducting lessons via video call
with young children posed its own set of difficulties. While
parents assisted in initiating the calls, maintaining the at-
tention of the children for the entire 40-minute duration
of a lesson proved challenging. Consequently, lessons often
had to be limited to around 20 minutes due to the children’s
limited attention spans” (SE9). “The abrupt shift to online
education caught teachers unprepared. In contrast, the au-
tumn quarantine of 2020 presented a different scenario, as
both students and teachers were more experienced. In ad-
dition, teacher training has undergone modifications, with
the inclusion of online language teaching in the methodo-
logical training for prospective educators” (HE5).

3) Advantages and disadvantages of digital education
compared to face-to-face teaching

As per the feedback from the participants, online
teaching offered the following benefits:

® more vibrant and engaging tasks, along with interac-
tive materials;

@ opportunity for shy students to experience more suc-
cess;

@ development of autonomous learning skills;

@ it was convenient to teach and learn from home, so
the chance of getting sick with covid-19 was lower;

® expansion of it skills;

o students with illness or travel problems could also
join online lessons;

® learners could easily find materials in the virtual
classroom.

According to language instructors’ perspectives, the
drawbacks of online education comprised:

o challenges of objective assessment and testing due to
numerous opportunities for cheating on tests;

e insufficiency of personal interaction essential for the
acquisition of language skills;

e younger pupils needed the teacher’s presence and
guidance;

o difficulties in establishing contact with parents and
lower-grade pupils;

@ learners displaying inactivity and a lack of engage-
ment;

e certain students faced challenges with a poor inter-
net connection;

e not all learners were able to participate in online les-
sons due to the limited availability of digital devices;

e correcting and evaluating a large number of written
assignments was time-consuming;

@ occasional overload of learners;

@ cach student had to be given a personalised task.

“During the examination period, I could not check
whether someone was helping to the given student or not.
Sometimes I requested them to raise their hands or look
away from the screen. During those instances, they were
unable to correctly answer my questions. However, as soon
as they redirected their focus to the monitor, they promptly
knew the answers. Students possess a variety of smart de-
vices. Yet, when testing occurs at a considerable distance,
such as 50 or 100 kilometres from the instructor, there is no
means of verifying the test-takers’ identities or monitoring
whether questions are being discussed collaboratively in a
group” (HE7).

4) The efficiency of distance education in language
learning
Asperinsights from interviewed language instructors, dig-
ital education facilitates the development of all language
skills, but educators must be mindful of the limitations
inherent in the online environment. While receptive lan-
guage skills like reading and listening comprehension can
be relatively easily developed, the situation becomes more
nuanced when it comes to productive skills. The primary
challenge with writing skills lies in creating personalised
tasks for each student to prevent copying solutions from
one another. In connection with vocabulary acquisition,
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challenges arise in learning the correct pronunciation of
words since teachers cannot provide immediate support
when learners read English texts at home. This becomes
especially problematic in interpreting ambiguous words.
One interviewee shared a personal approach to learning
new words, emphasising the importance of providing
pronunciation in familiar letters rather than using pho-
netic symbols, which may be difficult for children to com-
prehend. “When learning new words, I wrote down the
English word and next to it in brackets the pronunciation
with Hungarian and Ukrainian letters. Based on the offi-
cial education policy, phonetic symbols have to be used,
but I think that small children would not have been able
to understand those signs anyway” (SE9). Speaking skills
development in online education is rather challenging.

While speaking in English during online classes is possi-
ble, it is time-consuming, and actively engaging all par-
ticipants in the conversation poses difficulties. Moreover,
the situation is compounded by a significant number of
learners either not attending online lessons or not turning
on their cameras. Researchers explored the hurdles of de-
veloping speaking skills in online teaching, with sugges-
tions such as N. Cowie’s (2021) recommendation of using
Flipgrid - an application enabling learners to create and
share short videos with peers. “Face-to-face education
was better because everyone was in the classroom, and it
was much easier to divide the students into groups and
have them speak in pairs” (SE6). Suggested methods of
developing language skills with the help of online educa-
tion are listed in Table 3.

Table 3. Development of language skills with distance learning

Language skills Benefits Drawbacks
Reading Online reading comprehension tasks; interesting Absence of teacher clarification; challenges in articulating
online tests; interactivity. and understanding unfamiliar terms.
Llstemng' Uploading audio matferla'ls; watc'hmg videos and movie No drawbacks.
comprehension clips in English.
The audio quality in a video call did not reflect the
Speaking Possibility of communicating with students in the characteristics of live speech; reduced attendance at
framework of online video conferences. online classes; it was problematic to use pair or group
work, and to get students to speak; lack of nonverbal cues.
Writing Quick check of suspected plagiarism, no problems Mutual sharing of documents and task solutions; written
with reading students’ handwriting. assignments sourced from the Internet.
Vocabulary Vocabulary could be expanded by watching films and It vlvas d%fﬁcult to correct students pron}lpaatlon when
. . . earning new words; fewer opportunities to check
development videos in English.

learners’ knowledge of the newly learnt words.

Source: compiled by the author

Based on the responses from teachers, the feasibility of
learning English in an online setting with limited person-
al interaction largely hinged on individual students. While
some learners managed to independently acquire language
skills using dedicated language learning applications, their
effectiveness as language users had limitations if they did
not apply the newly acquired words through practical ex-
ercises. To ensure a lasting enhancement of learners’ lan-
guage proficiency, engaging in pair work, group tasks, of-
fering explanations, fostering classroom communication,
and establishing personal contact between teachers and
learners were deemed necessary. However, these elements
could only be effectively implemented within the context of
face-to-face education.

5) Students’ attitude towards distance education
Educators involved in the study endeavoured to inspire
students to engage with language learning through a va-
riety of diverse and captivating tasks. Alongside the cus-
tomary writing and listening exercises, they incorporated
more interactive educational tools, such as videos from
YouTube, interactive exercises, online presentations, and
quiz platforms. “Learners were encouraged to seek assis-
tance beyond regular school hours by sending messages.
The unique challenge of communicating solely in English

provided a sense of accomplishment when students were
able to effectively engage with the teacher” (SE1). In many
instances, disinterest, inactivity, and demotivation were
prevalent among learners, with only a few teachers report-
ing positive experiences. The ease of completing assign-
ments from home, coupled with increased cheating op-
portunities, led to a lack of diligence in online education.
Some learners were either absent from lessons or, if present,
chose not to turn on their webcams, hindering instructors
from monitoring their participation.

“Initially, I established a private Facebook group for
each college group, and our communication was main-
tained through Messenger. However, certain students be-
lieved that remaining absent for extended periods would
not have consequences. Despite sending assignment noti-
fications via messages, their lack of interest in completing
tasks resulted in a few learners withdrawing from the col-
lege. The situation has significantly improved since every-
one has been assigned a personalised institutional email
address. This allows for seamless inclusion in Google Class-
rooms, eliminating excuses for non-participation” (HE1).
A significant burden on learners was the high volume of
written assignments. The extended period of staying home,
coupled with limited social interactions, adversely affected

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 10, No. 2



some students. Consequently, many welcomed the return
to in-person education in September 2020. The home en-
vironment often proved distracting, making it challenging
to conduct comprehensive lessons, particularly for younger
pupils in grades 1-4. Teacher presence and guidance were
deemed essential, even for older college students with a
greater degree of autonomous learning skills, reinforcing
the importance of teaching English in traditional class-
room settings. “After we continued teaching through the
traditional in-person instruction, there was a significant
transformation in the students’ behaviour; the presence of
the instructor markedly increased their motivation. This
factor holds considerable influence in shaping the dynam-
ics of the teaching process” (HEG6).

6) How has the shift to remote learning evolved since
the spring of 20207
Through exposure to online education, instructors ac-
quired familiarity with various new programmes and
online tools. They gained proficiency in utilising Google
Classroom, conducting effective online classes through
platforms like Zoom and Google Meet, and experimented
with diverse types of tasks. This increased expertise in ed-
ucational technology has diminished teachers’ fear of in-
corporating digital devices in the classroom. According to
their perspectives, the integration of educational software
is anticipated to streamline their work in the future. “I have
experienced when, how and what to teach and expect from
students” (SE4). Online communication channels through
which teachers could establish contact with both students
and parents had been developed. Language educators ad-
dressed the most urgent challenges in foreign language
instruction during remote learning, employing innovative
approaches such as new methods of preparing tests, per-
sonalised assignments, and various synchronous and asyn-
chronous language teaching tasks. As stated by the partici-
pants, the IT and pedagogical knowledge gained during the
quarantine period would significantly facilitate a potential
future transition to distance education.

“Since September 2020, the adoption of Google Class-
room has become mandatory for us, irrespective of wheth-
er the instruction is conducted online or in the classroom.
All students are enrolled using their institutional email
addresses, and the procedures for submitting assignments
and conducting tests on Redmenta have been preserved as
well” (HE3). The information obtained from sixteen teach-
ers of English as a foreign language provides insight into
the use of digital technologies in the teaching and learning
process in Transcarpathia. It was found that many second-
ary schools have limited access to digital devices for teach-
ers and they often use their own laptops and smartphones.

Varadi

Lyceums have more technical facilities, such as interactive
whiteboards and projectors. In particular, the use of Goog-
le Classroom in higher education institutions has been
made mandatory since September 2020, which has become
a standard regardless of the form of education - online
or in the classroom. Online communication channels for
teachers, students and parents have also been developed,
which facilitates the solution of organisational problems
and maintains communication in the educational process.
To summarise, the implementation of online education has
given teachers a variety of skills and exposure to different
digital tools. Proficiency in platforms such as Google Class-
room, Zoom, and Google Meet allows teachers to effec-
tively deliver online lessons and experiment with different
types of assignments. Increased expertise in educational
technology has reduced teachers’ fear of using digital de-
vices in the classroom. According to the participants, the IT
and pedagogical knowledge gained during the quarantine
will greatly facilitate a possible transition to distance edu-
cation in the future.

DISCUSSION

Digital distance learning is a form of education in which
students are not physically present in the classroom, but
only interact with instructors through electronic commu-
nication channels. In the past, online education was seen as
a practical solution for adult learners who wanted to study
in higher education (Lockee, 2021). As a result of the COV-
ID-19 epidemic, face-to-face education was discontinued
in almost all educational institutions in the world, being
replaced by virtual classrooms and the online educational
environment (Daniel, 2020). The most fundamental learn-
ing environment is face-to-face or in-person education, the
essence of which is that the only source of information for
students is available through interaction with the teacher
(Oll¢é, 2016). The importance of the traditional classroom
environment was also emphasised in the study because it
has many benefits in language teaching compared to on-
line education. The most beneficial educational method in
the post-pandemic era would be a mixture of traditional
and online modes of education, i.e., blended learning. The
new online learning experience was not teacher-centred
anymore because education became more interactive and
student-centred during the COVID-era. Therefore, by the
use of digital technology and different online activities,
the educational process can be more effective in the fu-
ture (Li, 2022). Also, teachers gathered enough experience
to make a possible transition to online education much
smoother in the future. The advantages and disadvantages
of online video lessons are summarised in Table 4.

Table 4. Advantages and disadvantages of online classes

Online video lessons

Benefits

Drawbacks

Enhanced cooperation between educators and students

Students’ attention is more divided in the online space

Facilitating communication between learners

Entertainment options (social networking websites)
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Table 4. Continued

Online video lessons

Benefits

Drawbacks

Sick students can also take part in classes

Absence of nonverbal cues

Guest presenters have the option to participate
in the sessions as well

Lack of experience with online education

The recordings of lessons allow for easy repetition, as well as
making the course material available for absent students

The instructor’s focus is split during the online class, as multiple
tasks need to be managed simultaneously through the monitor

Source: compiled by the author based on D. Levy (2020)

The conventional educational scene is the school class-
room, where the teacher’ task is to promote the learners’
effective acquisition of knowledge. The most important
benefits of face-to-face education include the possibility of
social interaction between the learners and the teachers, as
a result of which students are more active in the lessons
(Nikolopoulou, 2022). During the first transition to digital
education, problems emerged in connection with the demo-
tivation and disengagement of students. Social interaction
was considered as an important aspect of the development
of children’s speaking skills. In addition, the quarantine
period and the constant isolation had a negative effect on
their performance and attitude in relation to learning from
home. When online education was introduced, the entire
educational process had to be reorganised into the digital
space within a few days. The parents had an even greater
responsibility than before, as they had to ensure that their
children studying at home could properly participate in on-
line lessons. This was especially true in the case of families
with several children or with pupils studying in elementary
school, as it was emphasised by A. Engler (2020). Pupils
from lower grades could only connect to online video les-
sons with the help of their parents, and teachers faced many
difficulties when trying to contact them.

The rapid transition to online education meant that in-
structors had to rapidly develop new skills in connection
with online course design. This transition was difficult not
only for the educators, but also for the learners and their
parents (Tanasijevi¢ & Jankovi¢, 2021). Students had to get
accustomed to the relatively new virtual environment. They
had to learn how to manage their own time successfully,
thus it was more difficult to discipline themselves during
online lessons and to prepare every assignment on time.
These difficulties were also mentioned by S. Sumardi &
D. Nugrahani (2021). The perceived benefits of online les-
sons included the improvement of learners’ digital learning
skills, the ability of being connected even during the diffi-
cult times of social distancing, the development of autono-
mous learning skills, and the improvement of teachers’ IT
skills. The challenges of online lessons were the following:
issues of rapid adaptation to the new situation, time-man-
agement problems, the distraction of social media, the lack
of personal contact, the problem of objective evaluation,
demotivation, and technological obstacles. Both teachers
and educational institutions were caught oftf-guard when
they had to rearrange in-person education into the online
space within an extremely short period of time.

Immediately after the outbreak of the COVID-19
pandemic, in-person education was replaced by digital
distance learning, but teachers were free to choose from a
variety of online education platforms. Online test making
programmes, video calling software and virtual classrooms,
such as Google Classroom, have become increasingly more
common (Namesztovszki et al., 2020). In Transcarpathia,
teachers tried to rely firstly on familiar applications. They
connected students through Messenger, and formed Face-
book groups to upload the materials. However, it was not
effective because many students did not know about the ex-
istence of such groups or they tried to act like they did not
receive the teachers’ messages. To solve this problem, the use
of Google Classroom remained in many educational insti-
tutions, and an institutional system of email addresses were
introduced to both teachers and students, through which
the addition of learners to virtual classrooms became easier.

C. Hodges et al. (2020) used the term emergency
remote teaching (ERT) to refer to the situation that was
caused by COVID-19 in early 2020. ERT is defined as an
alternative method of teaching that becomes necessary in
a crisis situation. After the emergency situation has ceased
to exist, education can be continued in its original form.
However, some researchers also emphasised the need for
online education even in the post-COVID-19 era (Camill-
eri, 2021). Most studies dealing with ERT are mainly con-
cerned with tertiary education and focus on the effects of
the pandemic on English-speaking countries (Akbana et
al., 2021). For this reason, it was interesting to investigate
how such an emergency situation was handled in Transcar-
pathia, Ukraine. Taking into consideration the Ukrainian
context, I. Huszti et al. (2022) conducted a case study with
34 higher education teachers in Ukraine with the aim of
investigating the success of distance education during
the first two quarantine periods in 2020. The researchers
found that most educators perceived the rapid transition
to online learning as a negative experience, but they be-
lieved that their students had a more positive perception.
The reason for this is that young learners were born in the
digital age, while the use of technology has caused more
problems for older teachers. Furthermore, there was little
or no interaction between students during synchronous
online classes, and it was really important to provide both
written and oral feedback for them.

The global outbreak of the COVID-19 pandemic caught
many tertiary education institutions off-guard. Previously,
Ukrainian universities had to switch to online education
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due to the spread of the flu epidemic in 2009, and due to
low temperatures in 2015 and 2016. However, the rapid and
obligatory transition in the spring of 2020 was much more
challenging, and it is still present at some territories in the
country as a result of the Russian occupation. There are no
universal approaches or centralised platforms for online ed-
ucation, so universities, departments, and tutors have a free-
dom of choice in the methods and programmes used during
distance education (Shevchenko et al., 2021). In a different
study, A. Melnychenko & T. Zheliaskova (2021) also found
that Ukrainian university students perceived distance learn-
ing positively. They would like to keep online education in
the country even after the pandemic was over. However, on-
line education is a relatively new phenomenon in Ukraine.
Due to the current political turmoil, the lack of a formalised
system of distance education, and a lack of emphasis on life-
long learning all pose a serious threat on the efficiency of
post-COVID-19 education in the country (Shcherbachen-
ko & Sluisarenko, 2023). In summary, it can be stated that
learners viewed the quarantine period as an opportunity to
relax and they did not take online education seriously be-
cause they had wide access to various online resources when
completing tests and assignments. Teachers had to make ef-
forts to successfully motivate their students to learn English.
It was especially hard to teach the correct pronunciation of
words and to develop the speaking skills of learners, but ed-
ucators managed to find the perfect ways to conduct online
lessons effectively and to give personalised assignments to
EFL learners. As a result, later transitions to distance teach-
ing were much less problematic, and both teachers and
students became more accustomed to online education.

CONCLUSIONS

The present study dealt with the examination of the pos-
sibilities and difficulties of English language teaching in
digital distance education in Transcarpathia, based on the
experiences and attitudes of sixteen foreign language teach-
ers. The results proved that the lack of prior experience and
the novelty of digital education made it very difficult to re-
organise education in the online space during the first wave
of the COVID-19 pandemic in Transcarpathia. Although,
in the opinion of the respondents, online education had its
advantages, personal contact and communication between
the teacher and learners were essential for the practical ac-
quisition of a foreign language, therefore, the impersonality
of the digital space did not allow the development of speak-
ing skills and the implementation of language teaching
from a communicative perspective.
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Among the advantages of online education were
mainly convenience aspects, as it became possible to teach
and learn from home, and students who were sick or lived
far away from the educational institution could also par-
ticipate in online lessons. In addition, teachers had the
opportunity to use videos and interactive tasks related to
the curriculum to motivate students, but digital education
required a high degree of independence and autonomous
learning skills from learners, which made the process of
language learning difficult for many of them. In the past
four years, teachers have gained a lot of experience in the
management of technologies and the use of programmes
that implement online education, so in their opinion they
already have the right foundations to ensure an effective
and smooth transition to digital education. In addition,
educational institutions are also much more prepared, as it
may become necessary to suspend face-to-face education
at any time depending on the current political situation in
Ukraine. Several teachers noted that the online upload-
ing of course materials and the use of Google Classroom
will remain unchanged, so the introduction of distance
education at all levels of the education system can now be
implemented almost without hindrance. As a result of the
study, a short insight was gained into teacher attitudes re-
garding English language teaching in distance education,
thereby ensuring a more comprehensive understanding of
this modern segment of education. Furthermore, based
on the opinions of foreign language teachers, the study
shed light on the extent to which the English language
could be acquired with limited personal contact between
teachers and students. The results of the research will pro-
vide useful advice to foreign language teachers, which will
facilitate the development of language skills and the man-
agement of the educational process in the online space.
In connection with prospects for further research, those
factors should be examined that contribute to learner
engagement and motivation in online EFL courses. This
could involve the investigation of the role of instructor
presence, peer interaction, gamification, and personalised
learning experiences in fostering motivation and partici-
pation among EFL learners.
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[oceBipg BunTeniB aHrNincbKoi MOBM
3 nepLIMM NepexopoM Ha OHNalH-HaBYaHHA nig yac COVID-19

AHoTauifl. BukmaganHAa aHITIIICHKOI MOBM fIK iHO3€MHOI € HafI3BMYAlHO aKTyanbHMUM Yy 21 cromitTi. IIpoTe BHacmifok
panroBoro crnanaxy magemii COVID-19 i BifmoBigHMX KapaHTUHHUX 3aX0fiiB y 6epe3Hi 2020 poKy HaBYaIbHMIL IIPOLeC
TOBE/IOCA 3a KiZlbKa JIHiB IepeBeCT) 3 TPAAMIIIHOIO OYHOTO METO/y Ha OH/IAMH-IIPOCTip. BunTensamM aHImiicpkoi MOBU
ToBenocs 3iTKHYTUCA 3 IpobeMaMy, SAKi paHillle He BUHMKaIM B ycboMy cBiti. Ha 3akapnatrti Bunreni panire He Mau
TOCBiJly OHJIa/{H-HaBYaHHs, IO Ije Oi/Ibllle YCKTAHIOBAIO CUTYAIlil0. MeTOI0 IIbOro HOCTiIKeHH 6y/I0 IPOIUTY CBIiT/IO
Ha OCHOBHI IIepeIlKOM, AKi BUHUKIIN IIiJ] 9ac IIepIIoro IepeXxofy Ha IMdpoBy ocBiTy HaBecHi 2020 poKy. 3a JOIIOMOTOI0
HaIiBCTPYKTYPOBAHMX iHTepB’I0 IIICTHAJIATh BUUTENIB aHIIIICPKOI MOBM 3 Pi3HUX CepefHIX Ta BUIUX HaBYaJIbHUX
3aK/IafiiB 3aKapHarTsA ONUTAMM IO IXHiil HOCBiJ OHIAMH-OCBITM Ta XOPOIIi IPaKTMKM, SAKi OMOMOITIM iM IOZO/IATI
Hajicepito3Himi mpobieMu. Byuxonsauu 3 oTpMMaHMX pe3y/IbTaTiB, OCOOMCTHII KOHTAKT MDK BUK/IafiadeM i yuHAMM €
0CO0/IBO BaX/IVIBYM JUISI PO3BUTKY HABMYOK MOBJICHH: iHO3eMHOIO MOBOI0. X04a OHJIaiiH-HaBYaHHA € JOCUTb 3PYYHNUM
i BUTIZHUM 3 TOYKM 30PY PO3BUTKY HaBMYOK ay[ilOBaHHS, YATAHHA YM IMCbMA, IMCTAHII/iIHE HABYaHHs HE HACTiIbKA
edekTuBHe, 5K TpaigMliliHe OYHe HaBYaHHA. Buxiiajjadyi MaroTh MOXK/IMBICTb BUKOPUCTOBYBATHU Bifeo Ta iHTepaKTUBHI
3aBIaHH:A, II0B’A3aHi 3 HaBYa/JbHOIO IIPOrpaMolo, 106 MOTMUBYBATU Y4HIB, aje IUQpoBa OCBiTa BUMArae Bifi y4yHiB
BJUICOKOIO CTYII€Hs HE3a/JIEeXKHOCTI Ta aBTOHOMHMX HaBMYOK HaBYaHH:A, 10 YCKIAJHIOE IPOLEC BUBYEHHSA MOBU JJIs
6araTbox i3 Hux. BuHUKIIO flekinbKa po6ieM y 3B’43KY 3 IeMOTUBALIIEI0 CTYIEHTIB, IepeBaHTXXEHHAM AK BUK/IafladiB,
TakK i y4HiB, BiICyTHICTIO IifK/TI04eHHA 10 IHTepHeTY 4 uQpoBOro ob6IagHaHHA, HeMirOTOB/IEHICTIO BUKIAladiB Ta
HaBYaJIbHUX 3aKnafiB. [IpakTiyHa LiHHICTD IIbOTO HOCTI/I)KEHHSA MOJATA€ B TOMY, IIJ0 BOHO JIA€ MOXX/IMBI PillleHHA IIUX
Ipo6IeM i IepelIKofi, TOMY BUK/IaJJaHHA aHIIINICbKOI MOBU B OHJIAJH-IIPOCTOPi MOXe OyTH Oi/IbII epeKTUBHIM

KnioyoBi cnoea: oHaliH-HaBYaHH:A; KOPOHaBipycHa XBop06a; BMK/TaJJaHHS aHITIICbKOI MOBM K iHO3€MHOI; 3aKapIaTTs;
undpoBa OCBiTa; 0YHA OCBiTa
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